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Binandere Language Literacy Study 

0. Introduction 
In August 1990, we, Jonathan and Kathy Wilson arrived in Papua New Guinea as volunteer translator-

linguists serving under the auspices of the Summer Institute of Linguistics. We completed Pacific Orientation 
Course training in Madang in November 1990. Then in February 1991 we did a pre-allocation survey in the 
Binandere area of Oro Province. In May 1991 we allocated to Ewore Village in Oro Province and began 
learning the Binandere language. Due to the encouragement of the local leaders, we built a new house in 
Nindewari Village (a more central location within the Binandere language group) and moved there in 1994. 
During the interim we have been researching the grammar, phonology and anthropology of the Binandere 
language group, and doing Bible translation and literacy work. 

The Binandere language has been given the code [bhg] by the Ethnologue database (Gordon 2005). It is a 
Papuan language and member of the eastern Trans-New Guinea Phylum. Located in the Binandere Stock, the 
Binandere family is related to the Guhu-Samane family-level Isolate, which is the only other member of the 
Binandere Stock (Wurm 1982:156-61). The Binandere language itself is a member of Binanderean Proper, 
which is composed of the following eleven languages: Aeka, Baruga, Binandere, Doghoro, Ewage-Notu, Gaina, 
Korafe, Orokaiva, Suena, Yekora, and Zia, (Gray, Hiley and Retsema 2006:5).  

Most of the 6900 Binandere people make their homes in the rainforest of northern Oro Province (Jonathan 
Wilson and Kathy Wilson 2002b:1). Only a few of their villages are located just inside the southern-most border 
of Morobe Province. The remoteness of this region is accentuated by its lack of roads and airstrips. This means 
that travel within the Binandere area presents a formidable challenge. With this in mind, we conferred with the 
LCORE Sociolinguistics Department prior to the literacy study to talk about possible ways of collecting the 
data. They advised us to focus on the three closest villages in our area which had functioning schools. With this 
in mind we visited the acting headmasters of Ainsi, Nindewari, and Ewore Village elementary and community 
schools. We asked them if they could assist us in obtaining information for this literacy study. As a result, much 
of the information which follows was obtained in consultation with these headmasters. Additional data and 
information was compiled via interviews with other local Binandere school teachers, traditional leaders, church 
leaders and Bible translators. 

1. Education 
The focus of this portion of the survey is to determine what formal education there is for Binandere children 

and what literacy levels the Binandere adults have attained.  

1.1 Children 

1.1.1 Binandere Area Elementary Schools 
Since 1998 at least eighteen different elementary schools have been started in the Binandere area. These are 

government run schools and under the supervision of Virgil Bonga of the Oro Province Department of 
Education. According to local sources, each of these eighteen schools is staffed by native Binandere speakers. 
The elementary school teachers are provided with English teaching manuals, which they in turn translate into 
Binandere. The Provincial Department of Education provides the teachers with some basic school supplies and  
assists them in purchasing additional supplies when needed. 

The Binandere elementary school teachers also attend annual government sponsored workshops where they 
receive training and produce original Binandere school materials. At present, we are aware of at least four 
different Binandere story books which have been produced at these workshops and are in use in the Nindewari 
area schools. 
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The first two years of elementary school are called ‘elementary prep’ and ‘elementary one’. These first two 
grades were being taught exclusively in Binandere since 1998. Then, during their third year, called ‘elementary 
two’, students were being taught in both Binandere and English. This teaching method was initiated to help 
prepare students for transitioning into ‘grade three’ at the local community school the following year. 

However, in a recent conversation with the local headmaster of the Nindewari Elementary School, I was 
informed that in 2006 a new teaching method was initiated. This method requires the students in elementary 
prep, elementary one, and elementary two to be taught exclusively in Binandere. Then, in grades three and four 
they will begin transitioning from Binandere to English. Finally, in grades five through eight, the students will 
be taught half in English and half in Binandere. I do not recall being told what teaching approach would be 
taken following grade eight. 

