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Abstract 

SIL language surveyors conducted a sociolinguistic survey of the Ambakich language 

from 29 January 2003 to 12 February 2003. Their goals were to identify dialect boundaries, 

investigate intelligibility between dialects, determine whether a language development 

programme would be appropriate for the Ambakich language, and determine what the 

nature and scope of such a programme might be. The survey team found that the Ambakich 

language has low vitality, and Ambakich speakers are shifting to Tok Pisin. The youth 

speak and understand Tok Pisin far better than Ambakich. Without revitalization of the 

Ambakich language, a language development programme would not be viable.  

Introduction 
Between 29 January and 12 February 2003, the Summer Institute of Linguistics (SIL) conducted a 

sociolinguistic survey of the Ambakich language group in the East Sepik province of Papua New Guinea. 

The survey team consisted of SIL personnel Laura Alemán, Correna Janzen, Philip Lambrecht, and 

Margaret Potter, and visiting guests Elvira Corbalán, Kristy Manley, and Ana Eli.  

 

The goals of the survey were to identify dialect boundaries, investigate intelligibility between dialects,
1
 

determine whether a language development programme would be appropriate for the Ambakich language, 

and determine what the nature and scope of such a programme might be. Sociolinguistic interviews and 

observation were used to investigate language vitality, while wordlists and Recorded Text Tests were 

employed to identify dialects of Ambakich and determine intelligibility among them.  

1. General Information 

1.1 Language Name and Classification 

Ambakich [aew] also called Aion or Porapora by the Ethnologue (Fifteenth Edition), is classified as: 

Sepik-Ramu, Ramu, Ramu Proper, Grass, Grass Proper (Gordon 2005:589). The Papua New Guinean 

government also refers to Ambakich as Porapora. Ambakich means “no” in the vernacular, and Aion means 

“good.” Ambakich speakers call their language “Ambakich” and their land and their ethnic group “Aion.” 

In this report, the language will be referred to as “Ambakich,” whereas “Aion” will denote references to the 

area or to the ethnic group. 

Ambakich is bordered on the north by Angoram [aog], on the west by Ap Ma [kbx], on the south by 

Banaro [byz], and on the east by Abu [ado]. Language boundaries, adapted from Wurm and Hattori, are 

shown in Map 3. Ambakich is in the same family as Ap Ma, Abu, and Gorovu [grq], and is related to 

Banaro on the stock level (B. Grimes 2000:2:698, 699; ISO codes from Gordon 2005).  

1.2 Language Location 

1.2.1 Description of Location 
 

Ambakich speakers live in the Angoram District of the East Sepik province of Papua New Guinea. 

Their villages are primarily located along the Porapora (Bien) River, a tributary of the Sepik River  

 

                                                           
1 Especially other villages’ ability to understand the dialect spoken in Yaut village. 
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southeast of Marienberg. One village, Yaut, is located on the Keram River, to the southwest of the other 

villages. There are seven Ambakich villages, with a total population of 1686 (National Statistical Office 

2002). The land is flat, and sago swamps are plentiful in the area surrounding the villages. The villages are 

located between 4.0 and 4.4 degrees south latitude and 144.2 and 144.3 degrees east longitude. 

1.2.2 Maps 

Map 1: Ambakich Area in PNG 
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Map 2: Facilities 
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Map 3: Language Boundaries  

 

Map 4: Dialect Areas 
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1.3 Population 

There are 7 Ambakich-speaking villages: Pangin, Arango, Ombos, Akaian, Oremai, Agurant, and 

Yaut. The population, including 2000 National Census figures (National Statistical Office 2002) and 

population as reported in villages, is given in Table 1.3. 

Table 1.3. Population 

 

Village Households 
(Census 2000) 

Persons 
(Census 2000) 

Persons 
(Reported 2003) 

Males 
(Census 2000) 

Females 
(Census 2000) 

Pangin 57 320 521-530 164 156 

Arango 47 256 300-400 135 121 

Akaian 22 91  51 40 

Ombos 63 319 387 plus children  
born in 2002 

165 154 

Oremai 36 237  115 122 

Agurant 50 289 200 150 139 

Yaut 34 174  100 74 

 

Given the above data, it appears that the population is between 1,686 and 2,108. Ombos was the only 

village that reported a precise number for their population. If these two numbers are taken to be accurate 

and added to the census figures for the other five villages, one arrives at a population of 1,964. Recognizing 

that several of the reported figures in 2003 were higher than the census figures from 2000, it is probable 

that the population is greater than 1,964. It should be noted that this population figure is for the ethnic 

group, not a total number of speakers of the language. Tok Pisin is the dominant language for people under 

the age of 20 (see section 4.4). According to the census, there are 770 adults (18 years or older) living in 

this area. It seems reasonable, therefore, to estimate that there are approximately 770 speakers of the 

Ambakich language. 

2. Methodology 
The survey team

2
 used observation and group interviews guided by standard SIL-PNG survey 

questionnaires (see appendix A) to investigate language identity, use, and attitudes, as well as contact, 

cultural, and social patterns. They compared wordlists and used intelligibility testing (Recorded Text 

Tests) to further investigate dialect differences and boundaries. They also interviewed schoolteachers 

and pastors to learn about the education and religion in each village. Further details of methodology 

are described in the pertinent sections of this report. 

2.1 Sampling on the Macro Level 

Before travelling to the Ambakich area, the survey team hypothesized on the basis of geography 

there were two dialects of Ambakich, one along the Porapora River, and the other in Yaut on the 

Keram River. There was a second hypothesis that there might be two dialects on the Porapora, one in 

the northern villages and the other in the southern villages. The survey team planned to visit five 

villages, at least one village in all three potential dialect areas, as well as to stop in Angoram to 

interview teachers at the elementary teachers’ training conference, and to stop at Marienberg Catholic 

Mission Station to interview Catholic Church leadership. In addition to the five Ambakich-speaking 

villages on the original itinerary, the survey team also visited Oremai. Because Akaian is very close to 

Ombos, it was not deemed necessary to spend time in that village. It seemed better to devote our time 

to observation in the other villages, giving a more complete view of their language use, rather than to 

squeeze in a visit to Akaian.  

                                                           
2 Special thanks go to Kristy Manley, Ana Eli, and Elvira Corbalan for assistance on this report. 
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Table 2.1. Ambakich village sample 

 

Village Population 
(2000 National 

Census) 

Location Work Completed Survey 
Contact 

Dialect 

Pangin 320 Northern 
Porapora River 

Wordlist, sociolinguistic 
questionnaires3 (LU, CS, 

CP, E, C), RTT, youth 
proficiency testing, 

bilingualism questionnaire 

4 nights Northern 

Arango 256 Northern 
Porapora River 

Wordlist, sociolinguistic 
questionnaires (LU, CS, 

CP, E, C) 

1 night Northern 

Akaian 91 Southern 
Porapora River 

 None Southern 

Ombos 319 Southern 
Porapora River 

Wordlist, sociolinguistic 
questionnaires (LU, CS, 

CP, E, C) 

2 nights Southern 

Oremai 237 Southern 
Porapora River 

Sociolinguistic 
questionnaires (LU, C), 
youth proficiency testing 

2 nights Southern  

Agurant 289 Southern 
Porapora River 

Wordlist, sociolinguistic 
questionnaires (LU, CS, 

CP, E, C) 

1 night Southern 

Yaut 174 Keram River Wordlist, sociolinguistic 
questionnaires (LU, CS, 

CP, E, C), youth proficiency 
testing, bilingualism 

questionnaire 

4 nights Southern 

2.2 Sampling on the Micro Level 

2.2.1 Interviews 

The survey team conducted both individual and group interviews to investigate language attitudes, 

language use, social contact patterns, and cultural practices. These interviews were guided by 

sociolinguistic questionnaires developed by the sociolinguistics section of SIL-PNG. The surveyors 

interviewed groups consisting of people of all ages and both genders in order to discover typical opinions 

and practices (although occasionally members of the oldest generation were not present during the 

interviews because it was late in the evening and they had already gone to bed). Church leaders and school 

officials were interviewed individually to find out about language use in their institutions.  

2.2.2 Observation 

Observation is a natural, indirect way to learn about people’s behaviour. Whereas interviews may 

reveal what people believe about their behaviour or the image they wish to portray of themselves, 

observation reveals what they actually do. Throughout the survey, the team remained alert to observe 

language use, social interaction, and other cultural phenomena. Several days were specifically set aside for 

language use observation. During those days, team members spent time with people in their villages, 

homes, and gardens, observing language use during everyday activities such as cooking, greeting 

neighbours and relatives, singing, fishing, recreation, basket making, storytelling, food gathering, etc. 

                                                           
3 Abbreviations for questionnaire types: language use (LU), culture and society (CS), contact patterns (CP), education 

(E), church (C), Recorded Text Test (RTT). Samples of these questionnaires are in appendix I. 
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2.2.3 Wordlists 

The survey team elicited the 190-item standard SIL-PNG wordlist (1999 Revision) from a small group 

of respondents in each village visited. Group elicitation was used to allow for discussion of the most 

appropriate word for each gloss, and to avoid isolating people, which would be culturally inappropriate. 

2.2.4 Recorded Text Test (RTT) 

The survey team planned to screen RTT participants to ensure that they had minimal contact with 

speakers of the other varieties represented in the RTTs in order to measure inherent intelligibility rather 

than acquired intelligibility, which comes with language contact. However, it was not possible to find 

participants who had no contact with the other variety represented in the RTT, because of high levels of 

social contact among Ambakich-speaking villages. RTT participants were screened to ensure that they and 

their parents were speakers of the dialect in the area where the test was being conducted. Their 

comprehension of the texts may have been based on both inherent intelligibility and bilingualism because 

of contact between dialects. Ten participants, including some men and some women, were selected in each 

location where the test was given. 

3. Definition of Language and Dialect Areas 
The first goal of the survey was to identify dialect boundaries and investigate intelligibility between 

dialects. The survey team took wordlists in five of the seven Ambakich villages and analysed them. The 

team also interviewed groups in six of the seven villages regarding their perception of language and dialect 

boundaries in the area. Additionally, Recorded Text Tests were used to test intelligibility between the 

variety spoken in Yaut and the variety spoken in Pangin. 

3.1 Reported Dialect Groupings 

Ambakich speakers divided themselves into two groups, northern and southern. The northern group 

consists of Pangin and Arango, and the southern group consists of Yaut, Ombos, Oremai, Agurant and 

Akaian. The only village that disagreed with this grouping was Pangin, who said Yaut i senis gen long ol 

fopela komuniti antap…Yaut bihainim ol Keram ‘changes again to be different from the four upriver 

communities…Yaut follows the Keram [languages]’. Individuals in both Pangin and Agurant said the 

northern variety is called Antanau. However, the term is not widely used in the Ambakich area. Everyone 

else referred to Pangin and Arango speech by the villages’ names. The two villages were frequently 

mentioned together, further indicating that the people see them as a unit. 

Northern villages were reported to katim (cut) or sotim (shorten) their speech, while the southern 

villages were reported to pulim (pull) theirs. Pangin also described the southern dialect as hevi (heavy). 

Table 3.1 shows examples that were given of how northern vocabulary differs from southern vocabulary.
4
 

Two or three examples were requested in each village, and three villages chose the word for “paddle” and 

two chose the word for “slit gong (garamut).” People in all villages except Oremai said that the other 

dialects are easy to understand. Adults in Oremai reported that it is hard for the young people to understand 

the northern dialect. They also stated that they feel the dialects are diverging. 

                                                           
4 From the examples given, it appears that the southern dialect speakers also “cut” their speech, but the local view is 

that they “pull” it. 
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Table 3.1. Reported Vocabulary Differences Between Dialects 

 

Gloss Northern Dialect Southern Dialect 

Mother ji� jit� 

Paddle d�n	 �n	 

Slit gong (garamut) �
i� d�
i 

Sun �n	m �m 

Long kus�n k�d�nd� 

Kanda k	p	r�	m�n ����� 

Stick for turning sago u��n b��n� 

Mosquito doni �unu 

Human being �um�n �umu 

Canoe �mbe�oso �b�r 

When asked directly which Aion
5
 village is most prestigious, five of the six villages surveyed said that all 

Aion villages are equal in prestige.
6
 Regarding dialect prestige, people in Arango said that the two dialects 

have equal status, while residents of Ombos and Oremai indicated that the southern dialect is more 

prestigious. Ombos said, “Tupela bai bihainim nek bilong faivpela” ‘The two [northern villages] will 

follow the accent of the five.’ Oremai said that the northern dialect sounds “funny” and “sampela samting 

em i no stret” ‘some things [in the northern dialect] are not correct.’ When asked which of the dialects was 

the most prestigious, people in the northern village of Pangin said that speakers of each dialect find their 

own variety easier.  

3.2 Methodology for Comparing Wordlists 

The survey team took wordlists in five Ambakich villages, two in the northern dialect and three in the 

southern dialect. Philip Lambrecht elicited all the wordlists, except for part of a wordlist in Pangin (elicited 

by Ana Eli), and part of a wordlist in Agurant (elicited by Margaret Potter). These portions were elicited by 

Ana and Margaret for training purposes, and Philip was present during the entire elicitation sessions in 

order to maintain consistency in transcription.  

The list used was the 190-item SIL PNG Survey Wordlist, English/Tok Pisin Version, August 1999 

Revision. In each village, the surveyors requested that the people designate a few people to help with the 

wordlist, including an older man who knew the language well, a young man, and a couple of women. The 

primary informants for the wordlists were males between twenty-five and sixty years of age. The elicitation 

sessions were recorded. 

Words were considered similar if they met the criteria outlined in Survey on a Shoestring (Blair 1990: 

31, 32), except as noted in Appendix F. According to these criteria, two words are considered similar if half 

of the segment pairs are identical, very similar, or exhibit a regular correspondence and half of the 

remaining pairs are similar.  

The wordlists (Appendix 8.9) were analysed using WordSurv to count the percentage of compared 

forms that were defined as similar according to the aforementioned standards. When recognizable, only the 

root of the elicited form was compared; however, the entire form was entered into the WordSurv database 

                                                           
5 Aion refers to the area and ethnic group, while Ambakich is the language name. 
6 Only Agurant disagreed, saying that it was the most prestigious. 
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for completeness. Of the 170 items for which forms were entered, 156 forms were compared. The 

remainder were excluded because of no data for the gloss, unreliable data for the gloss, forms that were 

synonyms, or forms that were a combination of previously elicited words. For example, item 110 ‘bark’ 

was excluded because the word for ‘bark’ in Ambakich is a combination of ‘tree’ (item 108) and ‘skin’ 

(item 8). Thirty-one forms were defined as similar even though they did not meet Blair’s standard.  

3.3 Lexical Similarity Percentages 

The percentages shown below in Table 3.2 are percentages of words that were defined as similar. For 

example, 147 of the 156 (94%) words compared in the Yaut and Agurant lists were defined as similar. No 

claim about cognicity is made, as the historical-comparative method was not employed.  

Table 3.2. Percent of Similar Forms 

 

 
 

   Yaut 

    94   Agurant 

    93    93   Ombos 

    87    87    90   Pangin 

    86    87    90    96   Arango 

 

The percentages below in Table 3.3 are a computed degree of error for the above similarity percentages 

based on the reliability code
7
, the total number of forms compared, and the similarity percentages 

(Wimbish 1989, 58-60). 
 

Table 3.3. Variance 
 

   Yaut 

   3.1   Agurant 

   3.4   3.4   Ombos 

   4.4   4.4   3.9   Pangin 

   4.6   4.4   4.0   2.7   Arango   

  

The minimum criterion that two speech forms should meet to be called the same language according to 

SIL (1991) is a lexical similarity of 70% and intelligibility of at least 75%. The average percentage between 

all of the Ambakich villages, both dialects, is 90.3%. The average percentage of all of the comparisons 

between the northern dialect and the southern dialect is 87.8%. Given that all of the village speech forms 

are at least 70% with all of the others, and because intelligibility testing suggests that the northern dialect is 

sufficiently intelligible to southern speakers and vice versa, it is reasonable to speak of the five villages as 

speaking one language. Intelligibility is discussed below in sections 3.5 and 3.6. 

The dialect groupings in Table 3.2 are not based on lexicostatistics but self-reported identity. In Table 

3.2, the southern dialect includes Yaut, Agurant, and Ombos because those villages perceive themselves as 

speaking the southern dialect. Likewise, the northern dialect includes Pangin and Arango. The percentages 

support the villages’ perceptions that they are northern or southern in that every village that said it was in 

the southern dialect area has a higher average similarity with the other southern villages than with the 

northern villages, and likewise for the northern villages. However, the similarity percentages themselves do 

not indicate a sharp line between the dialects.  

                                                           
7 The reliability code is entered in the catalogue for each wordlist in WordSurv, indicating the reliability of the data on 

a scale of A to E. The code given to the Ambakich wordlists is C, meaning the elicitation situation was average—

there were good bilingual informants and satisfactory opportunity to double-check.  

Northern Dialect 

Southern Dialect 
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3.4 Characteristics of the Language 

Tables 3.4 and 3.5 below show the phones recorded in the wordlist elicitation sessions.
8
 

Table 3.4. Ambakich Consonant Chart 

 

 Bilabial Lab-dent Dental Alveolar Post-alv Palatal Velar Uvular Glottal 

Plosive p  b   t  d   k  � q   	 

Nasal m   n  �    

Trill    r�  r      

Flap    �      

Fricative    �   s    �  �  x  � �   h   

Appr. w     j    

Lat-Appr.    l      

 

Table 3.5. Ambakich Vowel Chart 

 

i ��    �     u  

  "    #   

e e%        & o o% 

    (     

 ) )%        

         

       *   

 

The Ambakich word order suggested by the wordlist elicitation examples is SOV: 

 

1) k�mboj  d�o   m�q�m	 
man        yam   eat 

‘The man eats the yam’ 

 

2) k�mpoi  �r�l   �n�p�p 
man         dog    hit 

‘The man hit the dog’ 

  

                                                           
8 All phones recorded in either dialect are included in these charts. 
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3.5 Methodology of Recorded Text Testing 

The survey team developed a northern dialect recorded text test for testing in the southern dialect, and 

a southern dialect recorded text test for testing in the northern dialect. The northern text was taken from 

Pangin because most residents from the other northern village (Arango) were away from the village during 

the survey team’s visit. The southern dialect recorded text test was taken from Yaut because SIL 

administration specifically requested a report on how well other Ambakich speakers could understand 

Yaut’s speech. Yaut was a possible site for allocating personnel, should a language development project be 

deemed appropriate for the community. The general procedure the survey team followed for the RTT is 

explained in Survey on a Shoestring, by Frank Blair. Departures from Blair’s procedure were as follows. 

Unlike Blair’s procedure, the test questions were not recorded or translated into the vernacular, but 

when the story playback was paused, the surveyor asked the question in Tok Pisin. The reason for this is 

that it is more likely that the test taker will answer the question when asked directly by the surveyor. The 

possible disadvantage to the surveyor asking the question in Tok Pisin is that the subject is then also being 

tested on his/her comprehension of the surveyor’s Tok Pisin; however, most people have no difficulty 

understanding and answering in Tok Pisin.  

Test takers were allowed to answer in Tok Pisin or in the vernacular. Prior to testing, test 

administrators were advised by native speakers of the correct vernacular terms for each answer. Only a few 

test subjects chose to respond in the vernacular. Variant vernacular answers were given in a few instances, 

and a translator
9
 was consulted to find out the exact meaning of the respondent’s answer. 

The survey team also deviated from Blair’s procedure for practice tests. No subjects who participated 

in pilot testing RTT questions in Yaut and no subjects participating in any testing in Pangin
10

 received a 

formal practice test, although some subjects received an informal practice test in Tok Pisin, administered 

orally by the tester. Before returning to Yaut to test the northern RTT, a standardized, recorded practice test 

in Tok Pisin was prepared and used with all subjects who were tested on the Pangin story. 

Due to time constraints, in Pangin the survey team did not verify the hometown test before 

administering it. All subjects were asked the original twenty-one questions from the Pangin text prior to 

taking the Yaut test. Later, the ten questions for the Pangin RTT test (and retrospectively for Pangin 

participants’ hometown test) were selected from the questions that all Pangin subjects answered correctly. 

Similarly, when the team tested the Pangin story in Yaut, four subjects (numbers 1, 6, 7, and 9) were tested 

who had previously participated in the verification of the questions for the Yaut story. They did not listen to 

their hometown text again; it was considered sufficient that they had answered all the selected questions 

correctly during the verification. 

3.5.1 RTT Sampling 

The survey team tested the Yaut (southern) text in Pangin, one of the two northern villages. Pangin is 

the larger of the northern villages, and was the only viable option for a test site because most Arango 

village residents were away from that village. The Pangin (northern) text was tested in Yaut because all of 

the villages in the southern dialect considered Yaut’s form of speech to be exactly like their own, and the 

survey team wanted to see if Yaut, the village farthest from Pangin, could understand Pangin’s dialect. 

Because many people in the Aion area did not speak Ambakich well and because the purpose of the 

test was to measure inherent intelligibility between the dialects, it was deemed necessary to test people who 

were most likely to be competent in the language. Therefore, in each village, the survey team asked for 

participants who spoke Ambakich well, who were from the village where the test was being conducted, and 

whose parents were native speakers of Ambakich. Seven men and three women were tested in Pangin, and 

eight men and two women were tested in Yaut. 

                                                           
9 A bilingual Ambakich speaker translated orally during the test. 
10 Except for youth in the bilingualism testing 
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3.6 Results of Recorded Text Testing 

The figures reported in Tables 3.4 and 3.5, below, cannot be interpreted as being the exact percentage 

of inherent intelligibility between the dialect areas, but rather an indicator of the approximate level of 

intelligibility, and thus the level of predicted comprehension of a speaker of that dialect. The first column, 

"Test Site," shows the name of the village where the test was administered and identifies the dialect area it 

represented.  

The second column, “Mean Score,” gives the average of the test scores at each location as a percentage 

of the total points possible for each test. The “Standard Deviation” column represents the spread of the 

scores, and is a valuable aid to verify that just one variable is being measured. The test is intended to 

measure only inherent intelligibility, which is a feature inherent to the language itself, irrespective of the 

individual speaker. Therefore, if the standard deviation is high (>15%), meaning some test takers scored 

significantly higher than others, then it is likely that some other variable in addition to inherent 

intelligibility, such as bilingualism, is being measured (Grimes 1990:4.1.19). The last column shows the 

number of subjects for each test. 

Table 3.6. Average Scores for Southern Dialect RTT 

 

Southern Dialect Text from Yaut Test Site         
Dialect Mean Score (%) Standard Deviation (%) Sample Size 

Pangin 
Northern 95 8 10 

 

Table 3.7. Average Scores for Northern Dialect RTT 

 

Northern Dialect Text from Pangin Test Site         
Dialect Mean Score (%) Standard Deviation (%) Sample Size 

Yaut 
Southern 92 13 10 

The reason for performing the RTTs was to measure if the northern dialect is related enough to the 

southern dialect to be inherently intelligible to southern speakers and vice versa. Given mean scores of 95% 

and 92%, it appears that intelligibility is great enough to suggest that speakers of both dialects can 

understand each other. SIL guidelines indicate that an RTT score of 75% is the lowest acceptable indicator 

of comprehension (SIL 1991). Joseph Grimes says that at 85% or above, "it is reasonable to speak of the 

dialect cluster as a single LANGUAGE from the linguistic point of view….In between, 70% to 85%, is an 

area of MARGINAL intelligibility where some communication is satisfactory and some is not" (1995:22).  

3.6.1 Post RTT Questions 

After the RTT subject answered all of the comprehension questions, the surveyor asked some 

questions to gauge the attitude of the test taker to the reference language. The questions asked of every test 

taker were:  

1) Where is the storyteller from?  

2) Do you hear the dialect used by the man who told the story frequently or infrequently?  

3) Does this man (the story teller) speak your language well or not? 

4) Was the whole story clear to you, or was some of it unclear?  

5a) Was the speech in the story the same as the way you speak or was it different? Was the difference 

little or was the speech completely different?  

5b) How is it different? and  
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6) Have you heard this story before, or is it new to you? (To ensure that the test taker had not learned 

the answers to the questions prior to taking the test). 

Following question 4, some of the test takers were also asked if they found the story isi liklik o had 

liklik ‘a little easy or a little hard’ to understand, and some were asked if they could name the man who told 

the story. 

In Pangin, eight subjects correctly identified the storyteller as being from Yaut, but none were able to 

name him. Six subjects indicated that they hear the storyteller’s dialect infrequently, while four said it is 

common to hear it. When asked whether the storyteller spoke their language well, all ten subjects 

responded favourably. Nine said that the story was clear, while only a 19-year-old female said that some 

things were unclear. Four said that the storyteller’s speech was the same as their own, while six indicated 

that it was different. The difference in the dialects was described frequently as, “Ol i pulim” ‘They pull it.’ 

