


A continuum of second 
language learning… 

Language acquisition develops in 
predictable stages, through which 

learners (hopefully) progress from no 
knowledge of the new language to a 

level of competency like that of 
mother tongue speakers. 





Affective Filter 
Hypothesis (Krashen) 

•  A learner’s emotions can directly 
interfere with or assist in the learning 
of a new language.  

•  Learning a new language is different 
from learning other subjects because it 
requires public practice.  

•  Speaking out in a new language can 
result in anxiety, embarrassment, or 
anger.  

•  These negative emotions can create a 
barrier to the learner’s ability to 
process new or difficult words and 
phrases.  

•  Classrooms that are interactive, non-
threatening, and supportive of a child’s 
first language and culture can have a 
direct positive effect on the student’s 
ability to learn the L2 by increasing 
motivation and encouraging risk-taking. 



Everyday Language & 
School Language 

•  Everyday language: 1-3 years 
•  School language: 4-7 years 
•  Depends on:  

–  Beginning L1 language 
proficiency level, 

–  age of arrival at school,  
–  level of academic proficiency 

in the first language, and  
–  the degree of support for 

achieving academic 
proficiency in L2 



Two kinds of 2LA 
activities 

•  Context-
embedded & 
context-reduced 

•  Cognitively 
undemanding 
communication & 
cognitively 
demanding 
communication 

Diagram adapted from Cummins (2000) 
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Sing L2 song 



PAUSE….. 

•  Does this make sense to you…? 
•  Any questions…? 



2LA teaching strategies… 
•  TPR (total physical response) 
•  Cooperative learning 
•  Language experience 

approach 
•  Dialogue journals 
•  Academic language 

scaffolding 
•  First language support 
•  Accessing prior knowledge 
•  Culture studies 



TPR 
While students watch and 

listen… 
•  Teacher demonstrates a set 

of actions with commands in 
L2. 

•  Teacher & volunteers do 
demonstrations with 
commands in L2. 

•  Volunteers do actions to 
Teacher’s commands 

Students do actions to 
Teacher’s commands.  



Cooperative learning… 
Cooperative learning … 
•  small-group learning activities that 

promote positive interactions; 
•  allows students to benefit by seeing 

learning strategies used by their 
classmates;  

•  promotes natural face-to-face spoken 
interactions. 

•  works best when students have an 
interesting, well-structured task. For 
example:  
–  responding to a set of discussion 

questions based on a story they just 
read, or 

–  producing an “idea map” of the story, or  
–  inventing a puppet show to highlight 

character traits. 



Language Experience 
Approach 

1.  Teacher and students 
share a brief  experience 
together [or students 
describe a personal 
experience to a teacher].  

2.  Teacher writes down the 
text as told by the 
children, using their 
spoken words. 

3.  Teacher reads the text 
back as it was written, 
while the students follow 
along.  

4.  Children give the story a 
title then read the story 
along with the teacher.  



What do children learn 
from LEA? 

Students learn:  
•  how their language is encoded;  
•  how to build sight word knowledge and fluency using their 

own vocabulary; and  
•  that they are allowed to bring their personal experiences 

into the classroom—especially important for culturally 
diverse students. 



Dialogue Journals 
This approach is a way for teachers to  
•  engage students in writing;  
•  create a written dialogue with each 

student; teacher writes back 
regularly: gives answers, asks 
questions, makes comments, or 
introduces new topics.  

•  to evaluate what is written, but 
also to model correct language and 
provide a non-threatening 
opportunity for ethnic minority 
students to communicate in writing 
with someone proficient in the L2. 

Dialogue journaling with a teacher is 
beneficial in improving spelling and 
fluency. 



Academic language scaffolding 

• “Scaffolding” is the step-by-
step process of building 
students’ ability to complete 
tasks on their own. 
Academic language scaffolding 
consists of several connected 
strategies:  
• modeling academic language; 
• contextualizing academic 
language using visuals, gestures, 
and demonstrations;  
• using hands-on learning 
activities that involve academic 
language; and  
• using think-aloud techniques. 



PAUSE… 
•  Share any examples you have of using 

any of these 2LA strategies. 



Ethnic Minority Language Support… 
• allows students access to 
academic content, to classroom 
activities, and to their own 
knowledge and experience.  
• gives teachers a way to show 
their respect and value for 
students’ language and culture;  
• acts as a medium for social 
interaction and establishes 
rapport;  
• fosters family involvement, and  
• fosters students’ knowledge and 
pride in their first language and 
culture and, as a result, in other 
languages and cultures. 



EMLS continued… 
Teachers can…  
•  use texts that are bilingual or that involve a student’s native culture,  
•  decorate the classroom with posters and objects that reflect the 

students’ diversity of language and culture,  
•  organize entire lessons around cultural content, and  
•  encourage students to use words from their native language when 

they cannot find the appropriate word in L2 



Accessing Prior Knowledge 

•  Possible when using the 
learners’ mother tongue. All 
learners come to school with 
experience and knowledge 

•  Introduce new concepts by 
asking children what they 
already know 

•  Create “semantic” webs/ 
maps on chalkboard or 
poster 

•  Ask, “what do you want to 
learn about this topic?” 
Students are more likely to 
be interested in researching 
a topic if they begin with 
their own real questions, 
(Good activity for both L2 
learners and mother tongue 
speakers of L2.) 



Culture Studies 
•  Ethnic minority learners’ own 

culture is key to learning. 
•  EM learners research and study 

their own culture 
•  Children… 

–  interview parents & grandparents, 
other members of cultural 
community 

–  engage at any grade level and 
linked to reading, writing, giving 
presentations, creating visuals 

–  combine with project-based 
learning, cooperative learning, and 
accessing the learner’s prior 
knowledge 

•  Culture studies can be part of an 
alternative assessment process 



Other strategies… 

•  Story-telling (bilingual) 
•  Show & Tell: object that 

represents home culture: 
–  How it’s used 
–  Where it is from 
–  How it is made 

•  “misunderstandings” – 
learners share experiences 
of misunderstandings 
caused by language or 
culture difference (often 
humorous) 
–  Wrong words 
–  Wrong body language 
–  Social customs 



“Reality” strategies 
•  Real, concrete objects in the classroom 

to connect with 
–  Vocabulary words 
–  Stimulate conversations 
–  Build background knowledge 

•  Any subject, any grade level 
•  Models, photos, illustrations can 

substitute for items too large or 
expensive to bring into the classroom 

•  Real objects help cultural part of 
language lessons… 

–  Eating utensils 
–  Cooking utensils 
–  Clothing 
–  Toys 
–  Tools 
–  Musical instruments 



Activity 

 Describe two language learning 
activities that could be done with 
grade 1 children in your program 
context. 