Since the Binandere people inhabit a very large area, the eighteen different elementary schools have been 
assigned to five different clusters. Each cluster is comprised of three or more elementary schools which are 
geographically close to one another. Every cluster has its own overseer who is responsible for the management 
of the member schools within his or her cluster. The names of the five cluster schools with their respective 
member schools are listed in the table below. 

 

Binandere Elementary Schools 
 

Elementary School Clusters Elementary School Cluster Members 

Eia Bovera, Tave, Abawaude 

Nindewari Ewore, Nindewari, Ainsi 

Lower Gira Taire, Tabara, Jingada, Kotaure 

Manau Manau, Dewade, Boto 

Ioma Ioma, Iaudari #1, Iaudari #2, Barara, Kurereda 

 

1.1.2 Nindewari Area Elementary Schools 
In May 2005 I attempted a basic survey of the three elementary schools which are members of the 

Nindewari Elementary School Cluster. The purpose of the survey was to determine what formal education 
opportunities were available for the Binandere elementary school age children in the Nindewari area. 

1.1.3 Method of Investigation 
To facilitate the survey a one page list of questions was drafted using the March 2000 edition of the 

Sociolinguistics and Literacy Study ~ Outline and Questions. The questionnaire was then left with the recipient, 
and/or reviewed and filled-in during an interview with them. 

Two headmasters and one teacher assisted me in answering the survey questions. Headmaster Clifford 
Bogino and teacher William Angoro from Nindewari Elementary School unselfishly gave of their time to 
complete the survey. Also, Headmaster Edward Biama graciously supplied me with the information needed for 
Ainsi Elementary School.  

The headmaster of Ewore Elementary School was resigning from his position at the time of the survey. 
Therefore, he was unable to assist us. An attempt was made to obtain the assistance of the deputy headmaster of 
the Ewore School in completing the survey. However, on the appointed day, he sent an apology saying he could 
not make it. Therefore, the following two tables only record the status of the Nindewari and Ainsi elementary 
schools. 
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1.1.4 Nindewari Elementary School (2005) 
 

 Elementary Prep Elementary 1 Elementary 2 

# of boy students 14 10 9 

# of girl students 25 7 8 

Total # of boys + girls 39 17 17 

# of men teachers 1 1 1 

# of women teachers 0 0 0 

Year each class first started 1998 1999 2000 

Name of teacher William Angoro Clifford Bogino James Jiwaibae 

 

Note : Nindewari Elementary School (NES) is located in Ward 14 on the upper Gira River between the 
villages of Ewore and Ainsi. The Headmaster of the school is Clifford Bogino. The Overseer of the school is 
William Angoro. The table above records the attendance levels of NES in May 2005. 

 

1.1.5 Ainsi Elementary School (2005) 
 

 Elementary Prep Elementary 1 Elementary 2 

# of boy students 14 5 7 

# of girl students 9 3 6 

Total # of boys + girls 23 8 13 

# of men teachers 1 1 1 

# of women teachers 0 0 0 

Year each class first started 1998 1999 2000 

Name of teacher
 

Edward Biama Smith M. Jiregari John M. Tera 

 

Note : Ainsi Elementary School (AES) is located in Ward 13 on the upper Gira River between the villages 
Nindewari and Tabara. The Headmaster of the school is Edward Biama. The Overseer of the school is Windsor 
Atarapa. The table above records the attendance levels of AES in May 2005. 

 

1.1.6 Analysis of Findings at NES and AES 
The above two tables depict a very limited view of what is going on in only one part of the Binandere 

language area. However, they do give us data which may suggest trends which are true for other parts of the 
Binandere language area. Taking this into account, the following observation has been made.  