In Yaut four subjects correctly identified the storyteller as being from Pangin, while five thought he 

was from Arango, and one guessed that he was from Ombos. None was able to name him. Six subjects 

indicated that they hear the storyteller’s dialect infrequently, while four said it is common to hear it. When 

asked whether the storyteller speaks their language well, six said yes, three said he did not, and one said the 

storyteller knew Ambakich, “Tasol sampela hap em i no save tumas” ‘but there were some parts he didn’t 

know very well.’ Four said that the story was clear, while six said that some things were unclear. Only two 

thought that the storyteller’s speech was the same as their own. When asked to give an example of how the 

dialects differed, three subjects cited the difference in the words for ‘sun’.  

The high average test scores on both RTTs indicate that people from both dialects can probably 

understand each other without a problem. This supports what respondents told the survey team during 

language use interviews. Post-RTT questions indicate that the southern dialect is more prestigious, and is 

perceived as easier to understand. No one said that the southern storyteller spoke the language poorly, and 

only one young person said that he was hard to understand. On the other hand, four test takers disapproved 

of the form of speech used by the northern storyteller, and six said that his story was unclear. 

3.7 Summary 

The people in the villages visited on this survey divided themselves into two dialects—northern, 

consisting of Pangin and Arango, and southern, consisting of Yaut, Ombos, Akaian, Oremai, and Agurant. 

The lexical similarity percentages support the villagers’ perceived dialect groupings, though the two 

dialects are not very dissimilar. From the sociolinguistic point of view—mean intelligibility test scores of 

92% and 95%, an average lexical similarity of 90.3%, and the stated attitude of the Ambakich speakers: 

they all speak the same language, some just speak a little differently—it is reasonable to speak of the 

northern and southern varieties as dialects of the same language. Therefore, a single literature would serve 

both dialects, and because the southern dialect has more speakers, it is the logical choice for literature 

development. 

4. Language Development Needs 
The second goal of the survey was to determine whether a language development programme would be 

appropriate for the Ambakich language. A vernacular literacy programme is appropriate in areas where the 

language is vital. There is a need for literature if the Ambakich language is vital and if the Ambakich 

speakers cannot understand and accept literature in another language. The evaluation of vitality of the 

language was based on observation of language use and how the people responded to the questions on a 

language use questionnaire. 

In regard to bilingualism and the possibility of the Ambakich speakers using literature in another 

language, the survey team asked Ambakich speakers what other languages they could speak or understand 

and if they felt any other languages were prestigious or important to learn. The most closely related 

languages to Ambakich that have vernacular literature are Ap Ma and Abu, though the languages are 

probably not related enough to be sufficiently inherently intelligible.
11

 Therefore, going into the survey, we 

                                                           
11 This assumption about Abu was based on a cursory comparison of wordlists from Abu and Ambakich. 
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expected that intelligibility with another vernacular, inherent or acquired, would not eliminate a need for 

literature in the Ambakich language. Investigation of intelligibility and vernacular bilingualism was limited 

to the Ambakich speakers’ reports of which languages they learn and can speak or understand. 

4.1 Language Vitality 

4.1.1 Children’s Language Use 

4.1.1.1 Reported 

In each village, the survey team asked a group of adults which languages children use when speaking 

to grandparents, to parents, to siblings, with playmates, and in singing. The responses were as follows: 

In Pangin, Arango, and Yaut, adults reported that children use Tok Pisin exclusively, no matter whom 

they are addressing. In addition to Tok Pisin, they sing some songs in English and Ambakich. All youth 

interviewed in Pangin and Yaut said they speak more Tok Pisin than Ambakich. 

In Agurant and Oremai, respondents reported that children primarily use Tok Pisin, but are able to 

speak some Ambakich, and occasionally use it to address people of any age. They sing songs in Tok Pisin, 

Ambakich and English. 

In Ombos, adults reported that children primarily speak Ambakich to everyone, and speak Tok Pisin 

less frequently. This response is questionable because the same group of respondents previously stated that 

children are not able to speak Ambakich; they can only understand it. When questioned about the 

discrepancy in their answers, respondents did not change their statements, nor did they give any reason for 

the apparent contradiction. During the interview, it seemed that the group was being influenced by a couple 

of individuals
12

 to heavily emphasize the use of Ambakich in the community. This may have led people to 

overstate children’s use of Ambakich. 

All six villages surveyed said that although children’s first words, such as ‘mother’ and ‘father,’ are 

often Ambakich words, the first language they master is Tok Pisin. In Arango one adult said, “Asua bilong 

papamama, i no lainim pikinini” ‘It’s the parents’ fault for not teaching [Ambakich to] the children.’ 

Someone responded, “Pasim maus” ‘Be quiet,’ and then someone else agreed with the first comment, “Yu 

tok stret” ‘What you say is true.’ 

Parents in Pangin, Arango, Ombos, Oremai, and Agurant reported that before children go to school, 

they do not speak Ambakich well. In Pangin, parents noted that children can understand Ambakich well at 

that age, but when they speak they mix Tok Pisin with Ambakich. Only adults from Yaut reported that 

children could speak Ambakich well before they go to school. However, youth between the ages of 14 and 

18 in Yaut reported that they could understand Ambakich, but usually spoke Tok Pisin. They reported 

inability to complete even simple tasks in Ambakich (see the section on Youth Self-Evaluation Interviews). 

An old man in Oremai said kids go “skul skul skul” and learn Tok Pisin. He said they need to learn 

Ambakich before starting grade one. They don’t know Ambakich and it is “hevi bilong papamama” ‘the 

parents’ fault.’ A man in Oremai said he was “les” ‘tired of’ hearing all the children speaking Tok Pisin. 

4.1.1.2 Youth Self-Evaluation Interviews 

During the survey, it became apparent that Aion children and youth speak Tok Pisin as their primary 

language. Many people reported that children could understand Ambakich but not speak it. The survey 

team felt it would be good to confirm reports about children’s language proficiency. They asked a group in 

Oremai how old a child would have to be to understand Ambakich. They replied 6 to 7 years old. They said 

that, in order to be able to speak Ambakich, a person needs to be at least 15 years old. 

In order to gain insight into young people’s proficiency in Ambakich, the survey team interviewed 

youth between the ages of 14 and 18 years old in Pangin and Yaut villages. The interview schedule was 

based on the concept of self-evaluation questionnaires, which is described in chapter 10 of Frank Blair’s 

                                                           
12 One man seemed to hold a lot of influence over the group’s statements, and he strongly emphasized the use of 

Ambakich in the community. Also a woman from Yaut interjected various comments, either trying to speak for the 

Ombos community or encouraging the group to make statements about strong use of Ambakich. 
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Survey on a Shoestring. The questions were assigned FSI levels based on their similarity to questions 

calibrated by other researchers (See Blair 1990:100–102, Casad 1992: Appendices C and E, MacKenzie, 

Alemán and Rueck 2002: Appendix B). The Table 4.1 shows the level assigned to each question number, 

the skill required to complete the task, and the number of “yes” and “no” responses. Responses for four 

subjects have been omitted, as there was no adult present during the interview to verify the responses
13

. A 

complete chart of each respondent’s answers is in Appendix B.3. 

Table 4.1. Summary of Proficiency Interview Responses 

 

Level Assigned Question 

Number 

Skill Required Number of “yes” 

Responses 

Number of “no” 

 Responses 

Level 1 1 Speak 3 14 

 4 Speak 7 10 

Level 2 5 Speak 7 10 

 9 Speak 4 13 

 11 Speak 9 8 

Level 3 2 Speak 3 14 

 6-7 Speak and Listen 0 17 

 8A-B Speak 0 17 

 10 Listen 10 7 

N/A 3 Listen 12 5 

N/A 12 Write 3 14 

N/A 13 Read 4 13 

N/A 14 Speak 8 9 

 

There were no questions that all respondents answered affirmatively. Respondents indicated greater 

listening ability than speaking ability. For example, question 2 and question 10 deal with nearly identical 

medical situations, except for the skill required (listening or speaking). Only three respondents said they 

could speak Ambakich in the given situation, but ten said they would be able to understand. None of the 

seventeen respondents claimed FSI Level 3 speaking ability,
14

 and no data collected during the survey 

indicated that their ability was above that level. The self-evaluation interview responses confirm reports by 

youth and adults that children and young people can understand Ambakich, but do not speak it well.  

There was also significant difference seen between Pangin and Yaut, the two villages where the 

research was conducted. All respondents in Pangin answered between four and ten questions affirmatively. 

The range in Yaut was between zero and eleven, with more than half of the respondents answering fewer 

than two questions affirmatively.  

4.1.1.3 Youth Language Proficiency Testing 

In order to have something to compare with the villages’ reports of children’s and youth’s proficiency 

in Ambakich, the survey team tested the young people’s proficiency in three villages: Pangin, Yaut, and 

Oremai. There were two components to the testing, one that measured listening ability, and one that 

measured both speaking and listening ability. Not all subjects took both comprehension and production 

tests.  

                                                           
13 During the first few interviews, the survey team discovered that youth often responded positively to questions, even 

when they were unable to complete the task in question. When re-questioned in the presence of an adult speaker of 

Ambakich, they changed their answers. Some of the first respondents were not available for re-questioning, and their 

unverified answers have been omitted. 
14 Three respondents answered question 2 affirmatively, but since they answered questions 6–8 negatively, it can be 

concluded that even these three respondents do not have a level 3 speaking ability 
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4.1.1.3.1 Sampling 

In Oremai, a group of adults was asked what age a child would need to be in order to be able to 

understand Ambakich well, and they replied 7 to 10 years. In order to be able to speak as well as their 

parents, they said a person would need to be 15 years old. Based on this information, the survey team 

selected subjects who should, according to the report, be able to both understand and speak the language 

well. In order to find the necessary number of subjects within the time allotted for the testing, it was 

decided to choose subjects from a range of ages, rather than limiting it specifically to 15-year-olds. There 

were a total of thirty-three subjects between 14 and 18 years of age
15

 who were tested. The survey team 

wanted to test the most proficient youth in order to see what they were capable of. Therefore, all subjects 

were screened to ensure that they were from the village where the testing was being conducted and that 

their parents were both Ambakich speakers.  

4.1.1.3.2 Comprehension Testing—Recorded Text Tests  

All thirty-three subjects took an RTT. The same RTT texts and questions were used that had been used 

to test the adults’ comprehension of the other dialect, but unlike the adults, the youth heard a text from their 

own dialect (Northern for Pangin, Southern for Oremai and Yaut). Before taking the Ambakich RTT, each 

subject took a practice test and a hometown test in Tok Pisin in order to ensure that they understood the 

testing procedure. Individual scores for the Tok Pisin hometown test and the Ambakich RTTs can be found 

in Appendix A.7. 

In all villages the youth scored better on the Tok Pisin test than on the Ambakich test. In Pangin, the 

group average was 99% for Tok Pisin and 91% for Ambakich. In Oremai, the youth averaged 98% on the 

Tok Pisin and 86% on the Ambakich test. In Yaut, every subject scored 100% on the Tok Pisin test, but the 

group average for Ambakich comprehension was only 76%, which is only 1% above the mark that SIL 

considers the lowest acceptable indicator of comprehension on an RTT (SIL 1991). The average score in 

Oremai falls just above the range 70% to 85% range that Joseph Grimes considers “MARGINAL 

intelligibility where some communication is satisfactory and some is not” (1995, 22). 

It is also interesting to note that youth scored lower on an RTT in their own dialect than adults scored 

on an RTT in another dialect (adult average score in Pangin was 95% and the average adult score in Yaut 

was 92%). 

4.1.1.3.3 Comprehension and Production Testing—Text Repetition Test 

Recognizing that traditional RTTs would only give insight into youth’s comprehension of Ambakich, 

the survey team also devised a text repetition test, which required young people to speak the language. 

After taking the RTT, subjects heard the story again, but this time, at each question break in the story, the 

subjects were asked to repeat in Ambakich what they had heard. An adult speaker of Ambakich was present 

to translate their responses into Tok Pisin. The tester wrote down the translation word-for-word.  

The text repetition testing method was designed on the spur of the moment to fit the research needs of 

the situation. The survey team recognizes that the testing method had shortcomings; for example, some 

sections of text subjects were asked to repeat/summarize were too long (up to 64 seconds), and the method 

was not pilot tested with any proficient adult speakers. However, the surveyors believe the test gives some 

valuable insight into language proficiency that was otherwise unavailable. The data provided below 

regarding scores on the text repetition tests is intended to give the reader an impressionistic picture of the 

youth’s language proficiency. 

Overall, the subjects did poorly on the test. What they said was incomplete and was frequently 

incorrect. This indicates that their comprehension of the story was low and/or that they were unable to 

express their thoughts in Ambakich.  

                                                           
15 One subject said he was born in 1989 (15 years old), but later when his birth card was checked, it said that he was 

born in 1991 (twelve years old). Many people in the villages were unsure of their exact age. The survey team was 

able to check some respondents’ ages with their birth cards, with their parents, or by comparing their birth order to 

people whose ages were known. 
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4.1.1.3.4 Case Studies 

Subject L-H, a 15-year-old female from Oremai, participated in both the RTT and the text repetition 

test. She scored perfectly on the RTT Tok Pisin hometown test, and only missed one question on the 

Ambakich RTT. When repeating the story in the vernacular, she mentioned thirty-one details, out of fifty-

one possible.
16

 She did not make any incorrect statements. When asked to comment on the subject’s 

performance, the translator said that she struggled and that her speech was “broken” to the point that at 

times he could not even understand what the girl said in Ambakich. 

When asked if he could speak Ambakich, subject P-I, a 16 or 17-year-old male from Oremai, said that 

he was able to give the names for things but could not really speak the language. He scored 80% on the 

Ambakich RTT, and during the text repetition test he only mentioned seventeen correct details. He also 

made fourteen incorrect statements. When he attempted to give a summary of sections 9 and 10, the only 

word that came out clearly was ‘chicken’; the translator was unable to understand the rest of what he said. 

When asked if he could speak Ambakich, subject P-H, a 16-year old male from Oremai, said he could 

understand it, but it was hard to speak. He scored 100% on the Ambakich RTT. During the text repetition 

test, he correctly mentioned thirty-nine details and made four incorrect statements. His speech was halting. 

The translator said that although this subject performed better than subject P-I, ‘his tongue was a little 

heavy’, a comment which indicates lack of fluency. 

While the youth’s speaking proficiency appeared to be quite low in Oremai, it was lower in Pangin. 

Subject P-A, an 18-year-old female resident of Pangin, scored perfectly on the Ambakich RTT and during 

the self-evaluation interview answered eight questions affirmatively. However, during the text repetition 

test, she was able to mention only two of six details from section 1. She was not able to say anything for 

section two; it was too hard. Section 3 was the same. After that, she gave up. Concerned that fear might be 

a factor preventing the subject from responding, the tester asked the translator if the girl was afraid. He 

responded that she was not afraid; it was just too hard for her. 

Despite a perfect score on the RTT and four affirmative answers during the self-evaluation interview, 

before she began the text repetition test, subject L-A, a 15-year-old female from Pangin, said that she 

would not be able to repeat the story in the vernacular. She agreed to take the test when encouraged by the 

tester to try. She was unable to speak a single word in Ambakich during the test. 

The translator from Pangin told the tester not to bother testing anyone else in the 15 to 18-year-old age 

bracket. He said that subjects L-A and P-A were typical; no one their age would be able to succeed. In his 

opinion, a person would need to be at least 20 or 22 years of age in order to be able to repeat the story in 

the vernacular. Based on his advice, the survey team did not attempt to test any more subjects in Pangin. 

4.1.1.3.5 Conclusion 

The youth speak and understand Tok Pisin far better than Ambakich. Their relatively low scores on the 

vernacular RTT (from their own dialect), coupled with their poor performance on the text repetition test 

suggest a low proficiency in Ambakich. This further supports the conclusion that youth’s proficiency is 

below FSI Level 3. 

4.1.1.4 Observed Children’s Language Use17 

Children were observed speaking primarily Tok Pisin, with some use of Ambakich as well. Specific 

language use observations, listed by village, may be found in Appendix 8.4. 

4.1.1.5 Children’s Language Use Summary 

Even in Oremai, where more children spoke Ambakich than in the villages further downriver, the 

survey team didn’t hear anyone claim that children speak Ambakich well. The reports say that children can 

                                                           
16 The fifty-one details chosen for scoring are listed in appendix A.8. 
17 At times it was very difficult to distinguish between the use of Tok Pisin and Ambakich, especially when children 

were speaking. This was due in part to speakers’ tendency to speak in quick, short phrases, in part to mixing, and in 

part to team members’ proficiency levels in Tok Pisin. As much care as possible has been taken to ensure that 

surveyors were certain of the data reported in this section. 
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understand it, it’s “hat long bekim” ‘hard to reply,’ or “toktok hap hap” ‘poor speech.’ These comments 

were confirmed by the survey team’s observations. While children are at least passively bilingual in 

Ambakich, they have greater proficiency in Tok Pisin. They use Tok Pisin more frequently than Ambakich, 

and in some villages they very rarely use the vernacular. 

4.1.2 Adult Language Use 

4.1.2.1 As Reported 

The following tables represent reported adult language use: who uses which language, to speak to 

whom, under what circumstances. The first number represents the number of villages reporting language 

use of a particular language in a given domain. The second number represents the number of villages asked 

that question during the survey.
18

 For example, married men in five of six villages surveyed said they speak 

Tok Pisin to their siblings.  

 

Abbreviations for age categories: 

ym  = young men, unmarried     yw = young women, unmarried 

mm = married men, children at home   mw = married women, children at home 

om = old men     ow = old women  

 

Table 4.2. Number of villages reporting language use for men
*
 

 

Ambakich Tok Pisin 

You to… y
m

 

m
m

 

o
m

 

y
m

 

m
m

 

o
m

 

…your parents 4.5/6 6/6  6/6 6/6  

…your brothers and sisters 4.5/6 5.5/6 3/3 6/6 5/6 1.5/3 

…your wife  5.5/6 3/3  6/6 1.5/3 

…teach your (grand) kids  5.5/6 4/4  5/6 3.5/4 

…scold your (grand) kids  5.5/6 4/4  5/6 2.5/4 

Your wife to your kids  6/6 3/3  5/6 2/3 

Your parents to your kids  6/6   4.5/6  

Your parents to you 5/6 5/6  5/6 4/6  

 * A value of 0.5 was given for responses “liklik” and “hap” ‘a little’. 

                                                           
18 Because the survey team forgot to ask some sections of the community what their response was for certain questions, 

the reported language use data is incomplete for some age brackets.  
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Table 4.3. Number of Villages Reporting Language Use for Women* 

 

Ambakich Tok Pisin 

You to… y
w

 

m
w

 

o
w

 

y
w

 

m
w

 

o
w

 

…your parents 4.5/5 5/5  4/5 3.5/5  

…your brothers and sisters 4/5 4.5/5 3/3 4/5 4.5/5 2/3 

…your wife  4.5/5 3/3  4.5/5 1.5/3 

…teach your (grand) kids  5/5 4/4  3.5/5 2/4 

…scold your (grand) kids  4.5/5 4/4  3.5/5 1.5/4 

Your husband to your kids  5/5 3/3  3.5/5 2/3 

Your parents to your kids  5/5   2.5/5  

Your parents to you 5/5 4/5  3/5 2.5/5  

 * A value of 0.5 was given for answers “liklik” and “hap” ‘a little’. 

The number of Aion villages (out of six villages surveyed) reporting languages used in specific 

domains are displayed in table 4.4.
19

 

Table 4.4. Reported Language Use By Domains 

 

What languages do you use 

when: 

Ambakich Tok Pisin English 

Arguing with family 6 5.5 0 

Praying at home 3 6 0 

Organizing wedding or 

funeral feasts 

6 5 0 

At the market (outside of Aion 

area) 

4 5 0 

Joking 6 6 0 

Playing sports 5 5.5 0 

Outsiders who know your 

language 

5 3 1 

Outsiders who don’t know 

your language 

0 6 1 

Local (village) court 2 6 0 

You go to town 3 6 1 

Most people use on the way to 

town 

2 5 0 

Most used at town’s market 2 6 0 

Most people use in stores 1 6 0 

 

                                                           
19 A value of 0.5 was given for answers hap, wan wan, and liklik indicating infrequent use of a given language in the 

domain in question. 
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Tok Pisin is used in at least five of six villages for all domains, except for speaking with outsiders who 

know Ambakich, in which case only three villages reported use of Tok Pisin. Ambakich is also used in at 

least five of six villages for the following five domains: arguing with family, organizing wedding or funeral 

feasts, joking, sports, and communication with outsiders who know Ambakich. 

One grandfather in Yaut reported that the children don’t know Ambakich well, and then he said that he 

himself does not speak it well. He proceeded to explain that Yaut is sandwiched between two language 

groups—Banaro and Ap Ma—so people have tended toward learning those vernaculars and Tok Pisin, and 

are forgetting their own vernacular.  

4.1.2.2 As Observed 

Adults in all villages visited were observed speaking both Tok Pisin and Ambakich. Both languages 

are used in the domain of the home and when addressing children. Use of Tok Pisin seemed especially 

strong in Yaut and Pangin. Specific language use observations are listed in Appendix 8.5. 

4.1.2.3 Adult Language Use Summary 

Adults of all ages are able to speak Tok Pisin and Ambakich. They speak both languages to their 

children, although in some villages they speak much more Tok Pisin than Ambakich to children. In the 

villages where parents speak more Tok Pisin than Ambakich, the children exhibit a lower proficiency in the 

vernacular. Ambakich is used more often by elderly people than by young and middle-aged adults.  

4.1.3 Schlie/Landweer Priority Allocation Assessment Device 

The Schlie/Landweer Priority Allocation Assessment Device (PAAD), designed by Perry Schlie and 

Lynn Landweer of SIL-PNG (Appendix A.7), measures a variety of sociolinguistic factors related to 

viability of potential language development programmes. Interestingly, Ambakich scored relatively high—

17.5 out of 24 points possible—in the “Ethnolinguistic vitality” section of the PAAD (see Appendix A.7). 

Immigration and emigration patterns, as well as other factors measured in this section indicate that the 

social structure is intact and capable of supporting a viable language. However, the language scored low—5 

out of 15 points possible—on the “Use of Vernacular” section, indicating that Ambakich is not being 

maintained by the community. 

4.2 Bilingualism 

The most widely spoken language in Aion territory is Tok Pisin. People in all villages surveyed 

reported that everyone is able to speak Tok Pisin. Most adults are also able to speak Ambakich, but 

proficiency among the children is limited. An elderly woman in Pangin said, Ol yangpela ol i no stap gut 

long tok ples…Tok Pisin tasol, ‘The young people do not do well with the vernacular…only Tok Pisin’. A 

father said, Planti yangpela i ken harim na bekim, tasol hevi long bekim, ‘Many young people can 

understand and respond [in Ambakich], but their tongue is heavy when they answer’.  

Knowledge of English is restricted to people who have been to school. Bilingualism in other 

vernaculars is not common. A few can speak other vernaculars if they have had contact, for example 

through marriage or education, but even those can only speak “light ones” (things that are easy to say). 

Ability to speak other vernaculars is limited mostly to the older generation. Abu is the most frequently 

learned of the surrounding vernacular languages. 
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Table 4.5—Number of Villages Reporting Bilingualism* 

(out of 6 villages surveyed)** 

 

 

Young 
Men 

Men (w/ 
kids) Old Men 

Young 
Women 

Women 
(w/ kids) 

Old 
Women Boys Girls 

Speak++ 5 5.5 6 5 5.5 6 2.5 2.5 
Ambakich [aew]

 
+ 

Hear+++ 2 1  2 1  1.5 2 

Speak 6 6 6 6 6 6 6 6 
Tok Pisin [tpi] 

Hear         

Speak 2 1  1 1  0.5 0.5 
English [eng] 

Hear    1     

Speak 1.5 0.5  4 0.5 0.5 0.5   
Abu [ado] 

Hear  1.5 1 1  1   

Speak   0.5      
Wakare 

Hear   1      

Speak 0.5 0.5 0.5 0.5 0.5 0.5   
Kanda (Angoram [aog]?) 

Hear 1 1 1 1  1   

Speak         
Kakara (Buna [bvn]?) 

Hear  1 1 1  1   

Speak     0.5    
Aple (Ap Ma [kbx]) 

Hear   0.5      

Hear   0.5      
Auwa [ado] 

Speak         

Speak         
Waran (Banaro [byz]) 

Hear   0.5  0.5    

* A value of 0.5 was given for answers such as “some,” wanwan. and “light ones.” 

** See Table 2.1 

+ Brackets denote the Ethnologue code for the language (if known). Alternate language names are in 

parenthesis. Question marks indicate uncertainty that the language listed in parenthesis is the same as the 

language reported. 

++ “Speak” indicates active bilingual ability. 

+++ “Hear” indicates passive bilingual ability only. 
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4.3 Language Attitudes 

4.3.1 As Reported 

Overall, Ambakich speakers reported positive attitudes toward their language. They value it as a part 

of their heritage. In Oremai, they said, Tok ples em i bikpela bikos em samting bilong kasta ‘The vernacular 

is important because it is part of our customs.’ In Arango, adults interviewed about their language use said 

that they speak both Ambakich and Tok Pisin, but Ambakich is “bigger” for them because, “God gave us 

our language.” 