The number of children enrolled in Elementary Prep (E-Prep) or the beginning year of these Nindewari 
Elementary Cluster schools in May 2005, is decidedly higher than the number enrolled for the following two 
grades of classes. For example, in NES the total number of children enrolled in E-Prep was 39. In contrast, the 
total number of children enrolled in Elementary 1 (E-1) the same year was 17, or less than half the amount of 
those in E-Prep. At AES the difference was even more dramatic. The number of students enrolled in E-Prep at 
AES in May of 2005 was 23. In contrast, the total number of students enrolled in E-1 the same year was only 8, 
or approximately one-third the amount of the those in E-Prep. 
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This obvious difference between the enrollment in E-Prep versus E-1 could be due to one or more causes. 
Regardless, it would be in the best interest of the local Binandere community to investigate the cause(s) and 
seek a reasonable solution. 

Each headmaster of the two elementary schools above was also asked to estimate what percentage of local 
village children were attending their elementary school. Headmaster Bogino estimated that 73% of eligible 
school age children were attending the elementary school in Nindewari Village. In contrast, Headmaster Biama 
estimated that only 43% of eligible school age children were attending the elementary school in Ainsi Village. 

These percentages indicate that even though a local elementary school is in place in both villages, certain 
obstacles are preventing eligible children from attending. Here again, it would be advantageous for the leaders 
of both communities to identify, and if possible address any obstacle which may be preventing their children 
from attending elementary school.  

Finally, in conversation with the men who completed the survey, it was brought to my attention that 
Nindewari Cluster has another officer which is elected by its teachers every four years. This officer is called the 
Curriculum Coordinator. His or her job is to review, accept and/or reject newly translated literature produced for 
use in the Nindewari Cluster elementary schools. At present, Clifford Bogino is serving in this position. 

1.1.7 Observed Behavior in Nindewari Elementary School 
My wife Kathy and I have lived in Nindewari Village for extended periods of time since 1994. During these 

times we have had opportunity to observe the Nindewari Elementary School (NES) in session, and talk with the 
headmasters, teachers, and students. From our observations, we concur that the elementary school classes are 
being taught in Binandere. Between classes we have also observed, that in conversation among themselves, 
students almost always use Binandere. Only on rare occasions, when they are trying to make themselves more 
clear to the ‘white skins’, do we hear them using some English or Tok Pisin.  

Mr. C. Bogino, the current headmaster of the elementary school, has assisted me in analyzing the grammar 
and phonology of Binandere. He has also translated at least two different story books for the school and  
authored one himself. Mr. Bogino has even offered to help compile a dictionary of Binandere words to 
complement the next set of Bible portions we translate! Nindewari School teacher, W. Angoro has also assisted 
me with language analyses and authored an original Binandere story book. Therefore, we are very encouraged 
by the support we are receiving from the NES staff and the vernacular they are teaching to their students.  

1.1.8 Binandere Area Community Schools 
There are at least ten different community schools operating in the Binandere area. The names of these 

schools are: 1) Kurereda Community, 2) Ioma Primary, 3) Boto Community, 4) Dewade Community, 5) Manau 
Primary, 6) Dodoima Community, 7) Nindewari Primary, 8) Tabara Community, 9) Kotaure Community, and 
10) Tave Community. These schools have been authorized by the provincial government to educate their 
students from grades 3 through 8. However, due to shortages of teachers, certain schools, such as Dodoima 
Community, have had to temporarily close their doors. 

1.1.9 Nindewari Primary School (NPS) 
In May 2005, I initiated a survey to determine what formal education opportunities were available for 

community school age children in the Binandere area. Nindewari Primary School (NPS) was chosen as the 
candidate for this survey for two reasons. Firstly, NPS was the most geographically accessible to me, the 
surveyor, and secondly, NPS Headmaster, Mr. Owen Miminegari, was willing to offer his time and assistance to 
complete the survey.  

To facilitate the survey a one page list of questions was drafted using the March 2000 edition of the 
Sociolinguistics and Literacy Study ~ Outline and Questions. The questionnaire was left with Mr. Miminegari, 
who then researched and answered the questions. The paragraphs below record in prose some of the facts we 
were able to compile from this survey. 

At least ten local Binandere villages send students to NPS. These villages are: 1) Ainsi, 2) Karude, 3) 
Onobatutu, 4) Wade, 5) Mana Katae, 6) Nindewari, 7) Wagadari, 8) Ubutu, 9) Usibe, and 10) Ewore. In the past 
NPS has also received students from the Binandere village of Tave on the Eia River. Students from Sowara 
Village on the coast and from the Papuan Waria area to the west have also attended NPS. Students from 
Solowara are usually Zia or Suena speakers, while those from the Papuan Waria area speak Guhu Samane or 
related languages. As far as we know, the students from all of the other villages mentioned are Binandere 
speakers. 

NPS was established circa 1955 as an Anglican mission school. However, after PNG independence in 1975, 
NPS became a government run school. A small group of elected leaders called the ‘Board of Management’ 
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oversees the school at the local level. One person from each of the ten neighboring Binandere villages which 
send students to the school is elected by his respective village to serve on the Board of Management (BOM). 
Members of the BOM then vote among themselves to elect four officers: president, vice president, treasurer, and 
secretary. 

In the classroom, English is the official language of instruction, however, Binandere is sometimes used. 
Outside the classroom, students mainly use Binandere to communicate among themselves. Even so, there are 
occasions when students can be heard conversing in English and Tok Pisin. 

The headmaster of NPS, Mr. Miminegari, has a very positive attitude towards the use of Binandere in the 
class room. In fact, in answer to the survey question: What is the headmaster’s attitude towards the vernacular 
(Binandere)? he responded as follows. “As the head of this school, I encourage use of vernacular in the 
classroom, especially to explain difficult ideas or methods.”  

During the survey, Mr. Miminegari was also asked, Is there a vernacular component being taught at 
present, or is there a possibility of one being taught in the future? His reply to this question was, “In the new 
reformed curriculum syllabus, which is to be fully implemented in year 2006 and onwards, vernacular will be 
used as the language of instructions in grades 3, 4, and 5.” 

At the time of the initial survey, in May 2005, there were 3 NPS teachers that were mother tongue 
Binandere speakers and one that was Ewage. By mid 2007, however, there were 5 teachers that were native 
Binandere speakers and none that were from other language groups. 

A follow-up survey was conducted with Mr. Miminegari in March 2007 to clear up some questions I had 
about the initial survey conducted in May 2005. The follow-up survey focused on statistics Mr. Miminegari had 
gleaned from his NPS records for the years 2004, 2005, and 2006. 

During the follow-up survey, Mr. Miminegari stressed that the numbers he was giving me were not 
absolute, rather, they were his informed estimates. The survey questions and the answers received are as 
follows: 

 
1) What % of Nindewari village children start NPS (grade 3)? 

 
 Ans.- 80% 
 

2) Do more boys start school than girls? 
 
 Ans.- Yes, for every 3 boys that start school only 2 girls start. 
 

3) What % of children who start grade 3 finish grade 3? 
 
 Ans.- 89% 
 

4) What % of children who start grade 6 complete grade 6? 
 
 Ans.-86% 
 

5) What % of children who start grade 8 complete grade 8? 
 
 Ans.-80% 
 

6) What % of children who start grade 10 completer grade 10? 

 
 Ans.- 83% 
 

7) What % of children who start grade 3 complete grade 12? 
 
 Ans.- 9% 
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8) What % of Binandere people have completed tertiary education? 
 
 Ans.- 5% 
 

A quick perusal of the above percentages indicates a very positive trend. The fact that such a high 
percentage of students in grades three through eight are completing their respective grades is commendable. 
Nindewari Primary School is over 10 miles away from the nearest road and over 30 miles away from the closest 
airstrip. However, this school has committed staff who are consistently graduating qualified students.  