Five of six villages said that they think their language will still be used twenty years from now. In 

Oremai, they said, Em bai no inap dai aut olgeta…Em bai stap oltaim. ‘It will not be able to completely die 

out…It will last forever.’ Alongside the belief that Ambakich will still be used twenty years from now is 

the belief that changes (such as decreasing the use of Tok Pisin, starting more vernacular elementary 

schools, beginning a literacy programme, or intervention from SIL) are necessary for the good of the 

vernacular. In Pangin someone said, Em bai gro moa, i mas kamap bikpela na Tok Pisin i mas pinis liklik,. 

‘It will grow; it must become big and Tok Pisin must decrease.’ Recognizing that Tok Pisin has taken a 

prominent role in Aion, one person in Pangin stated, Mipela i laik go bek long tok ples gen, ‘We want to go 

back to the vernacular again.’ In Yaut they said, Tok ples i go daun olgeta nau, ‘The vernacular is really 

going down now’, but they also said they want to teach it so that it will not die. They say they believe that 

their language will still be used in twenty years if someone comes to translate the Bible into their language; 

otherwise, they say it will die. They do not want to lose their language because their culture, including 

singsing and ancestral customs, goes with the language. During a speech in Pangin, a village leader said 

that without a programme, such as a literacy programme, to help, Ambakich will be gone in ten to twenty 

years.  

In all six villages surveyed, parents said they wanted their children to learn Ambakich, Tok Pisin, and 

English. In every village, they placed the highest priority on Ambakich, second highest priority on Tok Pisin, 

and English as the third priority. Some adults expressed strong feelings regarding children’s language 

learning. A woman in Oremai asserted, Ol pikinini i mas lainim tok ples ‘The children must learn vernacular.’ 

While discussing children’s language acquisition in Ombos, one adult said, Tok ples i mas go pas...i mas 

namba wan ‘The vernacular must be first...it must be number one.’ Existing alongside these opinions is the 

reality that children and youth are heavily using Tok Pisin, in some cases to the complete exclusion of the 

vernacular. One young person in Arango stated, Tok ples em dai pinis ‘The vernacular is dead.’  

Adults from all six villages surveyed said they believe their children will speak both Ambakich and 

Tok Pisin when they grow up. Three villages (Pangin, Ombos, and Agurant) said they thought their 

children, at least those with education, will also speak English. All villages reported that they believe their 

children will speak Ambakich and Tok Pisin to their children. Adults in Agurant also thought their children 

would sometimes speak to their children in English.  

Ombos and Yaut specifically expressed that they think Ambakich will be the primary language their 

children will use to communicate with their children. In Ombos they said they expected them to use the 

vernacular and hap long Tok Pisin long stretim tok ples bilong ol ‘a little in Tok Pisin to correct [their 

children’s] vernacular’. In Yaut they expect their children to use Ambakich to speak to their children, and 

Tok Pisin mas kam bihain ‘Tok Pisin must follow.’ 

People in all villages expressed interest in literature in Ambakich, and four of six villages also 

expressed interest in Tok Pisin literature. The group in Ombos reported that it is common practice in church 

to read the Bible in Tok Pisin and then translate it on the spot into Ambakich. 

 

Table 4.6. Reported Language Preference for Books, Stories, Scripture 

Number of villages reporting interest, out of 6 villages surveyed 

 Ambakich Tok Pisin English 

Would like to read books in... 6 4 2 

Would like to listen to stories in... 6 4 0 

Would like to listen to Scripture in... 6 4 0 
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4.3.2 As Inferred from Behaviour 

People’s behaviour supported their reported language attitudes. They speak both languages because 

they see value in both Tok Pisin and Ambakich. The fact that adults frequently speak Tok Pisin to children 

and the youth are more proficient in Tok Pisin than in Ambakich suggests that Tok Pisin is more important 

to the community than Ambakich is. 

4.4 Summary 

As stated above, it can be said that there is a need for a language development programme if the 

Ambakich language is vital and if the Ambakich speakers cannot understand and accept literature in 

another language. After interviewing the people in the villages and observing their language use, the survey 

team’s assessment is that the Ambakich speakers are shifting to Tok Pisin. Tok Pisin is the most widely 

spoken language in the area, and people under twenty years prefer to speak Tok Pisin and may not speak 

Ambakich well enough to teach the language to their future children. Therefore, despite feelings in the 

communities that their language is important to them, it appears that the Ambakich language is not vital.  

If literature were developed in the Ambakich language, the present generation would probably not be 

able to use it without revitalization of their language. Therefore, although the Ambakich speakers as a 

whole cannot understand any other vernacular, and although there is a stated interest in literacy and 

literature in the language, the survey team’s assessment is that there is no need for literature development in 

the Ambakich language.  

5. Programme Type Factors 
If a language development programme were found to be appropriate for the Ambakich language, the 

third goal of the survey was to determine what the nature and scope of such a programme might be. The 

types of programs SIL has defined in PNG are directed, managed, mentored, and consultative, and these 

classifications of programme type are based on five factors: 1) outside contact; 2) education level; 3) 

willingness to invest resources; 4) church interest
20

; 5) available partners (Pfantz 2000). In order to evaluate 

these factors, the survey team conducted a series of interviews guided by questionnaires, which were 

designed by the SIL-PNG sociolinguistics department. 

In order to evaluate the level of outside contact of the Ambakich language area, the survey team asked 

the questions on the Contact Patterns Questionnaire. 

In order to evaluate the education level of the community, the survey team asked questions of school 

officials, teachers, and community members in interviews guided by the Education Questionnaire. 

In order to evaluate the language group’s willingness to invest resources, the survey team asked if 

pastors, teachers, or others presently receive financial support for training, or support in terms of house 

building and garden work.  

In order to evaluate the interest of the church, the survey team asked questions regarding local church 

leaders’ feelings about use of the vernacular and its development. There is not a good tool for measuring 

interest or commitment to a potential programme, but the survey team purposed to note stated interest and 

to look for evidence of commitment to support local pastors, teachers, and projects, which might indicate 

that a community would support people involved in language development also. Information from pastors 

was collected in interviews guided by the Church Questionnaire.  

The survey team also asked questions about traditional practices in interviews using the Culture & 

Society Questionnaire, Appendix I.2.  

                                                           
20 The church is an important social institution in this area. The support of the church can play a major role in the 

success of language development programs in Papua New Guinea. 
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5.1 Churches 

5.1.1 History of Religious Work In the Area 

5.1.1.1 The Catholic Church  

The history of the Catholic church in the Sepik region of Papua New Guinea was established through 

two sources: (1) selected articles from the book Sepik Heritage: Tradition and Change in Papua New 

Guinea, edited by Nancy Lutkehaus et al (1990), and (2) information gathered via informal interviews with 

local catechists/pastors and lay workers. A majority of the Catholic church’s history contained within this 

report is based on information presented in Mary Huber’s article entitled, “The Bishops’ Progress: 

Representations of Missionary Experience on the Sepik Frontier.” All other sources are individually 

identified. Since the Catholic mission territories have a complex history of division, only a general outline 

of the pertinent information relating to the Sepik region will be delineated here.  

It is important to briefly review the history of the Catholic church in the Sepik region since it has been 

the main denomination in the region since 1896. It wasn’t until after WWII that the Catholic church had an 

official presence in the Ambakich language area. Most of the community members surveyed belong to the 

Catholic church, with the exception of Yaut, where the Church of Christ (COC) has been established since 

1994.   

In the country of Papua New Guinea (PNG), under the direction of the Vatican, responsibility for 

specific mission territories was entrusted to separate religious orders. The French missionaries of the 

Society of the Sacred Heart were responsible for the Bismarck Archipelago. The German missionaries, of 

the Society of the Divine Word (SVD), were responsible for the Catholic territory designated on the PNG 

mainland in the 1890’s. However, in the early 1960s, “parts of the original Catholic territory were 

eventually assigned to other mission societies” (Huber 199).  

The Catholic missionaries of the Society of the Divine Word (SVD) have been working in the Sepik 

region since 1896. The SVD missionaries oversee four of the seven jurisdictions, which include the 

Ambakich language area.
21

  

In an effort to “tap the cultural roots” and maintain an “indigenous appeal,” the Vatican II missionaries 

began to reformulate their ideas about the kind of church they were trying to build and tried to identify the 

practical steps it would take for the villagers to maintain the local churches on the grass-root level. Up until 

the 70’s, the Wewak Diocese had made all the decisions for the village churches, and the local church 

leaders followed their directives. After the 70s, the village church leaders struggled with learning how to 

govern themselves by making decisions together and implementing them using the resources within the 

community.  

Local church leaders began using indigenous motifs and styles in their church architecture, music, 

vestments, and ceremony. The Catholic church leadership also began encouraging local parishioners to 

think of how to ‘build’ the church for themselves. By the late 70s, the parishioners and lay workers could 

no longer rely solely on the expatriate priests for direction; they had to look toward their local church 

leaders to provide them with the direction.  

5.1.1.2 The Church of Christ (COC) 

The COC in Yaut was established in 1994. The COC and the Catholic church in Yaut village hold 

weekly joint services. According to the self-reports of the Catholic and COC church leaders as well as 

twenty community members, the two denominations are able to work together in one accord. 

                                                           
21 There are three bishops, presiding over these jurisdictions: the Prefect Apostolic of Kaiser-Wilhelmsland, the Vicar 

Apostolic of Central New Guinea, and the Bishop of Wewak. (The prefect, vicar, and diocesan bishop are 

progressively higher offices in the Catholic Church.)  
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5.1.2 Community Work 

Most community meetings that are gender or age specific (men/women/youth) meet for the purpose of 

completing work projects, fundraising or both. Agurant, Oremai, Pangin, and Yaut
22

 have an official 

community work day one time per month.  

Pangin has additional workdays designated for men, women, and youth in the community (one time/ 

month each) so that each group can make money. Reported wage for the group per day was five to ten kina. 

Arango and Ombos hold community work days as needed but regularly hold ‘fundraising’ workdays just 

like the community of Pangin. Community members that need extra help clearing their garden or building 

their canoes or houses make requests for work groups to help them. When asked what each group usually 

buys with their funds, the answers were varied and included such items at axes, hammers, nails, bush 

knives, bilum string and sporting equipment.  

5.1.3 Summary  

Given all of the reported and observed data delineated above, the most important question is not 

“Would the Ambakich language community support a vernacular language development project?” but 

“Would the Ambakich language community use materials developed by such a project?” In the domain of 

the church, this question relates to whether vernacular Scriptures would be used.  

In order to assess this properly we must revisit the Ambakich language community’s reported/observed 

communication preferences within the church domain. In every instance, the church leaders expressed their 

preference for using Tok Pisin as their language of wider communication. Tok Pisin dominates church 

services and community meetings. Tok Pisin is considered the ‘default’ language and the Ambakich 

language is used much less frequently. The most important point of all is that Tok Pisin is clearly the 

language of prestige in the Ambakich area.  

5.2 Traditional Practices 

One objective of the survey was to learn about the Aion culture and society. This objective is related to 

the survey goal of determining the nature and scope of a possible Ambakich language development 

programme.  

The information in this section was gathered mostly from the responses to the questions on the SIL 

PNG Culture and Society questionnaire, which was administered in five Aion villages: Yaut, Arango, 

Pangin, Ombos, and Agurant. Information was also gathered through informal interviews and discussions 

in the above villages and in Oremai. 

After the Catholic church established itself after World War II, many of the traditional practices of the 

Aion people were done away with. However, the communities have allowed for the continuation of magic 

and reliance on traditional spiritual authority. Sorcery such as poisin and sanguma persists despite the 

influence of the church. Some traditional elements have been eliminated, while others have been affirmed 

under the influence of the Catholic church. For example, idols were thrown out while traditional bamboo 

flute music was kept. It seems that in some cases the church forced people to make changes, as in the 

burning of the tambaran house in Agurant, and in other cases the people asked the church to make changes 

for them, as in Oremai, where they asked the priest to pray over the site of their ancestor’s tambaran house, 

removing the taboo against activity there. 

A man in Ombos village commented that the Aion people specifically, and the New Guineans in 

general, have knowledge of sorcery, killing, and other magic. He said this knowledge is not good compared 

with the knowledge people have in America (where the younger brother in the story was supposed to have 

gone). Americans have knowledge of technology, and of how to get along with each other instead of killing 

each other. This might be interpreted as a negative view of the Aion culture. However, the Aion people do 

seem to want to maintain their way of doing things. 

                                                           

22
Yaut is the only community that reported that they take roll to see if all community members are participating. If 

community members miss more than three consecutive workdays, then the village Council pays a visit to their house. 
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One man in Yaut asked the survey team if SIL would be able to work with their kastam ‘custom’ in the 

same way the Catholic church and the government do. On the local level, the church is represented by the 

local church leader or pastor, the government is represented by a committee made up of men appointed 

from each of the villages by the ward council, and each village is represented by its traditional leader. 

These three support each other by witnessing decisions made by any one of them. For example, if the 

traditional leader is called upon to settle a dispute according to their custom, the government committee and 

the church leader will witness and support the decision. 

5.2.1 Tambaran and Initiation Rites23 

Tambaran, as a men’s cult, or a cultural institution of the Sepik area, is a part of the Aion culture. 

Though the survey team did not learn what the practices having to do with the tambaran were, it was 

reported that they have changed and that some practices have been done away with. When the Aion people 

spoke about the tambaran haus with the survey team, they used "haus tambaran" and "haus boi" 

interchangeably. 

Traditionally, the tambaran were gods or spirits that were associated with objects such as carvings or 

stones in the tambaran houses. When men were initiated into the tambaran, they were shown the objects. 

The carvings were painted, oiled, and well kept. Some had glass eyes. In Oremai they explained that they 

would "adore" the carvings or gods. Some gods were male and some were female
24

. The gods would go 

into a man, usually the man that spent the most time adoring them, and speak through that man. The gods 

would sometimes send them to raid other villages. Sometimes the people would ask the god to know if they 

would have success in raiding a village. The god could make the raiders invisible to ensure success. In 

Pangin they said that before a raid, the men would first stay in the haus boi for some months. When they 

were ready to fight, they would go through the bush and sneak up to the village. They would not use 

canoes, so they would swim or build rafts to cross rivers. After the fight, they would bring the heads of the 

people they killed to the haus boi.
25

 The Aion people distinguished between gods that had to do with 

fighting and killing and gods that had to do with good things. If one of the fighting gods told them to kill a 

man, and one of the mercy gods prohibited the killing of that man, then they would follow the mercy god 

over the killing god. In recent years, they have gotten rid of many of the tambaran practices, including the 

gods that have to do with fighting and killing. The villages that presently have kuskus
26

 associate these with 

the good gods. Some say they have gotten rid of the gods, but they still have their traditional laws. 

The construction of the haus tambaran or haus boi that the survey team observed in the Aion area was 

generally the same as the family houses, though on a larger scale, like a large haus win. The survey team 

did observe two haus tambaran in another language area on the Keram river that had distinctive roofs, 

resembling crocodile heads, and that were elaborately decorated with paint and carving. Probably, the Aion 

people used to construct tambaran houses like these. 

5.2.1.1 Yaut 

In Yaut, there was one haus boi and it had not yet been dedicated, being recently built. Unlike other 

haus boi the survey team saw in the Aion area, this house had two carved posts, one representing a man, 

and the other opposite it representing a woman. The carvings were rough and undecorated except for a 

grass skirt wrapped around one and bark cloth wrapped around the other as clothing. There were no objects 

kept in the house, like carvings, bamboo flutes, or spears. There was a large basket of sago set by the male 

carved post, which had to do with the celebration to end the time of mourning for a bikman that had died. 

Anyone could go into the house; it was where the survey team and boat crew slept, and where everyone 

met to do the survey work. Yaut residents reported that the house belonged to two clans; each clan had half 

of the house, and each half of the house was dedicated separately by the clan it belonged to.  

                                                           
23 For further discussion of initiation in the Sepik region and how initiation traditions relate to some facets of religious 

thinking, see Gesh (1985). 
24 In Agurant, they reported that none of the kuskus that they have are female. Only some of the traditional gods that 

had to do with fighting were female. 
25 In Pangin they said that the mission came and bought the heads. 
26 Spirits associated with the house and with the law of the village. 



 27 

The people in Yaut reported that they no longer follow the “false” gods, and that the traditional 

initiation into the tambaran is no longer practiced. No men in Yaut have been initiated into the tambaran 

except for the old men. The chief reportedly had been initiated in the haus tambaran twice, but that took 

place at the village where they were before Yaut was established, maybe fifty years ago. Traditionally, 

males went into the tambaran house at 18 years or older. When asked who tells the traditional stories to the 

children currently, they replied that the chief does, in the haus tambaran, or in another special place. 

They reported that, now, they only maintain the traditional law, and that each haus boi has a kuskus. 

The papa bilong kuskus ‘The man who has the relationship with the kuskus spirit(s)’, has authority to 

enforce the law, or traditional rules. For example, if someone stole something that had been protected by 

the kuskus, marked with a certain marker, then that person would get sick until he/she confessed and made 

payment. The law has to be respected, or sickness or death can result, and when the law is broken, payment 

has to be made. 

With regard to initiation rites for girls, the people in Yaut reported that in the past, a girl beginning to 

menstruate would be put in a house. After that, the older women would prepare a meal for her. At night, 

she would come out, then wash and dress up, and there would be a singsing. This is no longer practiced. 

5.2.1.2 Arango 

In Arango, they reported that the haus boi is not the same as it was before, that the church has changed 

their customs. Before, women and children were not allowed to go inside and see the house. They reported 

that the last of the men who entered the house and experienced tambaran initiation have all died, taking 

with them many of the traditional stories. However, people in Pangin reported that two Arango bikmen had 

gone into the haus tambaran. When asked who tells the traditional stories to the children, they said the 

stories are told by parents, by a particular relative, or by the old men. Young men still go to the haus boi 

with the leaders to be taught traditional stories and customs.  

With regard to female initiation rites, people in Arango reported a similar rite to that in Yaut. A girl 

would stay for one month in a special house, where she could not be seen except by her parents. At the end 

of the month, she would come out, and they would have a party. 

5.2.1.3 Pangin 

In Pangin there was no haus boi at the time of the survey. They plan to construct a new one in 2003, as 

their last one fell apart in 2002. They said that when they construct a new one, they may construct only one 

house for all clans or one house for each clan. They will dedicate it by killing a pig, preparing garden food, 

and performing a singsing. 

There were three men living in Pangin that were reported to have gone inside the tambaran house. 

There have not been any initiations after those men. When asked at what age boys can be initiated, they 

said that a boy can hear the traditional stories and law when he has whiskers, or when his brain is good. 

And, when asked who tells the traditional stories to the children, they said that the boys hear the stories 

from the kastam leader, sitting in the haus boi, not in a regular house. They said that now, a boy can marry 

whether or not he has heard the stories or knows the law. A boy does not leave his parents’ house until he is 

married. 

With regard to female initiation rites, people in Pangin reported that in the past a girl would be hid in a 

house for three to six months. While inside the house, they would singsing and put "kaut," a mark, on her 

head. When she was strong, she would come out and there would be a play or drama performed for her. 

Now, they said, the girl just stays to the side in a normal house, and even comes outside sometimes. A man 

commented that they still practice the custom for women, though one woman disagreed and said that it is 

over. 

5.2.1.4 Ombos 

The survey team was told that there were four haus boi in Ombos, one for each clan. The Ombos 

people said that they do have initiation rites for males. They said the young boys go inside the house and 

see the tambaran. There is not an initiation every year, but only when there are many boys old enough to 

go in. All four clans participate and together they may initiate forty boys. The last time an initiation was 
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held was in 1970, when thirty grade six graduates went in for two weeks. While inside, they were told 

traditional stories by the clan leader, and given the traditional law, which included how to avoid women 

and well as how to work, fight, and speak. The boys were also circumcised during that time, and designs of 

the clan animal were cut into the skin. They did not cut crocodile marks onto the skin as was done in some 

parts of the Sepik. When the initiates came out, there was a big party; and each clan killed a pig. Finally, 

the initiates washed in the river. 

Regarding female initiation rites, the Ombos people reported that there are none, but that girls stay in 

the house at menstruation, and the grandmother will share with them the law and her knowledge. 

5.2.1.5 Agurant 

There were two haus boi in Agurant at the time of the survey, though the Agurant people said they no 

longer have a tambaran haus. They reported that in the past the initiates would go inside the haus boi for 

two to three months, be circumcised, put on bark cloth, and then go outside and singsing. The chief and the 

kukurai teach the boys the customs in the haus boi, and the boys learn about the history of the clan, the 

singsing, and who owns the ground. The last time there was a traditional initiation rite was in 1949, when 

the church came. A village leader who answered the survey team’s questions said that in 1949, his mother, 

who had married in from another language group, saw the tambaran practices that were going on, and she 

took the village leaders to court. Then the priest came and burned the tambaran houses and objects, and he 

gave them the Bible and said, “this is your god.” 

Regarding female initiation rites, the Agurant people reported that, at menstruation, the girl stayed in a 

haus meri for two months. 

5.2.2 Singsing and Feasts 

The survey team asked the question, “Do you have traditional singsing?” in each of the five villages 

where the culture and society questionnaire was used. Singsing is a formal dance and chant, or singing, 

accompanied by traditional instruments, in which the participants dress up. All five villages reported that 

they do have traditional singsing. 

In Yaut, the last singsing they had was a week before the survey, as part of a three day party to end the 

time of mourning for a chief that had died one year earlier. When the survey team arrived in Yaut in early 

2003, they were greeted by men and women performing a singsing. In Arango, the last singsing was at the 

New Year, 2003. In Pangin and Agurant, the last singsing was at Christmas, 2002. In Ombos, the last 

singsing was in October, 2002, when the wife of the kukurai died; they played the bamboo flutes and kundu 

drums at the big haus boi. 

In response to the question, "Do you buy singsing from other villages?" the people in Arango said they 

do not.
27

 In Yaut village, they said that they bought some from the Murik area on the coast. The people in 

Ombos reported that they bought a singsing for catching fish from Mendam on the coast. They gave the 

Mendam people pigs and food for the singsing in 1960. The people in Agurant also said they bought a fish 

singsing from the coast. The people in Pangin reported that they have bought some from people in the 

Kanda language area. 

The Pangin people also reported that many of their singsing were in the Abu language because, in the 

past, the Aion people and the Abu speakers shared the same language, the same traditional story of their 

origin, and the same customs. At one point, there was a fight and the Aion people came to where they are 

now and began speaking the Ambakich language. They said that Pangin and Arango were the first two 

villages to speak the Ambakich language. Eventually, all seven Aion villages began speaking Ambakich, 

because they were all together at one place called [opr���r���o], which was upriver from Pangin and 

inside, east of the river. In Ombos, the people gave a similar story, adding that they were brought down 

from the Abu area by some people they called [b��ki], from whom they learned the Ambakich language. 

                                                           
27 People give material goods, money, or whatever, because they want the right to use that singsing. Singsings are 

secret and the only way to get them is buying them. 
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Aion people reported having singsing for weddings, feasts and parties, Christmas, Easter, New Year, 

Independence Day, and for ending a time of mourning. They also reported having a singsing when a new 

church building is completed, and for a new haus tambaran. In Ombos they said that, in the past they 

would singsing all night when the initiates came out of the haus tambaran, or before or after killing their 

enemies. The survey team asked in one village what types of singsing they have, and the man said that each 

clan has its own type of singsing.  

Apart from traditional singsing, Ombos and Pangin people said that they have dances, at which people 

dance and drink beer. For these, they fence off an area and charge admission, between twenty and fifty 

toea. They buy beer from Angoram, Wewak, or Madang, or they make home brew from bananas. In 

Ombos, they said that these parties are their modern custom, the last one being at the New Year, and in 

Pangin, they said they have this kind of party a lot. 

5.2.3 Magic and Sorcery 

The survey team asked questions about magic and sorcery, or marila, poisin, and sanguma, in the 

villages where the culture and society questionnaire was administered. 

The Ambakich word for marila is [���m] or [�i��m]. Eram is magic to enhance performance—of 

crops to produce food, of men to seduce women, of people to become invisible or to fight or to speak well, 

of dogs to find pigs, or of weather to produce or end a storm. There is eram for many skills a person needs. 

In Pangin, they said that in their language, they call these charms airam, and in Tok Pisin they call them 

singsing, apparently for the chant or words that go along with the implementation of the charm. Singsing in 

this case does not necessarily mean a large group performance, complete with dancing, chanting, and 

costumes. This kind of magic is common in all the villages of the Aion area. 

The Aion people also use special words and plants to bring back the tewel ‘spirit’ of a person that has 

been taken, for example, by a masalai in the river or in a tree. They take certain measures to prevent this 

from happening, such as saying words or spitting something over a child, and they believe that a person 

should not bathe naked in the river or relieve himself near trees where masalai are, to prevent the masalai 

from taking their tewel. 

Sorcery used to kill or make others sick, poisin or sanguma, is reported by Agurant, Ombos, Yaut and 

Arango to be prohibited or only practiced by other people, such as the Abu speakers. However, every 

village reported that people die from sorcery. In Ombos they reported that poisin has to be learned in the 

haus boi, and that men who know how can teach each other. In Pangin, they reported that the power to do 

sanguma is inherited and that when a sanguma man gives his power to his son, he dies. In Yaut they said 

that sorcery is practiced around the area, but not by them, and that they are afraid to go some places and 

afraid of some people coming to their village. They know who the sorcerers are by how they eat. All of the 

villages use divination to determine cause of death and to identify who was responsible in the case of 

sorcery. To find out, they "ask" an object, either the body, a coconut, bamboo, the coffin, or spears, and 

when the object is asked, it moves to indicate who is responsible. For example, they may stand up a spear 

belonging to each man that had a dispute with the dead man and then ask the body who is responsible for 

its death. The coffin will knock down the spear of the person who killed the man. In Pangin, they said that 

if a person is identified, that person must suffer retribution or make restitution. The guilty person could be 

put to death, or he could be required to give someone from his own family to the family of the person killed 

in payment.  

5.2.4 Traditional Leadership 

Each Aion village has a leader called the chief or kukurai or kastam leader. Also, each village is 

divided into clans, and each clan has a leader. The clans are divided into subclans. Each clan has a totem, or 

special animal associated with the clan. Some clan leaders have a kuskus, which is apparently a spirit 

associated with an object. The object can be a basket, a spear, a stone, etc. The overall leader, or kukurai, 

for each village, along with his kuskus, has the greatest authority, as explained in Ombos where there are 

three kuskus. The kukurai has more authority than the other two clan leaders. The kukurai has authority to 

enforce the law. If a person breaks the law, he/she may become sick until payment can be made to the 

kukurai/kuskus to recover from the sickness. Payment may be pigs or money. In Oremai, the people 

reported that the "charges" for breaking the traditional law were more costly than for breaking the 
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government law. The kastam law includes rules for relating to each other, that maintain order in the 

communities. 

The following is an example of the kukurai using his authority. If there is a fight between groups, the 

kukurai may decide that there has been enough fighting, and if he goes and he puts down the mark of the 

kuskus, for example, by driving his spear into the ground, then the fighting stops. Nobody will continue to 

fight after he has put the mark. 

In Oremai, the people explained that the kuskus is a good thing, not the same as the gods they had 

gotten rid of, which used to send them to fight and bring back the heads of other villages. The kuskus stands 

for good things like mercy, peace, and order, and the kuskus is in agreement with and works together with 

the church and the government. 

In Pangin, they reported that they no longer have a kuskus. The community asked the priest to come; 

they had a mass and prayed, and then decided to promise not to follow the kuskus. All of the men that were 

not in agreement have died. They report that they still have a kuskus stone but it is not used for anything 

because the Word of God has become important in Pangin. The villages that reported they do have kuskus 

are Yaut, Ombos, Agurant, and Oremai.  

5.2.5 Marriage 

Traditionally, both men and women were required to have reached a stage of physical development—

facial hair or menstruation—before marriage. Also, men should have been able to demonstrate skills in 

house and canoe building, garden work, and hunting. The general perception is that now youth marry 

younger than they used to, and that the youth sometimes ignore the customs and marry as they like. 

To arrange a marriage, the people in Ombos reported that the families involved must go to the leaders 

for their approval and to arrange the marriage according to custom. In Arango, they reported that the two 

fathers make arrangements, and the children must agree. In Yaut, they said that the girl’s father sees the 

good work of the boy in the garden and his skill in canoe building, and so he tells the boy’s parents that he 

wants his daughter to marry the boy. In Agurant, they reported that the youth can approach his/her father to 

tell him who he/she is interested in, and the fathers will discuss the match. Once the man eats food prepared 

by the woman’s mother, then they are married. There is no party. There is no bride price, only sister 

exchange, or exchange between the clans. If the man to be married is a good man, the father of the woman 

may give her to him without requiring any exchange or payment. 

Before, if the kastam leader had a dream that he interpreted to mean that two young people should be 

married, they had to marry. In one village the people decided this particular custom was not good for the 

community, so they decided to do away with the tradition.  

In the Aion area, the women own the ground, and the daughters inherit the ground from their mothers. 

The men make their gardens on their wives’ ground, and the men put the boundary marks on the ground. In 

Agurant they reported that male children can also inherit ground, but when they die, the ground goes back 

to the clan. 

5.2.6 Objects 

Traditional objects that continue to be used in the Aion area are: canoes, oars, sticks for stirring sago, 

mats, spears, string bags, baskets, bark cloth, grass skirts, arm bands, coastal shells, nets, fish traps, 

carvings, clay pots, bamboo combs, wooden plates, coconut shell spoons, slit gong drums, kundu drums, 

susap ‘Jew’s harp’, bamboo flutes, singsing costumes, and accessories.  

In Agurant, it was reported that they use susap (bamboo jew’s-harps) to find eels. Bamboo flutes are 

important to the Aion people. The length of the flutes and the way they are played in pairs are unique to the 

Aion people. In Agurant they said that two women heard birds singing and then had a dream. When they 

woke up, they made the flutes and learned to play like birds. Then men killed them and took the bamboo 

flutes. The male flute is long, and the female flute is short. Before, women were not allowed to see the 

flutes, which were kept in the tambaran house. Now they are played openly, and songs played on flutes 

have been composed for special church services. 
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Introduced objects that have been purchased are: clothes, dishes, plastic containers, fish hooks, nylon 

fish nets, nails, kerosene lamps, radios, outboard motors, water tanks, hammers, knives, and axes. 

5.2.7 Stories 

There are traditional stories, or tumbuna stori, that are part of the Aion culture and that resemble Bible 

stories. People in Pangin, Arango, and Oremai said that they have the story of the flood. In Pangin, the 

ground has a lot of broken shells covering it, which they say are left from when the ocean covered the 

ground there. They associate this with the biblical flood. 

In Oremai, and in the Aion area in general, the people felt that they had some connection with the 

stories in the Bible, and with Israel. One thing that they see they have in common is the word for father: 

Aba. A man in Oremai explained that he felt that their ancestors must have received some part of God’s 

contract with Israel. He said that they do not want to be separate, they want to be a part of God’s people. He 

had a dream in 1994, and then he went to other people and talked with them, and they agreed to have a 

commemoration of God’s word arriving sixty years earlier. At the celebration, all the people made a 

contract that they would be God’s people, and God would be their only God, and he said that God showed 

his strength by an earthquake that day. In conversation with the survey team, this man also questioned why 

they had to give up their customs and their way of living, when what the missionaries have brought, the 

Bible, is similar to the traditions that they already had.  

5.2.8 Summary 

The Aion culture has changed since the Catholic Church established itself after World War II. Though 

it is a tambaran culture, the worship of their gods, the rituals, and the religious objects have been 

abandoned, in large part because of the influence of the church. The Aion people still maintain some 

tradition in passing on stories and customs to youth, especially males, often in the haus boi, though it is not 

the same as the traditional initiations. The people who answered survey questions emphasized that the 

worship of their gods/idols is ended, but that they have kept their kastam law. This law, the authority of the 

kukurai, and in some villages the kuskus, is important for order and peace in the villages. There is an 

understanding in the Aion area that the government leaders, the church leaders, and the traditional clan 

leaders work together, supporting each other, and maintaining the traditional law. 

5.3 Contact Patterns 

5.3.1 Airstrips 

The closest airstrip to the Aion area is Momonup, which is thirty minutes from Yaut by motorboat. 

Previously there were airstrips at Muruken, Jangit, Angoram, and Marienberg, but they are all closed. 

About twenty men from Ombos flew from Wewak to Jangit fifteen to twenty years ago, but no one from 

Ombos has flown anywhere since the mid 1990s. With the exception of residents of Yaut, members of the 

language group feel that airstrips are far away. Very few people from Yaut have flown in an airplane. Once, 

a mission paid the fare for someone to fly to the Ramu Mission Station, and in 1992 a child from Yaut was 

transported to the hospital in Madang by plane. In Pangin, they said the closest airstrip was in Wewak. Ten 

people from Pangin and Arango have flown within the last year, with destinations of Mount Hagen, Port 

Moresby, and Japan. Between 1981 and 1992, the Jiko Oil Company employed local men to drill for oil 

near the Keram River. During that time period, the company paid to transport employees by helicopter 

from the Porapora River to the work sites. 

5.3.2 Roads: Quality and Availability of Public Motor Vehicles 

There are no roads in the area. The most frequently visited towns are Angoram and Wewak. In order to 

go to Wewak, people take a canoe or boat to Angoram, and then catch a public motor vehicle (PMV) to 

Wewak. PMV fare is fifteen Kina one-way. PMVs are readily available in Angoram. Travel to Wewak 

from anywhere along the Porapora takes at least two days—one day to travel by river to Angoram, and 

another day to catch a PMV and travel to Wewak. If a person starts at 5 o’clock in the morning from Yaut, 

it is possible to get to Wewak the same day. Travel from Agurant to Angoram takes two days by canoe with 

outboard motor or four days by canoe with no motor.  
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5.3.3 Water Routes and Transport Systems 

Most travel in the Aion area is by water, primarily along the Porapora (Bien) River. Nearly every 

family has their own canoe, which they use daily on the river for transportation and fishing. There is a 

small waterway passable only by canoe that is frequently used to travel between Yaut and Agurant. This 

waterway is open most of the year. 

Occasionally during rainy season, floating grass and debris block sections of the Porapora River, 

although it is possible for travellers to clear obstructions and continue on their journey. During dry season, 

there are more blockages, and river travel is more difficult. 

Most people travel in their own canoes, but in Pangin and Ombos there are also boats used for public 

transportation. Fare is nineteen kina from Pangin to Angoram. Last year, the fare was only eight kina, but 

increased fuel prices have drastically affected cost. There are only a handful of outboard motors in the 

language area. At least two of the outboard motors are owned by the community, rather than by individuals. 

5.3.4 Trails 

There is a “bush road” connecting Agurant, Oremai, Ombos and Akaian, as well as a trail between 

Arango and Pangin. Travel time between Agurant and Akaian is reported to be between four and nine 

hours, depending on how fast a person walks. People said it is possible to travel on the trails anytime during 

the year. There are a few streams to cross.  

It is also possible to travel by trail to other language areas. There are trails from Yaut to Bobten, 

Korogoba, Yamen, Manu and Green. There are trails from Pangin and Arango to Gapun, Mangum, Taringi, 

and Boroi, where there is a PMV. 

5.3.5 Supply Needs 

There are three trade stores in the Aion area—one in Pangin and two in Arango—which commonly carry 

salt, soap, batteries, rice and kerosene. Many people purchase supplies directly from Angoram or Wewak. 

5.3.6 Medical Needs 

When someone becomes sick, they first look to traditional medicine for healing. Knowledge of 

traditional medicine is widespread, rather than restricted to specific individuals. Traditional medicine 

includes ritual elements. For example, to treat diarrhoea, they klinim diwai (literally, “clean a tree”—this 

probably involves stripping bark and/or cutting the tree), stori (speak) to it, and some people also pray a 

Christian prayer. After that, they take the root, extract liquid from it, and give it to the patient to drink. 

All villages surveyed have a health worker
28

 who is able to treat common ailments. There are no aid 

post orderlies (APOs) working in the Aion area. For health problems that require further treatment, people 

usually go to Marienberg Health Centre. The centre is open every day (emergencies only on Sundays). 

There is also an APO at Bien, which is open two days per week, and a health centre at Jangit, open seven 

days per week. People from Yaut usually go to the Bagaram APO. 

Health centre workers and APOs speak Tok Pisin with patients. Reportedly, in Pangin and Arango, 

village health workers speak mostly Tok Pisin to patients, although sometimes they speak Ambakich, 

especially to elderly people. Reportedly in Yaut, Ombos, and Agurant, village health workers speak 

primarily Ambakich to patients. 

5.3.7 Urban Influence 

The major towns in the area are Angoram and Wewak. People travel more frequently to Angoram 

because it is closer and cheaper to get to. Agurant and Yaut reported that only a few men travel to town, 

while Pangin, Arango, and Ombos reported travel to be more common. Occasionally women and children 

from the latter three villages accompany men on trips to town. Most travelling men go to Angoram and/or 

Wewak between two and ten times per year.  

                                                           
28 Health workers had varying levels of training. 
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5.3.8 Large Scale Commerce 

Between 1981 and 1992, the Jiko Oil Company employed men from Akaian, Ombos, Pangin, Oremai, 

and Agurant, as well as men from other language groups, such as Banaro, to clear roads and drill for oil. 

Overseers spoke Tok Pisin to workers. Ambakich speakers sometimes spoke the vernacular while working 

and sometimes spoke Tok Pisin. Jiko left the area in 1992, but one man in Pangin reported that the 

company planned to return. Currently, there are no large businesses in the area. 

5.3.9 Local Businesses 

Selling sago is the primary source of income for Ambakich speakers. They also sell cacao, fish, coffee, 

mats, carvings, woven string bags, and betel nut. Occasionally, men hunt crocodiles and sell the skins. 

Depending on the quality, one skin can be sold for fifty to one hundered kina. Vanilla is becoming 

increasingly popular in the Aion area. In Yaut, some people have planted vanilla, but have not yet 

harvested the first crop. They expect to be able to sell it for three hundered kina per kilogram in Wewak. 

Some people also sell valuable wood, such as eaglewood, which is sought after in international markets. 

5.3.10 Contacts with Other Languages 

In order to travel from the Porapora River to Angoram, one must pass through Bien, Marienberg, 

Tawai, and Imbando. Marienberg’s vernacular is Kakara, and Kanda is the vernacular of the other three 

villages.
29

 To travel from Yaut to Angoram, one must pass through Bobten, Yip, Kambot, Sumundu, and 

Magendo. The vernacular of the first three villages is Aple (Ap Ma [kbx]), while the vernacular of the latter 

two is Kanda. When Ambakich speakers interact with speakers of other languages, they use Tok Pisin 

almost exclusively, although one village reported using a little bit of Kanda as well. 

5.3.11 Trade 

People from the villages along the Porapora River trade garden food and canoes for shells, crabs, and 

dogs with people from the coast near Murik Lakes. People from Yaut trade sago for salt with villages along 

the Keram and Sepik Rivers. Tok Pisin is always used for trading. 

5.3.12 Immigration 

Sixty-one of the 1,640 people (approximately four percent) living in five villages surveyed immigrated 

to Aion from other language areas.
30

 All immigration in the Aion area is due to marriage. Most immigrants 

become passively bilingual in Ambakich, and only eleven were reported to speak the language well. All 

villages reported that children of immigrants speak lots of Tok Pisin. According to village reports, in 

Pangin, immigrants’ children are able to understand Ambakich, but typically respond in Tok Pisin. In 

Arango, immigrants’ children can formulate simple responses in Ambakich, as well as understand it. In 

Ombos, respondents said immigrants’ children speak more Ambakich than Tok Pisin. In Agurant, of two 

children of immigrants who are old enough to speak, one speaks primarily Ambakich, but the other speaks 

only Tok Pisin. In Yaut, people reported that some children of immigrants learn a vernacular language, 

either that of their mother or their father (not necessarily Ambakich), but mostly speak Tok Pisin. 

                                                           
29 Based on language maps, Kakara appears to be another name for Buna (Ethnologue code [bvn]) and Kanda another 

name for Angoram [aog]. 
30 Population data as reported in villages. Census reports population as 1358, which would bring the percentage to 

4.5%. 
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Table 5.1. Immigrants’ Origin 
 

Village Reported 

Population 
M/F From Year Came 

Pangin 530        M        Bien        1990s 

  M Gapun 1991 

  M Bien 1960s 

  M Mangan 1990 

  M Mangan 2000 

  M Mangan 2000 

  M Mangan 1997 

  M Kambrok 1980 

  M Mangan 2000 

  M Mangan 2000 

  M Mangan 2001 

  F Mangan 1980s 

  F Bien 1987 

  F Mangan 1990s 

  F Gapun 1980s 

  F Imansep 1980s 

  F Bien 1990s 

  F Bien 1996 

  F Gapun 1997 

  F Musu Island 1991 

  F Suk 1980s 

Arango 300-400 M Gapun 2002 

  M Duar 1976 

  M Duar 1971 

  M Angoram 1970s 

  M Angoram 1990 

  M Naruk 1950 

  M Murken 1973 

  F Kambramba 1990 

  F Bien 1996 

  F Duor 2002 

  F Taringi 2001 

  F Taringi 2001 

  F Arungunum 1994 

  F Duor 1985 

  F Rabaul 1981 

  F Rigo 1983 

Ombos 387 M Bien 2000 

  M Bien 1999 

  M Imbando 1998 

  F Bien 2001 

  F Bien 1984 
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  F Bien 2001 

  F Bien 1984 

  F Bien 2002 

  F Bien 1980s 

  F Imbando 2000 

Agurant 200 M Kambot 1960 

  M Muruken 1992 

  M Bien 2002 

  M Naruk 1999 

Yaut 174 (census) M Yar 1983 

  M Yar 2001 

  M Yar 2001 

  M Yar 1999 

  M Bobten 1986 

  F Kambot 2000 

  F Aple 2002 

  F Yamen ? 

  F Bobten 2000 

  F Yar 1971 

 

Table 5.2. Immigrants’ Language Acquisition 
 

Village Number of male 

immigrants who speak 

Ambakich well 

Number of female 

immigrants who speak 

Ambakich well 

Pangin 3 3 

Arango 0 0 

Ombos 3 0 

Agurant 2 0 

Yaut 0 0 

 

5.3.13 Emigration 

Out of five villages surveyed, ten or eleven men and one woman have left the language area to work. 

One man went to Japan for schooling. The rest of emigration from the Aion area is due to marriage. Of the 

thirty-three emigrants, eight do not ever return to visit their villages. About half a dozen men went to work 

on a plantation in Rabaul and have no contact with their villages anymore. Respondents were not even sure 

if the plantation workers were still alive or not. One woman who lives in Maprik does not return. The 

remaining twenty-five emigrants return home at least once a year, and as a general rule, women return to 

visit more often than men do. Emigrants are reported to speak both Tok Pisin and Ambakich when they 

return. Emigration is shown in Table 5.3. 
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Table 5.3. Emigration 

 

Village Reported Population M/F Residence Reasons 

Pangin 530 M Karau Teacher 

  M Marienberg Teacher 

  M Mansep Marriage 

  M Japan Education and marriage 

  F Abu Marriage 

  F Kambrok Marriage 

  F Kambrok Marriage 

  F Gapun Marriage 

  F Gapun Marriage 

  F Kambrok Marriage 

  F Mangan Marriage 

Arango 300–400 M Kambramba Marriage 

  M Port Moresby Work and marriage 

  M Wewak Work 

  M Rabaul Work 

  M Musu Island Marriage 

  M Aringonum Marriage 

  F Angoram Marriage 

  F Gapun Marriage 

  F Angoram Work and marriage 

Ombos 387 M Ramu Marriage 

  M Awain Teacher 

  M Maprik Marriage 

  F Maprik Marriage 

Agurant 200 5-6 M Rabaul Work (plantation) 

  M Lae Work (construction) 

Yaut 174 (census) M Rabaul Work (plantation) 

  M Madang Marriage 

 

5.3.14 Summary 

Ambakich speakers have positive relationships with the surrounding people groups. While their 

ancestors were enemies with speakers of Abu, Kanda, Banaro, and Ap Ma, there are no lasting hostilities 

between Aion and these language groups. They intermarry and trade freely with them. Ambakich speakers’ 

primary contact with other language groups is due to intermarriage and travel to Angoram, Wewak, and the 

coast for trading. Interactions with outsiders are conducted in Tok Pisin. Due to its location and history, 

Yaut has very high levels of contact with neighbouring villages Yar (vernacular: Banaro) and Bobten 

(vernacular: Ap Ma). Contact has played a significant role in making Tok Pisin a widely spoken language 

in Aion territory.  
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5.4 Education 

5.4.1 History of the Schools in the Area 

5.4.1.1 Schools within the language area 

All reported data for the Pangin Elementary School was provided by the School Board Chairman. Data 

for Arango Elementary School was provided by the headmaster. All reported data for the Ombos Primary 

School was provided by the headmaster. Data for Yaut was provided by members of the community. 

The Pangin Elementary School was started in 2000. Presently the Pangin Elementary School includes 

grades EP – E2. 

The Arango Elementary School was established in 2000, but was not funded by the government until 

2002.  

The primary school was established in 1981 in Oremai; then in 2000 the Oremai site was closed and 

the school was moved to Ombos. Apparently the school was moved because the Oremai site was subject to 

flooding in the wet season and difficult to reach by canoe in the dry season. 

In accordance with the Educational Reform System, Ombos will begin vernacular instruction from 

Elementary grade prep through grade 2. Grades 3 through 7 will be taught in Tok Pisin and English. In 

2003, students will be able to attend grade 7 at Ombos instead of needing to go to Angoram Provincial 

High School. 

There is presently no school in Yaut. From 1972 to 1978 there was a Tok Pisin school in Yaut, which 

was established by the Church of Christ. In 1987 the government established a community school in Yaut. 

The government provided training and supplies for two men from the community to start a school. These 

two men ran the school from 1987 to 1995, when they closed the school due to lack of government funding. 

The community would like for an elementary school to be started in Yaut; however, they are waiting for the 

government to take initiative. If parents want their children to attend school, they must either send them 

two hours by canoe to Yar-Bagaram Community School, or eight hours by canoe to the school at Yip 

Station. 

5.4.1.2 Schools outside of the language area 

The Yar-Bagaram Community School was established in 1992. In 2001, the school was closed. It was 

reported that poisin (a type of black magic) was being practiced in the area and, as a result, the school was 

shut down. The school will apparently be reopening again in 2003. None of the teachers speak Ambakich. 

The school at Yip Station was established in 1969. It is a “Top Up” school. None of the teachers speak 

Ambakich. There are eight residents of Yaut who have completed grades 1 to 6 at the school in Yip. At that 

time, the children stayed in Yip while school was in session and the parents each took turns looking after 

the children. From this group, two men have been further trained as teachers. 

The Catholic Mission was the first to establish a school in the area at Marienberg Station around 

WWII. There is an elementary school that offers grades 1 to 6 in Bien (established in 1977), where the 

Ambakich-speaking communities along the Porapora River often send their children to school. Presently, 

however, no Ambakich children are are studying there. 

Members of all of the Ambakich-speaking communities must go outside of the language area in order 

to obtain higher education. Once they complete grade eight, children may go to Angoram Provincial High 

School. The nearest national high school is Pasam National High School in Wewak. Angoram also has a 

vocational school, which provides training in carpentry, mechanics and plumbing. 
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5.4.2 Sites and Size 

Table 5.4. Schools in the Aion Area 

 

School Name Village 
(Year Est.) 

Grade 

Levels 

2002 

Enrolment 

Arango Elementary School 

 

Arango 

(2000) 
EP-E1 45 

Pangin Elementary School  

 

Pangin 

(2000) 
E1-E2 40  

Ombos Primary School 

 

Oremai 

(1981) 

Ombos 

(2000) 

 

Gr 1-4 

 

108 

 

5.4.3 Staff 

5.4.3.1 Pangin 

There is one teacher for the Pangin Elementary School. The teacher is an Ambakich speaker. He 

reported that he speaks to students in Tok Pisin. With his family he converses mainly in Tok Pisin because 

his wife is from another region and his children “do not understand tok ples (the vernacular).” He converses 

with village adults in both Tok Pisin and Ambakich. 

5.4.3.2 Ombos 

There is one trained teacher. Two other men from the community have been volunteering their time as 

teachers. The two volunteer teachers have completed grade 10 and would like to get training to teach but 

the District Elementary Coordinator said that Top Up must be started before the community can send 

anyone for training. Top Up was started in 2003. All three teachers are Ambakich speakers. One of them 

reported that he mainly speaks Tok Pisin to the students. In his home he speaks mainly Tok Pisin, and some 

Ambakich. With the village adults he uses mainly Ambakich and some Tok Pisin. 

5.4.3.3 Arango 

At present, there is one teacher for the Arango Elementary School. The community has chosen another 

member of the community for teacher training, and she will go as soon as she is notified by the district 

coordinator. The current teacher speaks mainly Tok Pisin in his home as well as some Ambakich. With 

other village adults he speaks both Tok Pisin and Ambakich. 

5.4.4  Attendance and Academic Achievement 

5.4.4.1 Pangin 

According to the school board chairman, all children of the right age in Pangin attend elementary 

school. According to a teacher from Pangin Elementary School who was interviewed at a teachers’ 

conference in Angoram, in 2003 there are twenty-five students enrolled in E1 and forty-eight students in 

E2. The school board chairman reported that in the year 2000, one student completed grade 10. In 2001, 

one student completed grade 8 and one completed grade 10. In 2002, one student completed grade 10. 

There are four grade 8 leavers and five grade 10 leavers that still live within the Pangin community. 

Three members of the community have obtained university degrees; however, none of them still live in 

Pangin. Two members of the community have been to teachers college. 

The total population for Pangin as listed in the 2000 Rural Census Unit Register is 320 people 

(National Statistical Office 2002). Based on these numbers, 2.5% (eight of 320) of the total population has 
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completed grade 10. Less than 1% (three of 320) of the total population completed university level studies, 

an additional 0.5% (two of 320) have attended other forms of higher education. 