On the other hand, at least two of the statistics suggest some real concerns. First, the fact that for every 3 
males who start school, only 2 females start school suggests an obvious imbalance. What are the causes behind 
this imbalance? Can anything be done to make NPS more user friendly to female students? These are questions 
that community leaders should be asking.  

Secondly, the fact that only 9% of the children who start grade 3 complete grade 12 is also troubling. What 
can be done to encourage NPS students to continue on to receive a grade 12 diploma? Could the government 
provide some assistance in this area?  

Since the Binandere area is so far removed from any neighboring high school, families must make a real 
sacrifice if they desire to continue their children’s education beyond grade 8. Popondetta High School and 
Martyrs High School are over 50 miles away from Nindewari Village. Also, school fees at these two schools are 
so high that very few Nindewari residents can afford to send their children there. 

Over the past few years, certain village leaders have been announcing to the community that the 
government is planning to expand Nindewari Primary School’s academic capacity to include grades nine and 
ten. This will no doubt encourage local students to continue their education further. However, schools fees will 
have to be fixed at a reasonable level, or else very few students will be able to enroll. 

1.2 Adults 

1.2.1 Method of Investigation 
To gauge the literacy levels of adults within the Binandere area a two page list of questions was composed 

using the March 2000 edition of the Sociolinguistics and Literacy Study ~ Outline and Questions. The 
questionnaire was then left with the recipient, and/or reviewed and filled-in during an interview with them. 

Three representative Binandere villages located within a 3 mile radius of each other were chosen for this 
survey: Wade, Karude, and Nindewari. 

In Wade Village, the man supplying the information was 53 yr old Gaius Tovebae. Mr. Tovebae was born 
and raised in Wade. After finishing primary and votech school, Mr. Tovebae held several different jobs before 
retiring from the PNG Defense Force maintenance department in 1993. Since then he has lived in the village 
where he is a respected clan chief and leader.  

Mr. Owen Miminegari assisted us in answering the survey questions for Karude. Mr. Miminegari was born 
and raised in Karude. After completing his grade 12 and teacher’s training, he returned to his home area and 
began his teaching career. Now middle aged, he serves as headmaster of the Nindewari Primary School.  

Lastly, the survey questions relating to Nindewari Village were answered by Wilberforce Jiwaibae. This 
man is 52 yrs old and a lifetime resident of Nindewari Village. He spent 5 years in the National Defense Force 
before returning to the village to care for his aging parents. He presently serves on the Binandere Bible 
Translation Team and is a clan chief and village leader. 

1.2.2 Literacy Levels Reported 
It should be noted that at least one set of the Sociolinguistics and Literacy Study questions was modified to 

fit the reported state of affairs in the villages surveyed. The original survey seeks to ascertain the literacy rate 
among adults 25-40 years old. The reasoning for this approach is that these adults will likely makeup one’s 
future pool of leadership, committee membership, and teachers, etc. However, two of the three men interviewed 
asserted that younger adults 25-40 yrs old could not read or write any better than the older adults 40-60 yrs old 
in their villages. Therefore, I decided ‘adults’ in my survey would include all persons aged 25-60 yrs old.  

However, it should be stated that the person providing information for Karude Village disagreed with the 
men from Wade and Nindewari. In fact, he asserted in Karude, that younger adults 25-40 yrs can read and write 
better than older adults 40-60 yrs. 
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I also decided to disallow the category ‘semi-literate’ in this survey. This category seemed too difficult for 
the persons completing the survey to determine. Therefore, those who may have fallen into this class were 
assigned to the ‘illiterate’ category. 

 

Literacy Levels of Wade, Karude, and Nindewari Village 
 

 Wade Karude Nindewari 

Population of village 122 300 250 

Languages spoken in 
the village 

Binandere, Tok Pisin, 
Motu, English 

Binandere, Tok Pisin, 
Motu, English 

Binandere, Tok Pisin, 
English 

What % of adults (25-
60) can read and write 
well in English? 