5.4.4.2 Ombos 

 The headmaster provided the attendance figures for the Ombos Primary School. All of the students 

who attend the school are from Ambakich speaking communities. The number of male students in 

attendance is slightly higher than the number of females. There are a total of 68 males (63%) and 40 

females (37%). Enrolment figures are represented in the following table:  

Table 5.5. School attendance by grade – Ombos Primary School* 

 

GRADES 1 2 3 4 

Village Name 
Total school-

children/village 
B G B G B G B G 

Ombos 38 12 10 3 1 5 2 3 2 

Akaian 20 4 3 1 2 3 2 2 3 

Arango 10 3 1 5 1     

Oremai 19    11 4   4  

Agurant 21 5 3 5 4   2 2 

Gender Totals 24 17 25 12 8 4 11 7 

Grade Level Totals 41 37 12 18 

Attendance Totals 108 

 * B stands for boys and G for girls. 

In 2002, four students from Ombos went to Bien to work on grade 6. There are three grade 8 leavers, 

one grade 9 leaver and five grade 10 leavers that still live within the Ombos community. According to the 

headmaster, no one in the community has gone to university. 

The total population for Ombos in 2002 was 381 according to the village recorder. Based on these 

numbers, 1% (three of 381, one of 381) of people from Ombos have completed grades 8 and 9. 

Approximately 1.5% (five of 381) have completed grade 10. Of those who have completed grade 10, one 

has received teachers’ training and two others are hoping to go for teachers’ training.  

From the community of Agurant, one student is presently in grade 6 in Bien. Three community 

members have completed grade 8 and of those three one is planning to receive elementary teachers’ 

training. 

5.4.4.3 Arango 

According Arango Elementary School’s teacher there are twenty-nine students in Elementary 1 and 

fifteen students attending Elementary 2 this year (2003). All the students come from Arango. 

According to members of the community, approximately half of the people in the community have 

completed grade 6 and the other half have attended grades 1 to 3. Within the community there are six grade 

10 leavers and four grade 12 leavers. Of the grade 12 leavers, three members of the community have 

attended university and are presently working outside of the community, and one studied carpentry at 

Madang Technical College and is presently living in Arango. 

The total population for Arango, as listed in the 2000 Rural Census Unit Register, is 256 people 

(National Statistical Office 2002). Based on these figures, 2% (six of 256) have completed grade 10, and 

1.5% (four of 256) have completed grade 12 and also received higher education. 
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5.4.5 Attitude Toward the Vernacular 

In Pangin, Ombos, and Arango, there is no official school policy regarding language use on school 

grounds. The headmasters reported that the children use mainly Tok Pisin on the playground. Only in 

Ombos did the headmaster state that the students also use Ambakich on the school ground. The survey 

team was unable to observe language use on the playground and in the classroom because school was not in 

session due to a teachers’ conference being held in Angoram.  

Both the Pangin and Arango schools paid for the petrol so that the Elementary Coordinating Inspector 

could come and establish elementary schools in their villages. 

5.4.5.1 Pangin 

Presently, there is some vernacular component in the curriculum. Within a year, the teacher asked 

parents three times to help with a two-hour language learning class. There is also a local culture component 

when members of the community come in to help teach. The teacher commented that the vernacular is 

being lost but now that there is an elementary school, the vernacular is coming back again. “Because the 

children are learning tok ples (the vernacular) they know the names of some things that the parents don’t.” 

The teacher also said that the community sees Ambakich as “samting nating” ‘unimportant’, and the 

teacher from Arango agreed that his community feels the same.  

Members of the community claimed that they are satisfied with the way the school is being run. They 

are happy that their children are learning Ambakich in school. 

5.4.5.2 Ombos 

Presently, there is a local culture component of the curriculum. The students are taught tumbuna 

singsing (traditional songs and dances) and how to make traditional items. The length and frequency of the 

local culture sessions was not reported. The headmaster reported that he was not very interested in a 

traditional language component because the students do not know the language well. Yet when asked in 

what language he preferred to teach he said Ambakich and that if he had a chance to teach in the local 

language he would. He felt that the community feels that Tok Pisin is more important than Ambakich 

because they all speak it to their children, rather than the vernacular. 

5.4.5.3 Arango 

There is a local culture component in the curriculum in Arango Elementary School. Approximately 

four times a year members of the community come in to teach traditional arts and crafts and traditional 

dance. The teaching is done mainly in Tok Pisin. The teacher claimed that once he had suggested that the 

students speak Ambakich all the time, but he did not get any support from the parents.  

5.4.6 Summary 

The Ambakich speaking communities in general have a positive attitude toward the schools in their 

area. The communities verbally supported the use of vernacular in the classroom. The teachers, however, 

seem to be dissatisfied with the amount of support they are getting from the community for teaching the 

children to speak the vernacular. While the communities say that they want their children to learn to speak 

Ambakich, the children are not learning it because parents do not speak Ambakich to their children 

frequently enough. One teacher said that he had requested that the parents encourage children to speak 

Ambakich all the time, but the community did not do it. The teachers have no written materials in 

vernacular to work with. 

The fact that two young men from Ombos have volunteered their time to teach reflects a positive 

attitude towards the importance of education in their community. Also that Arango has selected another 

member of their community to receive teacher’s training shows that they feel that education is important 

for their community. 

Yaut has not been sending their children to school on a regular basis, mainly due to their distance from 

the schools and lack of relatives in the communities with schools. Even though they have two qualified, 

experienced teachers in their community, since 1995 they have not made an attempt to get a school started 

in their community, but rather are waiting for the government to take initiative.  
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6. Appropriate Language Development 
As stated in section 4, certain conditions indicate the need for a language development programme that 

includes literacy training. First the language must be vital, that is, language speakers are not shifting to 

another language. And second, speakers of the language cannot accept or use literature in another language. 

Given the language use reports and observations in Section 4, it appears that Ambakich speakers are 

shifting to Tok Pisin. Tok Pisin is the children’s first language. Therefore, an Ambakich language 

development programme is probably unnecessary; people would not be able to use materials in the 

Ambakich language without revitalization of their language. Ambakich leaders stated specific interest in 

starting a literacy programme. However, due to low language vitality, a vernacular literacy programme, 

unless included as part of a revitalization programme, would not be useful to the group. A Tok Pisin 

literacy programme would be more appropriate. 

Without language revitalization, any other type of vernacular language development programme will 

not be viable. Unless there is a change in community attitude and a widespread movement to regularly 

speak the vernacular and teach it to the children, the group will continue shifting toward Tok Pisin. Due to 

their low proficiency in Ambakich, it is unlikely that the current teenagers will speak Ambakich to their 

future children. 

There is a current attempt being made at revitalization of Ambakich through the elementary school 

system. The programme has potential, but will only succeed if the community puts their efforts solidly 

behind it. 

It would be difficult for an outsider to learn Ambakich because Tok Pisin is so widely used. If an 

outsider were interested in learning Ambakich and promoting language revitalization, Oremai or Agurant 

would probably be the best place to begin work because Ambakich vitality is stronger there than in the 

other villages. The children learn to speak it more fluently there than in the other villages, and it is spoken 

more frequently by people of all ages.  

Appendix A: Recorded Text Test Data 

A.1 Yaut Text Transcript 

The Yaut recorded text test was made from a three minute, forty-two second recorded story and ten 

comprehension questions. The text was elicited on 29 January 2003 from a 51-year-old man who had 

completed grade 5. Below is a free translation of the text, with numbers corresponding to comprehension 

question breaks. 

My very small white chicken, that’s not big, I gave it food. (1) I saw that it laid an egg in my canoe (2) 

hanging under the house. I got the chicken and put it in the canoe. The chicken laid the egg and jumped out 

of the canoe. It laid five eggs. (3) I went to the bush. I stayed in the bush for one month. (4) One month—I 

thought my chicken stayed in the canoe. I went to my village to see if my chicken was there, but my 

chicken was not there. I asked the children, but they didn’t see my chicken. (5) They said, “We don’t 

know.” (6) I became angry about the chicken I had looked after. I asked my in-law if he saw my chicken, 

and he said, “We don’t know where your chicken is.” My in-law gave me one big red chicken to look after. 

It grew bigger. (7) I saw the head crest grow, and I knew it wasn’t female. It was male. (8) I was upset 

about the chicken. I went to see my uncle, and he gave me a small white chicken. I gave the white chicken 

a lot of food, and the chicken grew bigger. The chicken was walking and cried, and I saw it lay the egg. My 

chicken flew into the canoe and laid the egg. The chicken sat on top of the egg until it hatched. Then I saw 

the chicken jump down from the canoe. (9) Then I felt happy. (10) 

A.2 Yaut Comprehension Questions 

Twenty comprehension questions were pilot tested with eleven subjects from Yaut, whose mothers and 

fathers were all native speakers of Ambakich. The ten questions chosen for the final test were answered 

correctly by all subjects in the pilot test. The ten questions and answers were: 
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1. Dispela man i bin givim kaikai long husat? Kakaruk 

Who did he give food to? Chicken 

2. Dispela kakaruk i bin tromoi kiau long wanem kain ples? Kanu 

Where did the chicken lay the egg? Canoe 

3. Kakaruk i bin tromoi hamas kiau? five-pela 

How many eggs did the chicken lay? five 

4. Em i stap long bus hamas taim? one mun 

How long did he stay in the bush? one month 

5. Dispela man i tromoi askim long husat? Pikinini 

Who did he ask? Children  

6. Na ol pikinini i bin bekim olsem wanem? Mipela i no save 

How did the children answer? We don’t know 

7. Husat i bin givim dispela kakaruk? Tambu  

Who gave him the chicken? Inlaw  

8. Wanem samting i bin kamap long het bilong kakaruk? Plowa  

What did he see growing? Crest 

9. Bihain long kiau i bruk, kakaruk i bin mekim wanem samting? Kalap i go daun 

What did the chicken do after the egg hatched? Jumped down 

10. Dispela man i pilim wanem samting? Amamas/Bel bilong en i gutpela 

How did the man feel? Happy 

A.3 Pangin Text Transcript 

The Pangin RTT was made from a six minute recorded story and ten comprehension questions. The 

text was elicited on 1 February 2003 from a 54-year-old man who had no formal education. Below is a free 

translation of the text, with numbers corresponding to comprehension question breaks. 

I woke up from inside my mosquito net. I got up and got my knife and axe (1) and sharpened both of 

them. The first time I went to see the tree I was going to make into a canoe. In the middle of the bush, I saw 

that the large bush rope was wrapped around the entire length of the tree. (2) I cut it off the tree. There were 

three kils ‘large root at base of tree’. I picked up my axe and cut one of them. I stood by the second kil and 

cut it too. I finished cutting it and then I stood by the other kil and cut that side of the tree. I finished cutting 

and I wondered which way the tree would fall. Then I picked up the axe, (3) and I continued cutting the 

inside of the tree until I cut through. Then I stood at the back of the tree and chopped the back side. (4) 

That’s it. The tree fell on the ground. I picked up my axe and put it on the bottom of the canoe. There was a 

lot of bush rope around the canoe. I cut the rope off piece by piece with my knife, and then I got my axe 

again and cut the head of the canoe on one side and then on the other side. Then I continued cutting the 

head of the canoe. The axe slipped and I cut my leg. (5) Then a lot of blood fell on the ground, the dead 

leaves, and pieces of the sago palm, and tree pieces on the ground and the blood ruined everything. (6) 

Then, I wasn’t able to think straight. I felt faint and fell to the ground. I cried. I shouted. I called out to my 

father, mother, and village people, but they didn’t hear me. I was by myself in the middle of the bush, and I 

stayed there a long time. I sat there from early morning until the middle of the day until I woke up. When I 

awoke, I remembered that I was in the bush and that I cut my leg. I picked up my knife and cut three 

walking sticks. I walked along the road and arrived in the village with my crutch. When I arrived, my wife 

stood inside the house, surprised. (7) I looked at her. She said to me, “What happened to you?” I told her 

the axe slid on the canoe and cut my leg. I cried. My wife, my son, my father, my granddaughter held me 

and turned me about to check for injuries. I told them I cut my leg with the axe. I chewed the tanget 

(victory leaf) and put it on top of the cut. (8) I covered it with part of a shirt that they cut into strips. One 

part of my leg was covered with a bandage. They told me, “What are we going to do with you? We are 

going to take you to the nurse. Then in the afternoon, we’ll get the canoe and go. We’ll paddle over there in 

the long part of the river when the sun is strong.” We arrived at the white water. We came close to the 

white nurse. They said, “The man cut his leg with an axe. Then we brought him here.” Then I went into the 
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hospital. They bandaged my leg and put a shot (9) in the leg that had the axe cut. They gave me one shot. 

They were surprised to see the sore from the axe cut. They bandaged the cut. Then they told me, “You can’t 

go; you lie down and stay two months. “Me and my wife (10) will stay then. You all go and leave us. The 

white sister told me, “Your wife and daughters must go.” The end. 

A.4 Pangin Comprehension Questions 

Twenty-one comprehension questions were pilot tested with eleven subjects from Pangin, whose 

mothers and fathers were all native speakers of Ambakich. The ten questions chosen for the final test were 

answered correctly by all subjects in the pilot test. The ten questions and answers were: 

1. Em i kisim tamiok na wanem arapela samting? Naip  

He got his axe and what else? Knife 

2. Wanem samting i raunim diwai? Bus rop 

What was wrapped around the tree? Vine 

3. Em i bin kisim wanem samting? Tamiok 

What did he get? Axe 

4. Em i sanap we? Baksait long diwai  

Where did he stand? Behind the tree 

5. Wanem samting i bin kamap long man? Em i katim lek bilong en 

What happened to the man? He cut his leg 

6. Wanem samting i bin bagarapim olgeta samting? Blut 

What messed everything up? Blood 

7. Taim man i kamap long ples, na husat i kirap nogut? Meri bilong en 

When he got back to the village, who was surprised? His wife 

8. Em i putim wanem samting long lek bilong em? Tanget 

What did he put on his leg? Victory leaf 

9. Ol i bin givim em wanem samting? Sut 

What did they give him? A shot 

10. Sista i tokim em bai stap hamas taim? Tupela mun 

How long did the nurse say he would stay? Two months 

A.5 Tok Pisin Text Transcript 

The Tok Pisin RTT was made from a three minute recorded story and ten comprehension questions. 

Below is a free translation of the text, with numbers corresponding to comprehension question breaks. 

 

Last night I was watching two sago blinds that belong to me. I was watching and watching. I went 

up to another place where there was another sago blind and kept watching. I heard heavy rain, and 

it came down and got me wet in the bush. (1) Ok, I left the sago blind and didn’t watch it 

anymore. I left it and walked away. I walked and came to the village. I came directly on the road. I 

heard a pig digging in the road. I came and put a wire on the ground. (2) I got my torch and spear 

for shooting pigs. (3) I carried them and went into the bush. I went straight inside and shined my 

torch. I saw a pig standing there. It was a black pig. (4) Village pigs are black, too, so I shined the 

torch to check. I wanted to check the pig’s ears. (5) When I shined the torch, I saw the pig had ears 

and balls. I threw the spear on top of him and shot him, and he fell down. I pulled him at night 

along the ground. Ok. I left him and came all the way back to the house. I went up into the house. 

I woke up my mother in the house. (6) I said to her, “I shot a pig, and cleaned it all, and left it 

sitting. My mother said to me, “Go back and bring it here.” I said, “No, I don’t want blood to mess 

up my shirt. (7) Leave it, and in the morning I’ll go cook it.” I slept until dawn and got a dog, fire, 

and small knives. I went down and went straight to cook the pig. I went to cook it…cutting, 

cutting…and put it in the house and left it. I cut two pieces of limbum [a type of palm] to put the 
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meat in. (8) I was going to cut them, but it looked like two dogs were going to go into the house 

and eat the meat. I called out to a boy to come stay at the house. When I yelled at the dogs, he 

called my name and said, “I’ve arrived at the house.” I heard this and left. I went inside the bush 

and cut just one vine and limbum. I carried them and put them in the house. I got all the meat, put 

it inside and tied it. While I was waiting, he put a piece of pigskin on the fire and ate it. We lifted 

the meat up and put it on our shoulders and walked to the village. When we came to the village, 

we tossed it into the house. (9) I sat down again and cut the vine holding the limbum together. 

When it was cut apart, I distributed the meat, giving to each person. I called the names of the 

relatives close to me and sent meat to them. (10) We boiled a little that was ours and we ate. We 

put our little piece on the fire, and one piece of that is what you tasted. 

 

A.6 Tok Pisin Comprehension Questions 

Fifteen comprehension questions were pilot tested with twelve Tok Pisin speakers from Arango. The 

ten questions chosen for the final test were answered correctly by all subjects in the pilot test. The ten 

questions and answers were: 

1. Wanem samting i pairap? Ren 

What made noise? Rain 

2. Em putim wanem samting long graun? Waia 

What did he put on the ground? Wire 

3. Em kisim tos na wanem narapela samting? Ain 

He got his torch and what else? Spear 

4. Wanem kala bilong pik? Blekpela 

What colour was the pig? Black 

5. Em i laik sekim wanem samting? Yau 

What did he want to check? Ear 

6. Em i kirapim husat? Mama bilong en 

Who did he wake up? His mother 

7. Em les long wanem samting? Blut 

What didn’t he want? Blood 

8. Em i katim hamaspela limbum? Tupela 

How many limbum did he cut? Two 

9. Em i tromoi we? Haus 

Where did he toss it? In the house 

10. Em i salim wanem samting long ol? Abus 

What did he send to them? Meat 
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A.7 Individual Test Scores 

Table A.1. Pangin Test Site RTT Scores 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table A.2. Yaut Test Site RTT Scores 

 

 

 

 

 

 

 

 

 

 

 

 

 

A.8 Details Scored in the Text Repetition Test (Yaut Text) 

Section 1: small, white, chicken, gave food/looked after 

Section 2: laid egg, in canoe, under house 

Section 3: I got chicken, put it [in the canoe], laid egg, jumped out, laid five eggs 

Section 4: I went to bush, one month 

Pangin                 

Subject Gender Age Ed 1 2 3 4 5 6 7 8 9 10       Sum       Avg.  

18 M 33 G6 1 1 1 1 1 1 1 1 1 1 10 100%  

19 M 20 G8 1 1 1 1 1 1 0 1 1 1 9 90%  

20 M 34 G6 1 1 1 1 1 1 1 1 1 1 10 100%  

22 M 35 G4 1 1 1 1 1 1 1 1 0 1 9 90%  

16 F Mid 20s G6 1 1 1 1 1 1 1 1 1 1 10 100%  

17 M 19 G6 1 0.5 0 1 1 1 1 1 1 0 7.5 75%  

12 M 25 G3 1 1 1 1 1 1 1 1 1 1 10 100%  

13 M 27 G6 1 1 1 1 1 1 1 1 1 1 10 100%  

14 F 41 G2 1 1 1 1 1 1 1 1 1 1 10 100%  

21 F 19 G3 1 1 0 1 1 1 1 1 1 1 9 90%  

              94.5 95% mean 

               8% st dev 

               10 count 

 

Yaut                 

Subject                                                            Gender Age Ed 1 2 3 4 5 6 7 8 9 10 Sum Avg.  

1 M 30-40    No 0 1 1 1 1 1 1 0 0 0 6 60%  

M-1 F 30s G6 1 1 1 1 1 1 1 1 0 1 9 90%  

M-2 M 21 G4 1 1 1 1 1 1 1 1 1 1 10 100%  

P-1 M 30 G4 1 1 1 1 1 1 1 1 1 1 10 100%  

P-2 M 25 G2 1 1 1 1 1 1 1 1 1 1 10 100%  

P-3 F 25-30 No 1 1 1 1 1 1 1 1 0 1 9 90%  

6 M 18 No 1 1 1 0 1 1 1 0 1 1 8 80%  

7 M 23 G3 1 1 1 1 1 1 1 1 1 1 10 100%  

9 M 20 No 1 1 1 1 1 1 1 1 1 1 10 100%  

P-4 M 25-30 TP3 1 1 1 1 1 1 1 1 1 1 10 100%  

              92 92% mean 

               13% st dev 

               10 count 
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Section 5: thought about chicken, chicken stayed in canoe, went to village, to see/check chicken,  

chicken wasn’t there, asked children, they didn’t see chicken 

Section 6: we don’t know 

Section 7: angry, asked in-law, we don’t know, in-law gave, one, big, red, chicken, to look after, big 

Section 8: head crest, wasn’t female, male 

Section 9: upset, to see my uncle, gave, small, white, chicken, gave food/look after, grew bigger,  

walked, cried, laid egg, flew, sat on top, hatched, jumped down 

Section 10: happy 

Appendix B: Youth Bilingualism Proficiency 
Questionnaire 

B.1 Questions 
 

1. Sapos wanpela man i laik go long Angoram na em i askim yu, “Bai mi go long Angoram olsem 

wanem?” yu inap tokim em long tok ples? 

2. Sapos wanpela lapun meri i go long dokta na dispela lapun meri i no klia long Tok Pisin dokta i 

givim em long wanem marasin i mas dring na long wanem taim na long hamaspela de em mas 

dring dispela marasin, yu inap tainim dispela tok bilong dokta long tok ples? 

3. Taim ol man i stori long tok ples, yu inap klia long ol dispela stori? 

4. Yu inap baim na salim sampela samting long maket long tok ples? 

5. Yu inap yusim tok ples long lainim wanpela man long wok bilong katim, paitim, wasim na tainim 

saksak? 

6. Taim ol bikman tokples long samting bilong gavman olsem kempen, ileksen, o lo bilong gavman, 

yu inap klia long toktok bilong ol? 

7. Na yu inap stori wantaim ol na tromoi sampela tok ples long sait bilong gavman tu? 

8. A. Sapos ol holim village kot, yu inap givim stori bilong yu long tok ples?  

B. Sapos ol holim village kot, yu inap sanap namel long tupela lain i gat hevi na mekim wok 

bilong namel man long tok ples? 

9. Yu inap stori long tok ples long taim bilong hiwara na taim bilong draiwara na wanem ol samting i 

kamap long dispela kain taim long laip na wok bilong yupela? 

10. Sapos yu go long haus sik, na sista i tokples long yu long hamaspela marasin long wanpela de, na 

hamaspela de yu mas dring marasin, yu inap klia long toktok bilong en? 

11. Yu inap lainim wanpela pikinini long pasin bilong A. Wokim basket [for women] B. Wokim kanu 

[for men] long tok ples? 

12. Yu bin traim long rait long tok ples wanpela taim? 

13. Sapos pas em i kam long yu long tok ples, yu inap ritim na klia long toktok bilong en? 

14. Yu inap long mekim fani na tok pilai long tok ples? 

B.2 English Translation 
1. Can you use the vernacular to give a visitor directions to Angoram? 

2. If an old woman didn’t understand the instructions in Tok Pisin from the Aid Post worker, could 

you accurately explain how and when the medicine should be taken in the vernacular? 

3. Can you understand stories in the vernacular? 

4. Can you buy and sell things in the market place in the vernacular? 

5. Can you explain in the vernacular how to harvest and prepare sago? 

6. If the Bikman and others in the village are talking about government issues, can you understand 

what they are talking about? 

7. Are you able to talk in the vernacular about government issues with them as well? 

8. A. Can you use the vernacular during village court to explain your side of the story? 
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B. Can you play the role of mediator in the vernacular and help bring about a solution? 

9. Can you talk about the weather and the seasons and how they affect your daily living? 

10. If the nurse gives instructions in the vernacular for taking medicine, would you be able to 

understand her instructions? 

11. Can you explain how to (a. weave a basket, b. make a canoe) in the vernacular? 

12. Have you ever tried to write in the vernacular? 

13. Are you able to read letters other people have written in the vernacular? 

14. Can you tell jokes in the vernacular? 

B.3 Individual Responses 
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B.3 Individual Responses 
Subject 

ID 

Village Gender Age Knows 

Ambakich? 

(self-

report) 

Speaks 

more... 

Adult 

present 

to 

verify 

answers 

Score 

on 

Tok 

 Pisin 

RTT 

Score on  

Ambakich 

RTT 

Level 

of 

outside 

contact 

1 2 3 4 5 6 7 8A 8B 9 10 11 12 13 14 

Y-D Pangin F 15 Nogat—

hap hap 

Tok 

Pisin 

No 10 9 Mid N N N N Y Y N N Y Y Y Y N N Y 

Y-E Pangin F 15 No Tok 

Pisin 

No 9 10 Low N Y Y Y Y Y Y Y Y Y Y Y Y N Y 

Y-F Pangin M 14 Hap hap  No 10 10 Mid-

High 

N Y Y Y Y Y Y Y Y Y Y Y Y Y Y 

Y-G Pangin M 18 Good  No 10 10 High Y Y Y Y Y Y Y Y Y Y Y Y N Y Y 

L-A Pangin F 15 Hap hap Tok 

Pisin 

Yes 10 10 Low N N N N N Y N N N N N Y Y N Y 

L-B Pangin F 15 Hap hap Tok 

Pisin 

Yes 10 7 Low Y31 N Y Y Y Y N N N N Y Y Y Y Y 

L-C Pangin F 18 Hap hap Tok 

Pisin 

Yes 10 9 Mid N N N 

(Some) 

Y Y N N N N Y Y Y N N Y 

P-A Pangin F 18 Hap tasol; 

harim-yes, 

toktok-yes 

Tok 

Pisin 

Yes 10  High N Y Y Y Y N N N N Y Y Y N N Y 

P-B Pangin F? 14 Mi klia 

long 

sampela; 

harim-yes, 

tok-yes 

Tok 

Pisin 

Yes 10 7 Mid N N “Mi 

ken 

harim” 

N Sam-

pela 

mi 

ken 

toktok 

Y N N N N Y32 Y N N N 

P-C Pangin M 14 Hap hap 

tasol.  

Harim-yes; 

“toktok em 

i hat liklik” 

Tok 

Pisin 

Yes 10  High N N Sam-

pela 

Y N Y N N N N Y Y Y Y N 

Y-H Yaut M 18 Harim 

tasol 

Tok 

Pisin 

? 10 5 Mid N N N N N N N N N N N N N N N 

Y-I Yaut M 15 Harim 

tasol 

Tok 

Pisin 

Yes 10  High N N Y N N N N N N N N N N N N 

Y-J Yaut M 16 Harim Tok 

Pisin 

Yes 10 7 High N N N N N N N N N N N N N N N 

Y-K Yaut M 14 Harim 

tasol 

Tok 

Pisin 

Yes 10 4 High N N Some N N N N N N N N N N N N 

L-D Yaut F 17 Hap hap Tok 

Pisin 

Yes 10 9 Mid N N Y Y Y Y N N N N Y Y N N N 

L-E Yaut M 18 Hap hap 

(harim 

tasol) 

Tok 

Pisin 

Yes 10 10 High N N Y N N Y N N N N Y N N N Y 

L-F Yaut M 17 Hap hap Tok 

Pisin 

Yes 10 10 High Y Y N Y Y Sam-

pela 

mi 

no 

klia 

long 

en 

N  N N Y Y Y N Y Y 

L-G Yaut M 18 Hap hap Tok 

Pisin 

Yes 10 9 High Y Y Y Y Y N N Y N Y Y Y N Y Y 
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Note:  Level of outside contact is based on the following factors: 

 

High Subject reports making frequent trips to town  (Angoram, Wewak, Madang) and/or spending 1 week or more per month outside the language group. 

Mid Subject reports travelling more often than once per year to town. 

Low Subject reports travelling one time or less per year to town (Angoram, Wewak, Madang). 

Subject 

ID 

Village Gender Age Knows 

Ambakich? 

(self-

report) 

Speaks 

more... 

Adult 

present to 

verify 

answers 

Score 

on 

Tok 

 Pisin 

RTT 

Score on  

Ambakich 

RTT 

Level 

of 

outside 

contact 

1 2 3 4 5 6 7 8A 8B 9 10 11 12 13 14 

P-D Yaut M 15 Harim-yes; 

hap hap 

tok 

Tok Pisin Yes 10  High N N Y N N N N N N N N N N N33 N 

P-E Yaut M 17 Harim 

tasol; hap 

hap bekim 

Tok Pisin Yes 10  Mid N N Klia 

liklik 

N N Y N N N N N N N N N 

P-F Yaut M 14 Bekim bai 

nogat, 

Pisin tasol 

Tok Pisin Yes 10  High N N Y N N Y N N N N Y N N N Y 

Y-A Oremai M 18 Yes—“mi 

save” 

Tok Pisin N/A 9 8 Low                

Y-B Oremai F 18 Hap hap Tok Pisin N/A 10 9 Low                

Y-C Oremai F Young 

teen 

Hap Ambakich N/A 9 8 Low                

L-K Oremai F 18 Yes Tok Pisin N/A 10 9 Mid                

L-I Oremai F 18 “Mi no 

save gut 

tumas” 

Tok Pisin N/A 10 9 Mid                

L-J Oremai M 18 Hap hap Tok Pisin N/A 10 9 High                

L-H Oremai F 15 Hap hap Tok Pisin N/A 10 9 Mid                

L-L Oremai M 18 Hap hap Tok Pisin N/A 10 7 High                

P-G Oremai M 12 “Mi harim 

tasol mi no 

inap 

bekim” 

Tok Pisin Yes—

adults 

present 

said 

subject 

could say 

some 

things in 

Ambakich 

10 9 Low                

P-H Oremai M 16 “Mi ken 

harim tasol 

hat long 

bekim” 

Tok Pisin N/A 10 10 Low                

P-I Oremai M 16 or 

17? 

Kolim, not 

bekim 

Tok Pisin 

tasol 

N/A 10 8 High                

P-J Oremai M 16 Yes-can 

say some 

things 

Tok Pisin 

planti 

? 9 8 Low                
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Appendix C: Children’s Language Use Observation 

Pangin 

Children in Pangin speak Tok Pisin far more often than they speak Ambakich. They were observed on 

numerous occasions speaking Tok Pisin while playing with each other. They use Tok Pisin to tease each 

other, and speak it when they are fighting. While playing with a balloon, a group of about thirty children 

was observed using mainly Tok Pisin. Some of the older children (8 to 12 years old) used some Ambakich 

mixed with Tok Pisin. (About 10–20% of the group used some Ambakich while playing). A few children 

under 10 years of age were observed using Ambakich when talking amongst themselves. When some 

young people were trying to teach the survey team to speak some Ambakich, the team noted that the young 

people could give the names for common objects, but were not able to use the words in simple sentences. 

Arango 

While playing basketball, twelve young people spoke more Tok Pisin than Ambakich (estimate: 80% 

Tok Pisin, 20% Ambakich). While playing games, a group of about ten children between ages 4 and 10 

used both Tok Pisin and Ambakich. They generally used Tok Pisin to give commands, but used both Tok 

Pisin and Ambakich when talking about the games or speaking amongst themselves. They were using much 

more Tok Pisin than Ambakich. 

Ombos 

Children (ages 5 to 10) used both Ambakich and Tok Pisin when talking amongst themselves. Many 

times when Tok Pisin was heard, Ambakich words were mixed in with the Tok Pisin. Youth between ages 

10 and 20 used Ambakich when addressed in Ambakich by an older person. Two children, approximately 

ages 10 to 12, were observed talking to each other; they used only Ambakich in a conversation that lasted 

about five minutes. A group of teenage boys was observed speaking only in Ambakich as they were 

walking along the path. 

One team member saw ten to fifteen boys younger than 13 years old playing soccer. Afterwards, he 

asked them if they spoke Ambakich, and they said, “not really.” He asked if they could “kolim samting long 

tok ples,” (give the name for things in the vernacular), and they said, “yes.” They volunteered the word for 

coconut, and then he asked if they could say “pig” and they did. Then he asked if they could say “the man 

shot and ate the pig,” and they said that was too hard. 

Oremai 

Youth in Oremai exhibited ability to speak Ambakich. The youth welcomed the survey team with two 

songs; one was in Ambakich and one in English. A teenage boy was observed speaking Ambakich at home. 

In another home, the people 13 years old and older were observed using Ambakich. Children younger than 

thirteen were typically very quiet when adults were present, which made it difficult to observe their 

language use. A child about 3 years old, without any prompting, pointed to one member of the survey team 

and called her “grandma” in Ambakich. Children were observed speaking Tok Pisin on many occasions. 

When a group of children listened to the Pangin RTT story, a survey team member singled out kids to 

answer questions. A couple of children were able to answer, but more were unable. One 7- to 8-year-old 

girl answered question #6 correctly, blut. Later, in her home, the same girl gave a good burst of Ambakich, 

apparently to her family in the other room. 

Agurant 

At one point, a group was singing songs. When they sang in Ambakich, only the adults were singing, 

and the young people and children remained silent. When they started singing in Tok Pisin, some of the 

children joined in. 

While sitting with a group of women who were speaking Ambakich, teenage girls and children did 

very little talking, so it was difficult to observe which language they preferred to use. However, it was 
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obvious that some of the teenage girls in the group understood what was being said in Ambakich by their 

facial expressions during the discussions in Ambakich. 

Yaut 

School age children were able to give Ambakich names for common items but most were not able to 

translate sentences from Tok Pisin to Ambakich. One child (about 10 years old) in a group of about fifteen 

was able to translate from Tok Pisin to Ambakich without any effort. 

The children (7 to 12 years old) knew words to songs in Ambakich, but when asked if they could give 

the meaning of the songs, they were unable to do so. Two 10- to 12-year-old boys sitting on a porch were 

observed speaking Ambakich a couple times; they also spoke Tok Pisin. 

Appendix D: Adults’ Language Use Observations 

Pangin 

Men, women and children of all ages in Pangin could give names for common objects in Ambakich. 

The survey team observed men speaking Ambakich while discussing a traditional story. Old men 

talking amongst themselves and an old woman speaking to her family were also observed speaking 

Ambakich. 

 Tok Pisin is dominant in church. The survey team attended two church services, both of which were 

conducted entirely in Tok Pisin. Most announcements were in Tok Pisin, although one announcement was 

given in Ambakich.  

One night young men were fighting in the village, and during the fight they spoke Tok Pisin almost 

exclusively. After the fight, the magistrate spoke out in Tok Pisin, giving a summary or announcement 

regarding what was to be done. Young men, fired up and walking back from the fight, were venting in Tok 

Pisin. A middle-aged woman yelled out of a house across the path in Tok Pisin. The spectators at the fight 

were using Tok Pisin. The survey team did not hear any spectators speaking Ambakich. 

Pangin’s leaders had a meeting to discuss how to handle a land dispute. In the meeting, most of the 

discussion was in Tok Pisin (about 80-90%). The older men in the group used Ambakich, but when 

addressing the younger men in the group they used Tok Pisin. The younger men (20 to 30 years old) used 

Tok Pisin. When the younger men tried to speak Ambakich it was visibly more difficult for them than for 

the older members of the group.  

The survey team observed adults speaking both Tok Pisin and Ambakich to children. An old woman 

was observed speaking both Ambakich and Tok Pisin (about half and half) to children. When scolding their 

children, parents usually used Tok Pisin. The survey team heard Ambakich used infrequently for scolding. 

While stirring sago, a woman was observed instructing her daughter with a mix of Tok Pisin and 

Ambakich. During a meal in one home, while some adults were teaching simple Ambakich words to the 

survey team, a man was trying to teach a young boy Ambakich—telling him to repeat something like, 

‘Sago is good.’  

Arango 

Observation in Arango was limited because almost all of the residents were away processing sago. The 

few people who remained said the rest would return in a few days. The schedule did not permit a return trip 

to observe language use on another occasion. Based on what the survey team was able to observe, the 

team’s general consensus was that there was more Ambakich being used in Pangin than in Arango.  

While waiting for the village bikman to assign a house for the survey team to stay in, women stood 

around the team and held a discussion in Ambakich with one another. 

A mother instructed children to get water for the survey team in Tok Pisin. While members of the team 

were bathing in the river, the children of the village began to gather around. One man in the village yelled 

at the children in Tok Pisin and a woman yelled at them in Ambakich. 
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Ombos 

During group interviews about language use, almost all group discussion about the answers was in 

Ambakich. There were mostly middle-aged adults present, with a good mix of men and women. There were 

no old men or old women in the group. However, during the group interview about culture, the group 

discussion was almost entirely in Tok Pisin. The group was comprised of middle-aged men. 

Parents spoke to their children in both Tok Pisin and Ambakich. They were observed scolding their 

children in both languages and giving instructions in both languages. Adults used both Ambakich and Tok 

Pisin when talking to each other. During a village meeting, younger adults were observed translating things 

into Ambakich for elderly people. 

When the Council was dividing work amongst different families for community workday, the 

instructions were first given in Tok Pisin, and then discussion amongst the individuals was done in both 

Tok Pisin and Ambakich. It was estimated that during the meeting to divide the work, Ambakich was 

spoken about 50% of the time. 

While deciding where the survey team would stay, the bikman discussed the options in Tok Pisin and 

Ambakich. When asked which he usually defaults to, he responded, “Tok Pisin.” 

One team member sat and listened to a forty-minute conversation between the papa of the house and 

four other male relatives from the village. Later that night, she asked someone else if there was a hevi. He 

said there was a family problem that needed to be worked out and that was why the men came. Half the 

time they used Tok Pisin and the other half they used Ambakich. 

While members of the survey team were bathing in the river, men in the closest house asked the 

children to bring the team to the dock in a canoe. First he spoke in Ambakich, and then he repeated himself 

in Tok Pisin.  

Oremai 

While Tok Pisin plays an important role in communication in Oremai, the survey team observed that 

Ambakich also plays a prominent role. It is frequently spoken in the home, as well as in other domains.  

In one home, the mother spoke Ambakich with family members nearly all of the time. In another 

home, family members frequently mixed Ambakich and Tok Pisin in their regular conversation. Teenagers 

were observed speaking Ambakich in several homes. They spoke Ambakich not only to adults but also to 

other teenagers and children. Young mothers were observed using Ambakich almost exclusively while 

talking with each other in the kitchen. Every once in a while, they said a sentence in Tok Pisin. This was 

consistent over three hours of observation.  

While listening from under his mosquito net in the morning, one survey team member heard a 40-year-

old man and woman speaking for about twenty minutes in another room. They used Tok Pisin about one-

third of the time, and Ambakich about two-thirds of the time. Throughout that day, on the occasions that 

the team member was in a separate room from the family, he heard the couple speak more Ambakich than 

Tok Pisin and the husband more Tok Pisin than the wife. They both spoke about 25% Tok Pisin and 75% 

Ambakich over the course of the day. 

At a garden house, a woman spoke with the occupants of the house in Ambakich. Only when 

addressing the survey team did they speak in Tok Pisin. One of the men (about 30 years old) at the garden 

house, who was one of the leaders of Oremai, spoke fluent Ambakich. 

When checking fish trap baskets for fish in the morning, women of all ages spoke to each other mainly 

in Ambakich.  

Women were observed scolding children in Ambakich on at least two occasions. A young mother was 

observed speaking Tok Pisin to a toddler, and another mother spoke Tok Pisin to her infant. Two women 

were discussing morning events with each other, primarily in Ambakich, with occasional utterances in Tok 

Pisin (estimate: 90% Ambakich, 10% Tok Pisin). During the discussion, one of the women turned to a child 

(approximately 8 years old) and gave instructions in Tok Pisin. 
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Wanting to compare reactions to a story told in both languages, a member of the survey team asked if 

someone could tell a humorous story first in Ambakich and then in Tok Pisin. A man about 30 years old 

told the story. He had no difficulty in telling the story both in Ambakich and Tok Pisin. When the story was 

told in Ambakich, all the people present enjoyed the story, but the older people were laughing more than 

the children. When the story was told again in Tok Pisin, again, all the people seemed to really enjoy the 

story, but this time the children laughed more than the older adults. 

During an interview with the church leaders, most of the questions the survey team asked them were 

discussed in Ambakich first and then relayed by one leader in Tok Pisin. They were the only leaders 

interviewed by the survey team that interacted in that particular way.  

Agurant 

On the way to the pastor’s house, the kukurai of the village pointed out his mother in a passing canoe. 

She had grey hair and was a bit bent over. Her son spoke to her in Tok Pisin and she answered him in 

Ambakich. Her use of Ambakich was confirmed with her son. When asked if he generally speaks Tok Pisin 

with his mother and he answered, “hap hap” ‘sometimes.’ According to him, his mother doesn’t know how 

to speak Tok Pisin well and always responds in Ambakich.  

Adults were observed speaking both Ambakich and Tok Pisin to children, sometimes repeating the 

same information in both languages. A man was observed speaking Ambakich in paragraph-length sections 

to children. One of the women in the village told the children they were dirty and needed to wash—first in 

Tok Pisin and then in Ambakich. When a survey team member was in the process of recording some songs 

in Ambakich, the children started giggling and making noise. One of the men in the village yelled at them 

in Ambakich first and then used Tok Pisin to bring his point home. The team member asked the man who 

yelled at them if he used Ambakich the first time and then Tok Pisin afterwards, and he confirmed that he 

did. Later, she asked him if he had children. He said he had five. Then she asked which language he 

generally uses when he disciplines them. He said he uses both Tok Pisin and Ambakich. For him, 

Ambakich save go pas ‘goes first’.  

The following observations were made during a time of “storying” with the women of the village: 

When the survey team told them stories or gave explanations in Tok Pisin, there was some translation 

into Ambakich. Some of the older women were not able to understand Tok Pisin well enough, so some of 

the younger women were translating for them. Most of the discussion was in Tok Pisin. (Perhaps there 

would have been more Ambakich used if it had just been the women talking amongst themselves and the 

team had not been there). When asked if they had any questions for the team, the women first discussed 

their question in Ambakich, then one person asked the question in Tok Pisin.  

Yaut 

Social pressure to speak Tok Pisin is illustrated by the following example: Someone called out in the 

vernacular (presumably Ambakich) to a woman who was passing by. She shouted back (in Tok Pisin), ‘I 

don’t speak your language. Speak to me in Tok Pisin and I’ll understand you.’ 

Tok Pisin seems to play a dominant role in the home, especially for the younger generations. Before 

getting out of her mosquito net in the morning, one team member heard a family in another room speaking 

Tok Pisin amongst themselves. In another home, parents were observed speaking to their children in Tok 

Pisin for correction, instructions and regular conversation. However, older people spoke to each other 

mainly in Ambakich in everyday conversation. A middle-aged man was observed speaking to an older 

woman in Ambakich. Young men visiting in a house spoke mostly Tok Pisin, but one told a short story in 

Ambakich. It appeared that the others might have challenged him to tell the story. They were laughing 

while he told it. 

One team member saw two young children chasing a chicken with a crowd of villagers egging them 

on. The villagers gave instructions to the chicken chasers in Tok Pisin. The team member thought she heard 

a bit of Ambakich, but those standing around said everyone was speaking Tok Pisin only. 
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Appendix E: Two Brothers Story from Agurant 
There were two brothers. The younger brother was good at drawing designs and creating things. One 

day, he drew a design on a pangal (part of the sego palm leaf). The wife of the older brother saw the design 

on the pangal floating down the river, and she like the design very much. She asked him about it and told 

him to draw it on her genitals. [Adultery.] She was sore there from where the design was cut. She went 

home, hid in her mosquito net, and she would not come out. The husband would come hungry and say, 

"where is my wife," but her mother said, "let her be, she is very sick." One time he was very hungry, so she 

came out of the house and made food for her husband and his brother. She made fried sago and put the scab 

from her sore in the portion she gave to her husband. She gave a good portion to the younger brother. The 

husband’s food was funny and it stuck to his teeth, so he tried his brother’s and it was good. That made him 

wonder, but he didn’t think much of it and let it go. Then the older brother did some magic to make a storm 

come up. There was a storm and earthquake. His wife was frightened by the storm. She ran out of the house 

and her husband saw the design on her. Then his suspicions were confirmed and he made a plan to kill his 

brother. He decided to build a haus boi. He told his younger brother to dig a hole for the main post of the 

house. The younger brother was clever and knew what his brother was thinking, so he dug a passage from 

the bottom of the hole to escape from. The tunnel went to the base of a banana tree. In the bottom of the 

hole he put bones and shells and betel nut. When the men were carrying the post to put in the hole, the 

older brother threw the younger brother in the hole and then put the post in on top of him. He saw the 

broken shells, bones, and the red betel nut, which looked like blood. The younger brother had escaped 

through the tunnel though. Then the older brother talked bad about the younger brother and told the others 

what he had done, while the younger brother was listening from behind the banana tree. The younger 

brother went up river to Ombos. There he made his own garden. One day he went back to see his mother. 

He didn’t want his mother to be afraid of him, to mourn for him, or have the party because of his death. He 

went and gathered grasshoppers and insects and climbed a tree. He made magic with the insects and turned 

into a bird. He flew down from the tree, took his mother’s string bag from her head, and flew up to another 

tree. The mother thought, “What kind of a bird was that?” and she wondered if it was really a bird. Then 

while she was watching, he dropped her bag by a tree. The mother said to herself, “Tomorrow I will go to 

that tree and get my bag.” The next day he was waiting for her and he surprised his mother when she went 

to get the bag. She fought him, but he said, “It’s me! I’m not dead! Go and get my wife.” So, that night, his 

mother went back and told his wife, but no one else, and she instructed his wife that they would get up 

early the next morning and she would bring her to him. So they got up to go while it was still dark, but 

when they got to the canoe, the wife realized that she had forgotten something so she went back into the 

house. While she was in the house, a rabis meri who was always dirty and ate trash, went from under a 

house and got into the canoe with the brother’s mother. The mother didn’t realize that it was the rabis meri 

and not the wife, so when she brought her to her son, the son asked, “Why did you bring her? I’m going to 

kill her.” But the rabis meri said “If you fight me I will hit you with my genitals.” So he didn’t fight her 

and she went back. Later the younger brother decided to make a haus boi. He gathered the posts and by 

magic they all stood up. A motor was included in the construction of his haus boi. When it was finished, it 

was like a ship. He cut elaborate carvings on the sides of the house, and then he made the carvings come to 

life. The carved people came to life and they were colourful and dressed up in singsing bilas. When they 

came alive they began singing, using the drums and spears that were carved. The singsing was great and 

beautiful. The participants in the singsing were all speaking the same language. The brother thought that 

was not good, that they should use more than one language. So he made them go back and then he brought 

them to life again, each one speaking a different language. The singsing was again colourful, and now in 

many languages. Then he wanted to open the haus boi with a party. He invited his older brother to come. 

When the older brother came, he was afraid of all the people singing there. Then he (one of the brothers) 

dug out two of the posts of the house and turned it onto its head [apparently the house was turned over into 

the river, and became like a ship in water. The roof of a house is like the bottom of a ship]. Then the house 

went away. The Aion people do not know where it went. 
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Appendix F: Schlie/Landweer Priority Allocation Assessment Device (PAAD) 

SCHLIE/LANDWEER  

PRIORITY ALLOCATION ASSESSMENT DEVICE (PAAD) 

 

LANGUAGE NAME Ambakich DATE    31 March 2003 

PROVINCE  East Sepik EVALUATOR NAME Margaret Potter  

PRIORITY Score  31.5  PRIORITY Ranking Low PROGRAMME Type________________ 

USE: Major categories are in order of importance - and have numerical values weighted accordingly. Tick (check) off appropriate 

ranking on each item for the language community under consideration. Enter "0" if information for a particular scale is unknown. For 

ease of analysis, add scores for each section and enter the total in the space provided before progressing to the next section. 

I. Prime Factors (Suggested score needed is 8/12 points before proceeding to Section II) 

A. Location of the  3_____ 2___X__ 1_____ 0_____ 

targeted speech 

communities 

Remote: No easy access 

to and from language 

community 

Marginal access to and 

from language 

community 

Fairly easy access to 

and from language 

community 

Urban                        

Located within urban 

area 

 

B. Personnel assigned by 

other entities  

3__X___ 

None 

2_____ 

Interested but not 

actively planning or 

engaged 

1_____ 

Active field work 

0_____ 

Translation work in 

progress; agreements 

with other agencies 

 

C. Language family 

representation—

percentage (or number) of 

languages in the language 

family of the targeted 

language where a 

translation programme is 

already completed or in 

progress. 

 

3_____ 

0–20%  

O/n 

1 of 5 

or more 

 

2_____ 

21–45% 

1/3–4 

2/5–7 

3/8–9 

4/10 

 

1__X___ 

46–80% 

1/2 

2/3 

 

0_____ 

81–100% 

 

 

(% figures are calculated before the language under consideration is added in) 

 

D.  Lexicostatistics (Lexical similarity with family-level related language(s) having translations completed or in progress) 

Choose one as applicable to surveyor: 

1) Surveyor familiar with languages in the language family. 

Lexical Similarity 3_____ 2_____ 1_____ 0_____ 

Count: Less than 70%  70–80% 80–90% 90–100% 

2) Surveyor unfamiliar with languages in the language family. 

Lexical Similarity  3 guess 2_____ 1_____ 0_____ 

Count:  Less than 50 % 51–75% 76–90% 91–100% 

__9___ TOTAL POINTS SECTION I 
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II. Use of Vernacular (Suggested score needed as 9/15 on this section or a total of 17/27 for Sections I and II before proceeding to 

Section III.) 

A. Domains of vernacular usage (3 points possible) (This is to score vernacular versus any other language of wider 

communication used within the language community; e.g. trade language, church language, English.) 

If the vernacular is used in: 

Home Home Home  Home  

Cultural events 

Church 

Social events 

Other domains such as the 

workplace 

Cultural events 

Social events 

Cultural events where 

the vernacular is used, 

but is mixed with 

outside lingua franca or 

other local languages 

Where vernacular is 

used, but is mixed 

with outside lingua 

franca or other local 

languages 

3_____ 2_____ 1__X___ 0_____ 

 

Definition of domains: 

Home – environment for communication with spouse, in-laws, and children including the following forms of 

communication:  instruction, information, comfort, scolding, song, humour, and private religious observance. 

Cultural events - negotiation and interaction in preparation for and during the following events: weddings, 

funerals, harvest or competitive feasts, public discussions, and singsings. 