15% 11% 55% 

What % of adults (25-
60) can read and write 
well in Binandere? 

90% 52% 86% 

What % of adults (25-
60) can read and write 
well in Tok Pisin? 

20% 52% 86% 

What languages do 
people prefer to read in 
the village? 

Binandere Tok Pisin Binandere, English, Tok 
Pisin 

What % of adults (25-
60) cannot read and 
write in English? 

85% 89% 45% 

What % of adults (25-
60) cannot read and 
write in Binandere? 

10% 48% 14% 

What % of adults (25-
60) cannot read and 
write in Tok Pisin? 

80% 48% 14% 

Are more men able to 
read than women? 

Yes Yes Yes 

Why? Women need to care for 
children and gardens; 
school fees are high, and 
school curriculum 
flawed.  

Traditionally women are 
considered inferior and 
they are not encouraged 
to receive an education. 

Too much work to do at 
home, parents need help, 
and there is not enough 
money for school fees. 

Can younger adults (25-
40) read better than 
older adults? 

No Yes No 

What factors affect 
literacy levels in the 
village? 

Church membership and 
attendance affect literacy, 
because those who attend 
are encouraged to read 
song lyrics, the Bible, and 
the liturgy. 
Fewer young people are 
attending church now 
days, therefore, literacy 
rates are declining. 

Traditional customs tend 
to discourage women 
from receiving an 
education. If the village is 
too far from school, 
children may not come. 
The high cost of school 
fees may prevent parents 
from sending children to 
school to learn to read 
and write. 

Lower literacy rates may 
be the result of children 
having too much work to 
do at home, parents 
needing help, and not 
having enough money for 
school fees. Villages 
closer to schools have 
higher literacy rates 
because children can 
reach them more easily.  
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Before evaluating the findings presented in the table above, one important question should be taken into 
consideration. How far is each village from Nindewari Primary School (NPS)? Depending on how near or far a 
certain village is from the local community school can be very influential in determining who has the better 
opportunity for a formal education. This is especially true in a remote location such as the Binandere area, 
where no real roads exist.  

This being the case, Nindewari Village is the most ideal village to live in, if one wants a formal education, 
because NPS is located right in Nindewari. Then, Wade Village would be the second best place to live, because 
its residents live only 2 miles away from NPS. However, Wade is situated on the opposite side of the Gira 
River, and most of the year, this river can only be crossed by dugout canoe. Finally, Karude residents live the 
farthest away from NPS, since their village is 3 miles down river from Nindewari. Even so, Karude residents 
have the advantage of living on the same side of the river as Nindewari. This means they can walk to school and 
do not have to worry about paddling across the river in dugout canoes each day like Wade residents have to.  

However, if the distance one’s village is from school does influence who has the best opportunity to get an 
education, it may be expected that Karude would have the lowest level of literacy in English, followed by Wade 
and then Nindewari.  Interestingly enough, this just happens to be the case! Each of these villages fit the model 
perfectly. Karude was reported to have a 11% literacy rate in English, followed by Wade with a 15% literacy 
rate, followed by Nindewari with 55% literacy rate.  

This same reasoning would explain why Karude is indexed with 52%, the lowest literacy rate of the three 
villages in Binandere. However, Wade village breaks the rule because it is reported to have the highest literacy 
rate in Binandere or 90% , while Nindewari is close behind with 86%.  

Finally, the village which might be expected to have the lowest literacy rate in Tok Pisin is not Karude, but 
Wade with a 20% literacy rate in Tok Pisin. Nindewari is cited as having the highest literacy rate in Tok Pisin or 
86%, and Karude’s level of literacy in Tok Pisin is reported at 52%. 