Church – includes the subdomains of hymnody/songs, prayers, sermons, discourse/homily, read Scripture, literacy, 

and post-service tok save ‘announcements’. 

Social events – political campaigns, work parties, sport, adjudication, market and travel. 

Workplace - local industry, trade store, and gardens among relatives and friends of the home community. 

B. Code Switching/Mixing (12 points possible) 

Code switching/mixing occurs when a speaker uses different codes (languages) within the same utterance 

1. Occurrence 3 _____ 2_____ 1__X___ 0_____ 

 Rare   Common 

2. Place 3_____ 2_____ 1__X___ 0_____ 

 Formal   Informal  

 Speech   Speech 

3. Type 3_____ 2__X___ 1_____ 0_____ 

 Direct   Morphology 

 Borrowing   Syntax 

 (Lexical) 

C. Diglossia versus Code Switching 

Diglossia is a special (and stable) form of “code switching.” It is a community-wide phenomenon. In diglossia 

speakers are obligated to switch to a specific language as dictated by the social situation or topic. In such cases 

speakers will always use language “x” in “x” social or topic situations and never use language “y,” but will always 

use language “y” in “y” social or topic situations and never use “x” language in those situations. Conversational 

code switching occurs according to the skill and desire of the individual speaker. There are no social community-

wide obligations attached to his/her choice of language. 

 

Code switching  3 _____ 2_____ 1_____ 0__X___ 

is characteristically: Situation Bound  Conversational 

  (Diglossia)  (According to 

    the skill and the 

    desire of the 

    conversant.) 

 

__5___TOTAL POINTS SECTION II 
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III. Ethnolinguistic vitality (24 points possible) 

A. Group dynamics – patterns of marriage, language use of immigrant marriage partners, and allegiance to community. 

la. Language use of  3_____ 2__X___ 1_____ 0_____ 

those immigrating  Actively  Passive  Use of trade Maintaining 

into the group bilingual in bilingual in local language own language 

 local vernacular vernacular only regardless 

1b. Percent 3__X___ 2_____ 1_____ 0_____ 

of adults  0–10% 11–20% 21–30% 31–40% 

immigrating 

into group 

2a. Emigration from 3__X___ 2_____ 1_____ 0_____ 

target language to 0–10% 11–20% 21–30% 31–40% 

other language areas 

2b. Identification 3_____ 2_____           1.5  X   1_____ 0_____ 

of émigrés with Living in ethnic Regular contact Sporadic contact No contact 

with home settlement with with with 

culture: vernacular language traditional home traditional home 

 maintenance 

B. Distribution – relative ethnic and linguistic independence of the target group in relation to outgroups for daily living. 

1. Ethnolinguistic 3_____ 2__X___ 1_____ 0_____ 

 social network  Cross cultural Cross cultural Cross cultural Community 

 ranking independence,  interdependence dependence fragmentation, 

  interdependence within requiring the use of requiring the use of individual 

  the community, with other language(s) for other language(s) for independence, 

 little need for language(s) access to some goods access to all goods language choice 

  other than the local and services for  and services for made according 

  vernacular for access daily living daily living to individual 

  to goods and services   skills and needs 

  for daily living   in order to 

     access goods and 

     services. 

C. Social outlook regarding and within the language community in question 

 

1. Ethnic prestige 3_____ 2__X___ 1_____ 0_____ 

 Strong internal Strong internal Weak internal Weak internal 

  identity, high identity, neutral identity, neutral identity, negative 

  status or notoriety status conferred status conferred status conferred 

  conferred by outsiders, by outsiders, by outsiders, by outsiders, 

  with cultural markers with cultural markers with some cultural with few if any 

  present present markers present cultural markers 

     present 

2. Language   3_____ 2_____ 1__X___ 0_____ 

prestige Prestigious, nationally Regionally recognized Locally recognized Locally 

  recognized language language of wider language with disparaged 

  of wider communication communication, or neutral status language 

   church, education, or  

   trade language 

D. Education 

(Choose the option you believe will have the most impact on a potential programme.) 

1a. Formal 3__X___ 2_____ 1_____ 0_____ 

education effects Local community/  Sizeable % of 21–50% of area  Sizeable % of  

on language elementary/primary  people with  students with two of High School 
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maintenance school attendance at least 6 years of years of High school. graduates (10th 

  formal education  and above) 

b. Non formal 3_____ 2_____ 1_____ 0_____ 

type education No programs 20% of area 21–50% of 80% or better  

programs extant involved area involved of area   

supporting use    involved in  

of non vernacular    large scale  

language    programme 

__17.5___TOTAL POINTS SECTION III 

__31.5___GRAND TOTAL POINTS SECTlONS I, II, III. 

NOTE With consistent application and further refinement, this instrument could he used to establish a relative ranking of priorities 

between regions. As it stands now, the device provides an adequate broad ranking of priorities within a single region. 

Thus: 34/51 = High priority.  25/51 = Low priority Less than 25  = No priority at present 

Minimally, this instrument has been designed to serve as a "yes"/"no" for possible SIL allocation into a language community; 34/51 

points indicating a "good" priority allocation according to RAD discretion. 

 

IV. Expected programme Profile 

A. Population (absolute figures)  _____1964____________________ 

B. Expected Cooperation/Support from: 

1. Church
34

 3_____ 2_____ 1_____ 0_____ 

 High   Low 

2. Political Leaders 3__X___ 2_____ 1_____ 0_____ 

 High   Low 

3. Local population 

    a. Interest 3_____ 2__X___ 1_____ 0_____ 

 Committed   None 

 (Committed would include people in place to see that the programme continues at the local level;  

    e.g. Tok Ples Committee; trained or appointed translation workers.) 

    b. Remuneration 3_____ 2__X___ 1_____ 0_____ 

 Volunteer   High Pay Scale 

C. Motivation of request: 

       Spiritual ____  Philanthropic  __X__ Personal Prestige  ____ Cargo Mentality ____ 

 

Based on all factors in sections I, II, III, and IV the following type of language programme is recommended: 

 ___ Directed (SIL team organized and implemented programme.) 

 ___ Managed (SIL managed programme with aspects of project implemented by native speakers.) 

 ___ Mentored (SIL developed and monitored programme-SIL team initially training national partners toward independence.) 

 ___ Consultative (SIL team functions to consult and train a nationally organized project.) 

Appendix G: Exceptions to Standard for Lexicostatistic Similarity 

G.1 Lexical Similarity Standard 

The standard for lexicostatistic similarity used in comparing wordlists for this report is described by Blair in Survey On a 

Shoestring, page 31. According to Blair’s standard, two words are considered similar if they have a minimum number of pairs—

depending on the number of phones in the longest word—of corresponding phones that are category 1, and a certain number of pairs 

that are category 2 or category 3. The categories are summarized here. 
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Category 1 pairs of phones are:  

� Exact matches between the two phones 

� Vowels which differ by only one phonological feature 

� Phonetically similar segments which occur consistently in the same position in three or more word pairs 

Category 2 pairs of phones are: 

� Those phonetically similar nonvocalic segments which are not attested in three pairs 

� Vowels which differ by two or more phonological features 

Category 3 pairs of phones are: 

� All corresponding segments which are not phonetically similar 

� A segment which corresponds to nothing in the second word of the pair 

The standard for the number of pairs in each category for similar words is shown in the table below (Blair 1990, 32). 

 

Table 8.5. Word Length and Lexical Similarity 

Word Length Category One Category Two Category Three 

2 2 0 0 

3 2 1 0 

4 2 1 1 

5 3 1 1 

6 3 2 1 

7 4 2 1 

8 4 2 2 

9 5 2 2 

10 5 3 2 

11 6 3 2 

12 6 3 3 

G.2 Exceptions 

The following items were defined as similar, even though they did not meet Blair’s standard: 

2  51  66  142 

6  52  68  156 

8  53  70  162 

27  54  71  165 

31  55  83  166 

35  56  85  168 

41  57  91  169 

50  59  133 
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Appendix H: Wordlists 

  Yaut Agurant Ombos Pangin Arango 

1 Head �t�i k�t�i �t�i �t�i k�t�i 

2 Hair m	k�t�i�w�j�m!n k�t���"w�j� �t�w�j� k�t�	owej� k�t�okei 

3 mouth kut�om q�t�om kut�om k	t�om k	t�om 

4 Nose �	p	 �	p	 �	p	 k	p	 k	p	 

5 Eye dun dun dun dun dun 

6 Neck me�j m� m� m��i mei 

7 Belly (inside) ��t� ��t� ��t� ��t� ��t� 

8 Skin buko�	k bok!nk buk!n	k ok!n	k ok�n	k 

9 Knee k�nok�k!t�i k!nok!k!t�i k�nok��!t�i k�noq k�nok 

10 ear k�l k!r k�l k!r k!r 

11 tongue mil mir mir mir mil 

12 tooth �wul �ur �wul �ur �ur 

13 breast (her) kolit� ko�#t� o�#t� o�it� o�it� 

14 hand dop dop dop dop dop 

15 foot b!l	p br	p br	p br	p br	p 

16 backbone ��	��t� ��	��t� �r	��t� �ri��t� �ri��t� 

17 shoulder mu��t� mu��t� mw�nt� mu��nt� mo��nts 

18 forehead mul�l mu��l mu��� mur�r mur�r 

19 chin ��k�nt� ��k�nt� ��k�nt� ��k�nt� ����nt� 

20 elbow do���n do���n do���n do���n do���n 

21 thumb dop�k�t�i dop!q�t�i dop�k�t�i dop"�q�t�i dop�k�t�i 

22 leg b	�	p br	p b�	p br	p brip 

23 heart (pumps blood) momb� momb� momb� mo�mb! momb� 

24 liver �m�n #m�n �m�n �m�n �m�n 

25 bone k�l�t� k���t� k�l�t� q�r�t� k�r�t� 

26 blood sin s#n s#n sin sin 

27 baby komoind�o k!mbeind�o k!mb!nd�o qomoind�o k�mb�nd�o 
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  Yaut Agurant Ombos Pangin Arango 

28 girl s!md�o s�nd�o s�nd�o s�nd�o s�nd�o 

29 boy k�mb!ind�o k!mbeind�o k!mb!nd�o !mb!ind�o k�mb�nd�o 

30 old woman �m �m �m �m �m 

31 old man �wu �u �u �wu �u 

32 woman �net�o �n!t�o �n!t�o �n�t�o �n�t�o 

33 man k�mboi k�mboi k�mboi q�mboi k�mbo 

34 father �b� �b� �b� �b� �b� 

35 mother j	t�� jit� jit� jit� it� 

36 brother (older of man) k�jom!n k�j! k�jo q�jo k�jo 

37 sister (older of man) �w�i �w�i �w�i �w�i �w�i 

38 name d�i d�i d�i d�i d�i 

39 bird �um�i �um�i �um�i �um�i �um�i 

40 dog ���l ���l ���� �r�� �r�l 

41 pig kusu �usu ksu k�u ksu 

42 cassowary �mb�n #mb�n �mb�n �mb!n �mb�n 

43 wallaby ��	m ��	m ��	m ��	m ��	m 

44 flying fox b�b� b�b� b�b� b�b� b�bei 

45 rat �kw�� �kw�r �kw�� �kw�r �kw�r 

46 frog k�k	 ��k	 ��k$ �k	 �k	 

47 snake buw�i bw�i bw�i bw�i buw�i 

48 fish kui kwi kwi kwi kuwi 

49 person �b	l �b	r �b	l �b	r �b	r 

50 he sits m	s�k�m�p	r% m	s!k��!n �mpois�k�mepu s�k�m�p$ m	s�k��nd!n 

51 he stands m	k�!t�!m�p	r% k&��t����!n k&��t��mep$ k&r!t�!m�'�m m	k&r�t��m�m 

52 he lies down m�mm�o'u m!mmo'ou m!m!ou onm�k	 m�mku 

53 he sleeps mu�un�p�k�m�ou m!mmo'ou mun!p!k!pm!mou mun�q�p!k!m!'!wu mun�p�k�mo'ou 

54 he walks m�mb�w� m!mb!w! b�w�� m	mb�w! m�mb�w� 

55 he bites ���lk�mboimehe #��lm!mei i��lk�mboi�p �r���q!mbod��p �r�lk�mbod��p 

56 he eats m	ond	m�m	 �ndum!q�m$ m	)nd	m�q�m	 �ndum�q�m m	ond	mq�m 

57 he gives it to me m	m!t�
�k���p me
�k���p me
�"���p m	m	
�k!r!p m	m!t�
�k���p 
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  Yaut Agurant Ombos Pangin Arango 

58 he sees m	m	�j!p m	m	�j!p m	m	�j�p m	�j�p m	m	�j�p 

59 he comes m	nd�mehe m!nd!mehe m	d!mei m	nd�mei m	nd�mei 

60 he says m�nok�p m�nok!p m�nok!p m�nok!p m	�nok�p 

61 he hears m	k�n�p	k�p m!k!n�q!p!k!p m!k!n�kop!k!p m	k!n�q!p!k!p m	k�nk�p�k�p 

62 he knows m	m���jo m	me��jo m	me��jo m	me��jo m	meie��eo 

63 he drinks m	�m	m��mu m	�m	m�*�m	 m	�m	m��m	 m	�m	q�m!p m	�m	mk�m 

64 he hits m	mumehe m	m	mehe m	m	mehe m	m�p m	m	�p 

65 he kills m	mek�p m	me!k!p m	mek!p m	mek!p m	m�k!p 

66 he dies m	kpw!p m$k$pw!p m$k�pw!p m�tek�pw!p m	k�pw�p 

67 it burns �nbuk!p h�nbuk!p h�nbuk!p �nbum�'� �nbum�k� 

68 it flies m	duw�t��m�n ndw�q�t��m$m�n m	dw�q�t��m� m	dw�q!s�m�n m	du�q�s�m�n 

69 he swims m	b�k�km�n m	bik�m	m�n bik�km� m	bi�!m�n m	b�k�m�n 

70 he runs m��okomum�n m��okom$m�n m	pok�n�q!t�!p pok�n�q!t��m�n m	pok�k�t��m�n 

71 he falls down m	�	+ok&up!p m	�	+wok	pw!p m��wopw!p m	t�#�!bwopw!p m	�	bop!p 

72 he catches m	ond	t�	�p!p m!m!t�#p!p m	t�ip!p m	t�i�ip!p m	m	t�#�#p�p 

73 he coughs m	t�	n�k&up!p m!mkt�!n��	pw!p m!mk,t�!n	 m!mq	t�!n m�mkt�!n#n 

74 he laughs m	k�t�m�t�i m	k�t�m�t�i m	�t�m�t�i q�t�m�t�i m�k�t�m�t�i 

75 he dances m!mde m!mdei m!mdei m!mdei m�mdei 

76 big op�mbe moxw�mbem!n oxw�mbe ow�mbe ow�mbe 

77 small omoind�o m	komoind�om!n omond�o ��ind�o ��ind�o 

78 good m�jon m�jon m�jon m�jon m�jon 

79 bad �punde m�pindoim!n �pindoi �pindoi �pindoi 

80 long kund�nd� k�nd�nd�m!n �nd�nd� kund�n kund�n 

81 short �mbi�t #mbu�tm!n �mbi�t �mbi�t �mbi�t 

82 heavy kut	r% kut	r% kut	r% kuti kuti 

83 light m�����nts m�����nt� m���r�nt� m����r�nt�� m����n�t� 

84 cold b�uw� b�w� b�uw� b�uw� b�uw� 

85 warm b�t�w� bet�o b�it�w� b�t�ut� b�t�it�w� 

86 new �k	�	n �k	�	n �k�	n �kr	n �kr	n 

87 old b�p�n ob	r ob	r ob	r ob	r 
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  Yaut Agurant Ombos Pangin Arango 

88 round mumbur mombur mombu� ��om �rom 

    ��om   

89 wet mu��t� mu��t� mu��t�m!n �m!rup�m�n mur�t� 

90 dry din�t� d	n�t� d	n�t�m!n d�n�t� d�n�t� 

91 full kis#n�t��p ks#n�k!t�!p ks#n!t�!p q,t�in�q!t��p k#t�in�k!t��p 

92 road do�n don don duw�n duw�n 

93 stone m	nd	l m	nd	r m	nd	� m	nd	r m	nd	r 

94 earth d�in d�#n d�	n d�in d�in 

95 sand disqualified disqualified disqualified disqualified disqualified 

96 mountain op	r% hop	r% op	r% op$ op	r% 

97 fire �n h�n �n �n �n 

98 smoke h�nmon	 �nm$n! �nmon	 �nbro �nbor! 

99 ashes �l �r �l �r �r 

100 sun �m �m �m �n#m �n#m 

101 moon br�n br�n br�n br�n br�n 

102 star ���	n ���	n ���	n ���$n ���	n 

103 cloud k�r	 k!�! k�l	 k�r	 k�r	 

104 rain d�n d�n d�n d�n d�n 

105 wind doj� dw�j! dw�j� d&oj� doj� 

106 water �m	 h�m	�r% �m	 �m	 �m	 

107 vine mi��k mi��k mi��k mi��k m�r�k 

108 tree ond	r% ond	r% ond	 ond	 ond	r% 

109 stick ondubo ondubo ondubo 	nd$b) ond	bo 

110 bark disqualified disqualified disqualified disqualified disqualified 

111 seed onduboh ondubo ondubo �nd	bo ond	bo 

112 root ond	sino ondusino ondus#no �nd	sino ond	s	no 

113 leaf disqualified disqualified disqualified disqualified disqualified 

114 meat disqualified disqualified disqualified disqualified disqualified 

115 fat b� b� b� b� b� 

116 egg mimo mimo mimo mimo mimo 

117 louse �w�r �w�r ew�� �w�r �w�r 
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  Yaut Agurant Ombos Pangin Arango 

118 feather �pomo k!pom$ �pumo k�pomo k�p!mo 

119 horn (shark fin) k�jop k�jop k�jop k�jop q�jop 

120 wing b�p!k b�p!k b�p!k b�p!k b�p!k 

121 claw �um�i�kino �kino �kin!q�um�i �kino �kino 

122 tail o���n ko���n u���n ko���n ko���n 

123 one ko� k&o� ko� ko� ko� 

124 two nu��un nu��un nu��un nu��un nu��un 

125 three sok sok sok �ok sok 

126 four d�ikok d�i�ok d�ikok d�ikok d�rok 

127 five disqualified disqualified disqualified disqualified disqualified 

128 ten disqualified disqualified disqualified disqualified disqualified 

129 taro disqualified disqualified disqualified disqualified disqualified 

130 sugarcane mon�n mun!n m$n!n mun!n mun�n 

131 yam d�o d�w! d�! d�o d�o 

132 banana �n	 #n	 �n	 �ni �n	 

133 sweet potato oid�o koid�w! oid�o oid�o oid�o 

134 bean disqualified disqualified disqualified disqualified disqualified 

135 axe �ndup k�ndup �ndup q�ndup k�ndup 

136 knife �ene ��nei ��n� �ene �ene 

137 arrow m�ij	 m�j! m�j! m�
	 m�ij	 

138 net bag (woman’s basket) kowl kowr oul kowr kowur 

139 house �k	 �k! �k! �k	 �k	 

140 tobacco t�ukwe t�ukw!i t�ukw�i t�ukwei t�ukwe 

141 morning �	+! �	b! �	b! �	b! �	b! 

142 afternoon em�t��u �m�t�	�p!p �m�t��up!p �mb�t� �mb�t� 

143 night �ubo�o �ubo�o �ubo�o �uboro �ub�ro 

144 yesterday 
#me 
	m	 
ime 
#me 
#mei 

145 tomorrow �w� �w� �w� �w� �w� 

146 white on�t� kon�t� on�t� kon�t� kon�t� 

147 black �unei �unoi �unei �unei �unei 

148 yellow b�i�ei br	�ei br	�ei b�i�ei br	�ei 
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  Yaut Agurant Ombos Pangin Arango 

149 red b�ij�i b�j�i b�j�i b�j�i b�j�i 

150 green disqualified disqualified disqualified disqualified disqualified 

151 many 	nd	ind��k nd��k nd��k nd��k nd��k 

152 all ok�j#n �lokn�in �lokn�in nd��k nd��k 

   d��k*  nkun*  

   undwin*    

153 this mun�!n mu��!n mu��!n m	��!n m	���n 

154 that m�nd�n m�nd!n m�nd!n m�nd!n m�nd!n 

155 what? disqualified disqualified disqualified disqualified disqualified 

156 who? ok!n�!n ok!n�m!n ok!��!n ok!m!n ok!m�n 

157 when? wi� wi� wij� wus� wus�m�n 

158 where? mu��o mu���o mu��o mu��o mu��o 

159 yes m!m!n m!m!n m!m!n m	n�!n m�n 

160 no �mb�k#t� �mb�k	t. �mb�k&	t� �mp�k!n �mb�k!n 

161 not (he is not standing) disqualified disqualified disqualified disqualified disqualified 

162 I 
i� ni 
i 
i 
i 

163 you (singular) mb	r% mb	r% mb	 mb	 mb	 

164 he m	 m	 m	 m	 m	 

165 we two (exclusive) disqualified disqualified disqualified disqualified disqualified 

166 you two disqualified disqualified disqualified disqualified disqualified 

167 they two disqualified disqualified disqualified disqualified disqualified 

168 we (pl exclusive) �n	�#n �n	n�in �n	�#n �n	 �n	�in 

169 you (plural) onu��w� onun�in ���ndin on	 �r	l 

170 they (plural) ���in ���ndin �r$ �r�n �r�ndin 

 * Alternate form.      
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Appendix I: Sample Questionnaires 

I.1 LANGUAGE USE 
 

Village  _____________________________________ Language  ________________________________  

Province  ___________________________________ Date  ____________________________________  

Researcher  _________________________________  

Informant/spokesperson (name, sex, age, origin, origin of parents)  _______________________________  

Instructions: 
This questionnaire is designed to find out who speaks what language, to whom, and in what circumstances. This is 

extremely important, as the more situations in which the tok ples is used exclusively, or mostly, by most people, the stronger that 
language is and hence the more likely to continue. The questionare also touches on identification of the local language, its 
dialects, relative prestige of local varieties spoken, and presence and/or desire for literature in the vernacular. 

Sampling: In order to get this information you will need to survey a group that is representative of the language group. 
There should be some male, some female, some old, some young etc. From among the group consciously select at least one 
individual per age/gender grouping and concentrate on their answers, noting them on the form. At the same time note anything 
that the group disagrees upon. Make sure to get background information on each of your “representatives.” Find out whether 
they come from this particular village and if their parents came form this particular village. If not, the answers that they provide 
on behalf of the group are very likely to be void. Minimally, your sampling should include four people: one older male, one older 
female, one young male and one young female. This way you will get a more accurate picture of intersex and intergenerational 
diachronic changes of language use. See the suggested categories for the chart of Adult’s Language Use (pp. 67–68).  

Aim: Your aim should be to get a good overview of all the different language varieties that are used at this particular 
location.  

Observation: It is also extremely important that you take careful note of what is actually happening in the village with 
respect to language use. You should listen for, and try to quantify, instances of people (especially children) mixing languages, 
either using borrowed words, or switching from one language to another for larger segments of discourse. Note the languages 
involved, the people who are doing it, who they are talking to at the time, and the topic and/or situation in which the conversation 
is occurring. The more information of this sort you can observe the better. 

Hints: When asking the questions below, note the order in which languages are mentioned, as this may indicate relative 
prestige. Don’t be surprised if more than one language is mentioned for just one event. It is significant when only one language 
is mentioned consistently, especially if that language is the tok ples — but note all other languages mentioned too. In this way, 
you may be documenting a shift of language attitude and/or language use in process. 

Where appropriate, the questionnaire is set out in groups of questions, each group followed by a chart representing those 
questions. This is designed to simplify the process of recording results. 

 

Language Name 

What is your language called? _____________________________________________________________  

Does it have another name? (If yes) What is that name? _____________________________________  

Do people nearby or the government have other names for your language? ______________________ 
 

Reported Dialect Groupings 
 

Map the boundaries of this language group’s land. 

Which villages speak just like you? _________________________________________________________  

Which villages speak your language, but differently (dialects, tunes)? ______________________________  

How is their speech different from yours? _________________________________________________  

What are those dialects/tunes called? ____________________________________________________  

Can you understand them? ____________________________________________________________  

Are there dialects/tunes that are hard to understand? (If yes) Which ones? ______________________  
 

Relative Prestige (Place/Dialect/Language) 
 

Which village in this language is most prestigious? _____________________________________________  

Why? _____________________________________________________________________________  
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Which of the dialects of your language has the most prestige? ____________________________________  

Why? _____________________________________________________________________________  

Do people from neighbouring languages learn your language? ____ Yes    ____ No 

(If so) Which dialects? _____________________________________________________________  

Has anyone written a book using your tok ples?  ____ Yes   ____ No 

What is/are the title(s)? ________________________________________________________________  

Which languages do most people around here learn? Why?______________________________________  
(The order will usually give you the most prestigious languages first and the least prestigious last.) 

 

Bilingualism 

What languages do you speak or understand? (Speak = able to speak, Hear = hear/understand but not speak) 

(Fill in with an “r” for reported data, and an “o” for observed data. Try to get both.) 

 
Young 

Men 

Men 
(kids in 
home) 

Old Men 
Young 
Women 

Women 
(kids in 
home) 

Old 
Women 

Boys Girls 

Speak         
Local 

Hear         

Speak         
Tok Pisin 

Hear         

Speak         
English 

Hear         

Speak         
 

Hear         

Speak         
 

Hear         

Speak         
 

Hear         

Speak         
 

Hear         

Speak         
 

Hear         

Speak         
 

Hear         

Speak         
 

Hear         

Speak         
 

Hear         

 

Adults’ Language Use 

What languages do [see chart] use when speaking to [see chart]? 
(Fill in with an “r” for reported data, and an “o” for observed data. Try to get both.) 
 

ym = young man mm = married man with children at home om = old man  
yw = young woman mw = married woman with children at home ow = old woman 
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Men 

 

 

Women 

 

 

Children’s Language Use 

What languages do your children use when speaking [see list]?  
(Fill in with an “r” for reported data and an “o” for observed data. Try to get both.) 
 

 Local Pidgin English       

To grandparents  
         

To parents 
         

To bros & sisters 
         

w/ playmates 
         

children singing 
         

 

Local  Pidgin English      

You to… 

y
m

 

m
m

 

o
m

 

y
m

 

m
m

 

o
m

 

y
m

 

m
m

 

o
m

 

y
m

 

m
m

 

o
m

 

y
m

 

m
m

 

o
m

 

y
m

 

m
m

 

o
m

 

y
m

 

m
m

 

o
m

 

y
m

 

m
m

 

o
m

 

…your parents                         

…your bros & sisters                         

…your wife                         

…teach your (grand) kids                         

…scold your (grand) kids                         

Your wife to your kids                         

Your parents to your kids                         

Your parents to you                         

Local Pidgin English      

You to… 

y
w

 

m
w

 

o
w

 

y
w

 

m
w

 

o
w

 

y
w

 

m
w

 

o
w

 

y
w

 

m
w

 

o
w

 

y
w

 

m
w

 

o
w

 

y
w

 

m
w

 

o
w

 

y
w

 

m
w

 

o
w

 

y
w

 

m
w

 

o
w

 

…your parents                         

…your bros & sisters                         

…your husband                         

…teach your (grand) kids                         

…scold your (grand) kids                         

Your husband to your kids                         

Your parents to your kids                         

Your parents to you                         
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What languages do you use when: Local Pidgin English      

Arguing w/ family         
Praying at home         
Organizing wedding or funeral feasts         
At the market         
Joking         
Playing sports         
Outsiders who know your language         
Outsiders who don’t know your language         
Working court         

you go to town?         
Most people use on the way?         
Most used at town’s market?         

T
ra

n
s

a
c

-
ti

o
n

s
 i

n
 t

o
w

n
 

Most people use in stores?         
(Fill in with an “r” for reported data and an “o” for observed data.) 

 

Children’s Language Use 

What language do children in this village learn first? ___________________________________________  

Before they go to school, do the children in this village understand/use tok ples well?  ___Yes ___ No 

Do they speak it as well as you? ________________________________________________________  

Do they mix other languages with tok ples? __________________________________________________  

Which languages and how much? ______________________________________________________  

What do you think about children mixing languages? ________________________________________  
Check with teams in the region about the advisability of asking this question (it may be shaming in some areas). 

 (Observe children playing. What languages do they use?) _______________________________________  

Language Attitudes 

What language(s) would you like to read books in? ____________________________________________  

What language(s) would you like to listen to stories in? _________________________________________  

What language(s) would you like to listen to scripture in? ________________________________________ What 

languages do you want your children to know well? ____________________________________________  

Do you think that your language will still be used 20 years from now? ____ Yes  ____ NoWhat language do you 

think your children will use when they grow up? _______________________________________________  

 (If not the traditional language) What do you think of this? ___________________________________  

When your children become adults what language(s) do you think they will speak to their children?_______  

 (If the tok ples is not in the list) Why do you think they will speak (supply languages listed)? _________  
 
Questionnaire updated April 1993 by L.Landweer and N.Geleit 

Revised April 1994 by A.Dondorp, further revised by J.Brownie and L.Landweer June 1998., revised, updated, edited L. Landweer April 1999, 
re-ordered, re-formated, edited M. Rueck and T. Jore June 2001, M. Rueck May 2002.  
 



 

 70 

I.2 CULTURE & SOCIETY 
Village  _____________________________________ Language  ________________________________  

Province  ___________________________________ Date  ____________________________________  

Researcher  _________________________________  
The purpose of this questionnaire is to explore the cultural supports for the use of the traditional language. Questions that 

are indented are dependent on previous questions, and may need to be modified before asking, or not asked at all. The 
questions should be asked of a group, NOT an individual. The group should be as representative of the language group as 
possible, ie there should be some male, some female, some old, some young. 

Composition of responding group: __________________________________________________________  
 

Material Evidences  

(Observation) Are there different types of buildings in the village (family houses, long house, men’s house, hauswin)?  

What kinds of traditional things do you have? _________________________________________________  

Who made these things? ______________________________________________________________  

What material do the women use for making bilums/baskets, and mats? ___________________________  

Do teenage girls know how to make bilums/baskets, and mats? _______________________________  

Do you still make traditional instruments (garamut, kundu, flutes, etc.)? _____________________________  

Do you teach your children how to make these? ___________________________________________  

Are there traditional items that only your people make? _________________________________________  

What kinds of outside things (western goods) do you have? _____________________________________  

Do you buy material to build houses (nails, roofing iron)? ________________________________________  
 

Social Practices 

Social Organization 

What are the names of the clans in your village?  ______________________________________________  

Are clans divided into subclans? ________________________________________________________  

If two clans have a dispute, how is the matter settled? __________________________________________  

What are the things you cannot do with other clan members? _________________________________  

What are the things you can only do with other clan members? ________________________________  

Disputes and Warfare 

Who were your traditional enemies?  _______________________________________________________  

Where do they live?  _________________________________________________________________  

If there is a dispute between you and those who were enemies of your forefathers, how do you handle the 

dispute now?  ______________________________________________________________________  

Rites of Passage 
Note that you may be limited in what you can appropriately ask by your gender. 

Do you have initiation rites for boys when they become men? ____________________________________  

When were the last traditional initiation rites held when a boy becomes a man? ___________________  

(If appropriate) At what age do boys move into the men’s house?  ________________________________  
(Make observations of living patterns — family houses, clan houses, married men’s houses) 

Do the women have initiation rites for the girls?________________________________________________  

When a baby is born, when is it named?  ____________________________________________________  
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What do you do to present the baby to the community?  _____________________________________  

Who tells the traditional stories to the children?  _______________________________________________  
Try to elicit a traditional story from people of varying ages) 

 

Traditional Festivals 

When do you have feasts? 

____  Weddings       _____  Funerals       ____ Pig Exchanges     _____ Harvest     _____ Church openings 

Other ________________________________________________________________________________  

Do you have traditional singsings? __________________________________________________________  

When was your last singsing?  _________________________________________________________  

Do you buy singsings from other villages?  ________________________________________________  

(If yes) Where do you buy them from?  ___________________________________________________  

 

Magic (Note: This may be a sensitive topic.) 

When someone dies, what do you do to determine the cause?  ___________________________________  

Are there people in the area who practice love magic/charms? ___________________________________  

Are there people in the area who practice other kinds of magic?  __________________________________  

What kind of magic?  _________________________________________________________________  

 

Marriage 

How old should a man be before he can marry? _______________________________________________  

How old should a woman be before she can marry? ___________________________________________  

How does one arrange a marriage? ________________________________________________________  

Is there a bride price to be paid? If so, who pays it? ____________________________________________  

What things are used as part of the bride price? ___________________________________________  
 
Questionnaire updated April 1993 by Lynn Landweer and Noni Geleit, Revised April 1994 by Anne Dondorp 
Further revised by John Brownie and Lynn Landweer June 1998, by Lynn Landweer April 1999, tweaked by M. Rueck May 2002 

I.3 CONTACT PATTERNS 
Village  _____________________________________ Language  ________________________________  

Province  ___________________________________ Date  ____________________________________  

Researcher  _________________________________ Coordinates__________________________________ 

 
The questionnaire is designed to find out how much contact people from this village have with “outsiders”. Generally speaking, the more 

contact with other languages, the greater the chance of a shift to a trade language occurring, especially where there is need to use that trade 
language to get money and material goods, if these are highly prized. The questions should be asked of a group NOT an individual. The group 
should be as representative of the language group as a whole as possible, i.e. there should be some male, some female, some old, some 
young. 

Population of village ___________________________________________________________________  
Record Book or count by houses. 

 

Immigration (How many people from other areas live here?)  
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From  

Where? 
Names 

Reasons? 
(married/work) 

Came 
When? 

Use what 
langs? 

Kids speak 
what langs? 

Learn local 
lang? Well? 

How long 
to learn? 

Men 

 

 

 

        

Women 

 

 

        

 
Emigration (How many people from this village live elsewhere?) 
 

 
Live 

where? 
Who/How 

many? 
Reasons? 

(marriage/work) 

Speak what 
lang? 

When do you 
see them? 

Speak what 
lang on 
return? 

Kids speak 
good Local 

lang? 

Men 

 

 

 

   
 

   

Women 

 

 

   
 

   

Settle-
ments? 

if yes, where?       

Accessibility and Transport 
Get GPS coordinates for possible chopper pads 

Is there an airstrip near here? How long does it take to get there? _________________________________  

Are there local people who have flown in an aeroplane?  (If so )  Who?__________________________  

When did they last fly somewhere? ______________________________________________________  

Where to and at what rates? ___________________________________________________________  

Where do you go to by road? ______________________________________________________________  

What is the quality of the road? _________________________________________________________  

(Add your own observations____________________________________________________________ ) 

What routes do PMVs take in the area? __________________________________________________  

At what rates? How frequently? ________________________________________________________  

How many people use the PMVs? ______________________________________________________  

Are there people in this village that own private cars? _______________________________________  
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How often are these private cars used? __________________________________________________  

(If appropriate) What are the frequently used water routes? ______________________________________  

What kind of boats do you use? (canoe, outrigger, ships, dinghies) _____________________________  

Are any locally (privately) owned?  If so by whom? _________________________________________  

Are boats used like PMVs? ____________________________________________________________  

(If so) At what rates? _________________________________________________________________  

How many people use these PMV-boats? ________________________________________________  

Which villages do you normally go to by path? ________________________________________________  

What is the quality of the trails? ________________________________________________________  

(Add your own observations____________________________________________________________  
 
Supply Needs 

How many trade store(s)/canteens are in your village?  ____  (if 0) Where is the nearest trade store/canteen?  

How long has it been here? ____________________________________________________________  

Where does it get its supplies? _________________________________________________________   

How often does it run out of supplies? ____________________________________________________  

What are the things you can always buy there? ____________________________________________  

Are there things that are difficult to get? __________________________________________________  

When you go to town, which town do you usually go to?  ________________________________________  

Who goes to town (Men/Women/Young people/Whole families)?  _________________________________  

For what purpose do they go (e.g. buying, selling, education, work, health, visiting)? _______________  

How do they get there?  ______________________________________________________________  

How long does the trip to town take for men only?  _________________________________________  

How long does the trip take for women and children?  _______________________________________  

How often do you go?  _______________________________________________________________  

What other places can you buy things without going to town?  ____________________________________  

What other places can you sell things without going to town?  ____________________________________  
 
Medical Needs 

Which aid post(s) or health centre do you use?  _______________________________________________  

How far away is it?  _____________________________________________________________________  

How often is it open?  ___________________________________________________________________  

Who are your health workers (names): 

Nursing sister ________________________ Aid Post Orderly _____________________________ 

Village Birth Assistant __________________ Village Health Assistant _______________________ 

What language(s) do they speak?  _________________________________________________________  

Are any of them local people?  ____________________________________________________________  

(If yes) What language(s) does he speak when working?  ____________________________________  

What language does he speak when he’s in his village but not working at the aid post?  ____________  
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Do the people from the aid post come to the village?  __________________________________________  

For what reasons?  __________________________________________________________________  

What are the main sicknesses?  ___________________________________________________________  

If people need to go to the hospital, where do they go?  _________________________________________  

What language(s) do they speak while there?  ________________________________________________  

Are there traditional healers in the village?  ___________________________________________________  

Do people usually go to the traditional healers or aid post first?  _______________________________  

 

Commercial Ventures 

Are there any “big” businesses in the area (timber, rubber, plantations, mines, fisheries, etc)? __________  

What are the names of the businesses?  ____________________________________________________  

What do they make/mine/produce?  ________________________________________________________  

When did they come to the area?___________________________________________________________  

How have they helped you? _______________________________________________________________  

How many of your people work there?  ______________________________________________________  

What jobs do they have? ______________________________________________________________  

What languages do they use there?  _____________________________________________________  

Do people from other areas work there? From where? __________________________________________  

What language(s) do they speak when they talk to you?______________________________________  

 

Local Businesses 

How do people earn money here (e.g. markets, PMV, private plantations, sell things)?  ________________  

 

Contacts with Other Languages 

When you go to town, what villages do you pass through on the way?  

 

Villages: 

 

      

Language:       

Language 
you use: 

      

Trade 

In the past, were there people from another language that you used to trade with? ____________________  

Do you still trade with these people? _____________________________________________________  

(If so) What language do you use when trading with these people? _____________________________  

Do many people visit this village?___________________________________________________________ 
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 Who visits? 
Why do they 

come? 
Know local lang? 

Lang used when 
visiting 

Church leaders     

Government members     

Other government people     

School teachers     

Relatives     
(Other) 

    

     

     

 

Disputes, Compensation and Crime 

 
The aim of this section is to find out about the security situation with respect to other groups coming into the area and demanding 

compensation or other forms of payment. This may include “raskol” activity. 

Which groups were traditionally your enemies? ________________________________________________  

Do you do anything with them these days? (What?) _________________________________________  

Do you have disputes with neighbouring language groups these days?  ____________________________  

How are they handled?  ______________________________________________________________  

Do any of the neighbouring groups ever come asking for compensation?  __________________________  

What for?  _________________________________________________________________________  

How do they enforce their claims?  Police, guns, traditional weapons, etc?  ______________________  

What happens if you refuse to pay?  _____________________________________________________  

Do you have many raskol problems around here?  _____________________________________________  

When was the latest incident?  _________________________________________________________  

What happened?  ___________________________________________________________________  

Has anyone in this village taken a criminal to court?  ___________________________________________  

When?  For what crime?  _____________________________________________________________  

What was the result?  ________________________________________________________________  
Questionnaire updated April 1993 by Lynn Landweer and Noni Geleit, Revised April 1994 by Anne Dondorp, Extended March 1995 by John 

Brownie, Revised by John Brownie and Lynn Landweer June 1998, edited by Lynn Landweer 1999, Revised, Reformatted by M. Rueck & T. 

Jore June 2001, tweaked by M. Rueck May 2002 

 

I.4 EDUCATION QUESTIONNAIRE 
This questionnaire is to be used to elicit information on the education situation from each school headmaster in the area. It 

will also give information about the potential impact of education on the area, and on language use, as well as possibly helping 
to identify potential partners in translation and literacy. 

School  _____________________________________ Language  ________________________________  

Province  ___________________________________ Date  ____________________________________  

District ______________________________________ Researcher  _______________________________  

Respondent’s Name  ____________________________________________________________________  

His/Her Mother Tongue  __________________________________________________________________  

Contact Address  _______________________________________________________________________  
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History 

Can you tell me the history of education in this area? Who introduced schools to the area (Mission, 

government, others)? ____________________________________________________________________  

Please note the names/locations and dates of founding for schools in the area.   

Old System 
Prep-schools:  
(TPPS) 

Community  School:  
(grades 1-6)  

Provincial High School:  
(grades 7-10) 

National High School:  
(grades 11 & 12) 

 

OR 

Reform System 
Elementary (EP-E2):  
(Ask Prov. Officer too): 

Primary (3 - 8): 
(7 & 8 a.k.a. Top Up) 

Secondary (9-12): 
(11 & 12 a.k.a. Top Up)  

AND/OR  ____Vocational  or Technical schools    ____ Kisim Save schools 

Others ____________________________________________________________________________  
(Ask for the addresses of schools that you didn’t have addresses of yet) 

 

If not under Reform yet: 
(Prov. Office may be the best source for this info.) 

When is the Education Reform scheduled to be introduced in this language group? ________________  

Where will new schools be located? _____________________________________________________  

Which language(s) will they use?________________________________________________________  

Have any schools closed? (If so, Why?  Dates of operation?)_____________________________________  

 

School Staff 

List the Headmaster, Teachers, Board Chairman, and any other influential people: 

Name Position/Grade Taught Years Here Home Area/Prov. Mother Tongue 

_______________  __________________  ________ _______________  ______________  

_______________  __________________  ________ _______________  ______________  

_______________  __________________  ________ _______________  ______________  

_______________  __________________  ________ _______________  ______________  

_______________  __________________  ________ _______________  ______________  

How long do teachers usually continue to teach at the school? ___________________________________  
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Size and Attendance 

What are the attendance figures for this school? (Respondent’s school) _______________________________  

How many children in this area are school-aged? (APO may have this figure.) ___________________________________  
(Compare total “school-aged” children with actual attendance.)  

 

Children/villages represented: Which grades are in session? What is the enrollment per grade?  

Which villages do your students come from? (insert grade levels as appropriate)    B=boys    G=girls 

 
 

GRADES:          

Village Name Tok Ples B G B G B G B G B G B G B G B G B G 

                    

                    

                    

                    

                    

                    

                    

                    

                    

                    

Total Number Per Grade                   

How often does a new (E Prep/G1) class start?  _______________________________________________  

How many children were of age to start E Prep/G1 this year?_____________How many started? ________  

What reasons do parents give if their children do not attend school? _______________________________  

 

Attitude to the Local Traditional language 

What languages are used in class?  ________________________________________________________  

Do you have a traditional language component or local culture component?  ____ Yes  ____ No 

If so:  Describe it.  ___________________________________________________________________  

Who teaches it?  _______________________________________________________________  

What language is used?  _________________________________________________________  

How long does it last? ___________________________________________________________  

(If no) Would you be willing to have a traditional language component?  ________________________  

(If willing) How could it be scheduled and how much time could be given for each session (eg 15 min/day,  

30 min/week)? ________________________________________________________________________  

What language(s) do the children use on the playground, among themselves?  ______________________  
(Confirm this by observation if possible as there may be an “official” answer) 

What is the school’s policy concerning children’s language use on the school grounds?  _______________  

What happens if the children use the traditional language? (Only If the traditional language is not allowed:)         
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What languages do teachers use outside school? 

in their families:______________________________________________________________________  

with other teachers: __________________________________________________________________  

with village adults: ___________________________________________________________________  

Are any of the teachers learning the local language?  __________________________________________  

What is the attitude of surrounding language groups towards this language group?  __________________  

What is the attitude of this language group towards its own language? _____________________________  

 

Questions For Teachers from the Local Community 

If a child asks you a question about a school subject away from school grounds, in what language do you respond 

to him?  ______________________________________________________________________________  

In what language do you prefer to teach?  ___________________________________________________     

If you had a chance to teach in the local language, would you do so? ______________________________  

Why?  ____________________________________________________________________________  

 

Academic Achievement 

How many students completed the highest grade last year (G6/G8/G10)? __________________________  

(Record #’s for current year and 2 years prior) _____________________________________________  

Have you noticed any changes due to vernacular education? _____________________________________  

(such as?)__________________________________________________________________________  

 

What happens to school finishers? 

How many of your last graduates went on for further education?   _________________________________  

Where? ____________________________________________________________________________  

How many of them are still in school? ____________________________________________________  

If some left school, why did they leave? (List names and reason) ______________________________  

Do you know of students from this school who have gone to university? _________________________  

    to Teacher’s College? ______________________________________________________________  

What kinds of jobs have people been able to get?  

G6 leavers: ____________________________________________________________________________  

G8 leavers: ____________________________________________________________________________  

G10 leavers: ___________________________________________________________________________  

Higher Education: _______________________________________________________________________  

How many G8/G10/G12/Uni leavers are present in the village? ___________________________________  

Who?_________________________________________________________________________________  

 

Community Attitude Toward School 

Is the community satisfied with the way the school(s) work(s)? ___________________________________  

(List areas of satisfaction/dissatisfaction) ____________________________________________________  
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If dissatisfied, has the community/council discussed a solution to the problem(s)? _________________  

What hevi’s do the children encounter at school? ______________________________________________  

When children finish school and go back to the village, can they read and write well? _________________  

Do they use reading and writing to help the village?  (List specifics) _______________________________  

How does this language group treat outsiders living among them?_________________________________  
Questionnaire updated April 1993 by Lynn Landweer and Noni Geleit, Revised May 1994 by Anne Dondorp, Revised further John Brownie and 
Landweer June 1998, again by Landweer June 1999, by Rueck, MacKenzie, Alemán, and Glenys Watters Jan. 2002 

 

I.5 CHURCH QUESTIONNAIRE 
 
This questionnaire is to be used with the pastors of local churches. Its purpose is to find out about the spiritual climate, the 

potential for scripture use, and attitudes to the various languages within the church. 

 

Village  _____________________________________ Language  ________________________________  

Province  ___________________________________ Date  ____________________________________  

Researcher  _________________________________ Church denomination ________________________  

Church name ________________________________  

____Priest’s ____Pastor’s ____Lay Worker’s    Name  _________________________________________  

Contact Address  _______________________________________________________________________  

 

History of Work in the Area 

When did the Denomination start working in the area? __________________________________________  

Where did the missionaries/evangelists come from? ____________________________________________  

Where in the area did they start their work?___________________________________________________  

What other villages have a church of this denomination? ________________________________________  

Which villages are represented in your congregation? __________________________________________  

What other denominations are in the area? ___________________________________________________  

Do you know when they started working in the area? ________________________________________  

Have there been any churches that started here in the area, but didn’t survive? ______________________  

 

Church Hierarchy 

Who is the District Pastor/Bishop/President?  _________________________________________________  

Where is he located?  ___________________________________________________________________  

(If in a Catholic Area:) Please give the names of the catechists that work in the villages? _______________  

How long do pastors normally work in the church community?  ___________________________________  

Do they rotate within a church circuit?  ______________________________________________________  

(If the respondent is a different person than the pastor)  How long have you been here?  ______________  

 

Local Church Leader(s) 

How is the church leadership selected for service? _____________________________________________  
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What type of training has the pastor/priest/lay worker received? (Include specifics like the name of individual,  

name/location of school, duration of training; dates/years of attendance.  Highest grade completed?) _____  

Does the community/church help with fees associated with pastoral training?  _______________________  

If so, give an example:  __________________________________________________________________  

 

Language Use and Attitude 

What is the pastor’s/priest’s/lay worker’s mother tongue?  _______________________________________  

Other languages that the pastor/priest can speak or understand?  _________________________________  

What languages does the pastor/priest use in the community; outside church services?  _______________   

What is the official church language? ________________________________________________________ What 

languages are used in the church for the liturgy?_______________________________________________  

Hymns? _____________________________  Songs?_____________________________________  

Spontaneous prayer? ___________________  Sermon/homily?______________________________  

Announcements? ______________________  Scripture reading? ____________________________  

Youth Services? _______________________  Women’s groups? ____________________________  

Other?_____________________________________________________________________________  

If a traditional language translation of Scriptures were available, when would you use it? _______________  
 

Spiritual Life 

 

(Confirm through your own observation wherever possible) 

What days do you hold church services? _____________________________________________________  

Is the church usually full for these services? _________________________   Half full?  _______________  

What activities are run by the church?   (outreach projects, Bible studies, prayer groups, etc.) ___________  

What languages are used in these activities? ______________________________________________  

Which villages are actively involved in church activities? ________________________________________  

How much formal teaching is done in the church? How long is the actual Bible teaching on Sunday? Midweek 

meetings? (Confirm via personal observation.)  
 

Church materials written in the language. 

List any church materials that have been written in the local language: _____________________________  

Have there been worship songs written in the local language?(By whom and how many?) ______________  

Are the songs used in the services?  How often?  _____________________________________________  

 

Potential translation project assistance: 

Who from this community could help with the translation project?__________________________________  

What could this village do to help a translation team? ___________________________________________  

(Provision of land, house building, provision of food, water, etc.) 
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Information to be elicited from Church leadership  (e.g. Bishop, Circuit Pres., District Pastor) 

 

Note: Record your impressions of how the person felt about the questions, and why you got that impression, as well as their 
actual answers. 

What is the church’s attitude to local language Scripture use in local churches? ______________________  

In what way would the church in this area support Bible translation?  (Check/tick the appropriate answer.) 

 

          ____  Translation committee membership,         ____  Financial support (national translators),   

          ____  Verbal support (from the pulpit),                 ____ Other 

What other churches are there in the area?  __________________________________________________  

Do different churches in the area work together on projects?  _________________________________  

How?  ____________________________________________________________________________  

When?  ___________________________________________________________________________  
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