Factors cited by the persons surveyed which affected literacy levels in general were: 1) distance from 
school, 2) poor church membership and attendance, 3) school fees which were too high, and 4) children staying 
home to help their parents with work. The person who stated that church membership and attendance were 
factors argued that children who attended church were encouraged to read the Bible, song books, and liturgy. 
Furthermore, the reading practice children were receiving in church was able to reinforce the reading skills they 
were developing in school. Therefore, those who were not attending church were not getting as much reading 
practice as those who were. 

The literacy levels of men versus women in the three villages was also queried. All three men surveyed 
agreed that the men had a higher level of literacy than women in their respective villages. However, estimating 
an actual percentage for each gender’s level of literacy was difficult for them to come-up with. Nonetheless, the 
men surveyed all had their reasons for why they felt women were not as literate as men. The factors they cited 
which prevented women from attaining the same literacy levels as men were: 1) they need to stay home to care 
for children and gardens, 2) school fees are too high, 3) the school curriculum is faulty, and 4) traditionally 
women are considered to be inferior to men. 

Finally, my wife Kathy, Wilberforce Jiwaibae, and I sat down together on 27 February 2007 and decided to 
come up with the best estimates we could for the literacy levels of men versus women in Nindewari Village. In 
order to engage in this Nindewari survey, we worked together to list every known adult in the village. As each 
person’s name was cited, Wilberforce qualified their literacy level and I recorded it.  

Before presenting these findings, it should also be stated that the age range we chose to use for adults was 
from 20-70 yrs old. Therefore, the findings for this survey could vary slightly from those found in the previous 
survey where the age range was 25-60 yrs old. However, most likely the variance is minimal. 
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Literacy Levels of Men Versus Women in Nindewari Village (aged 20-70 yrs) 
 

 Men Women 

Total # in Village 50 47 

Total Literate 36 26 

Total Illiterate 14 21 

% Literate 72% 55% 

% Illiterate 28% 45% 

The above figures indicate that in Nindewari Village there are 17% more men that are literate than women. 
Therefore, this survey of the literacy levels of men vs. women in Nindewari Village agrees with the opinions 
cited by the three men in the previous survey who presented the literacy levels of Wade, Karude, and 
Nindewari. In other words, the above survey of Nindewari Village confirms that in at least one of the villages 
previously mentioned, more Binandere men are literate than women. 

2. Literacy 
The goal of this portion of the survey is to discover: 1) What literacy programs are being conducted in the 

Binandere area? 2) Who would be available to run such programs in the future?, and 3) How much interest is 
there in literacy among the Binandere people? 

2.0 Method of Investigation 
To facilitate the survey a set of questions based on the March 2000 edition of the Sociolinguistics and 

Literacy Study ~ Outline and Questions was printed. This questionnaire was then left with the recipient. The 
recipient answered the questions he could on his own and then we met together to fill-in the remaining 
questions. 

Mr. Caedmon Tovebae, a 46 year old native of Wade village, volunteered to help us complete this part of 
the survey. He has an eighth grade education and is presently serving as a Bible translator on the Anglican 
Binandere translation team. He is also treasurer of the Nindewari Community School Board of Management. He 
is married and has three children.  

2.1 Existing Literacy Programs 
The only known literacy programs which are being conducted in the Binandere area are the government run 

elementary schools, community schools, and the women's literacy classes being taught by the Summer Institute 
of Linguistics (SIL). There is also a newly organized school which is producing graduates in Ewore Village. 
This is an Asia Pacific Mission (APM) school, which is training young people to serve as missionaries. The 
Christian Revival Crusade churches in the area have been sending their young people to this school for training. 
However, the scope of the APM school's curriculum is not known at this time. 

2.1.1 Elementary Schools and Community Schools 
Elementary schools which feed into the community schools are reaching children ages 7 to 10 yrs of age. 

The elementary schools teach prep, first, and second grade students. The details concerning how these schools 
are run have been set forth above in 1.1.1. Binandere Area Elementary Schools. 

The community schools are reaching children ages 11-16 yrs of age. These schools are presently teaching 
third through eighth grade students. Details concerning how these schools are run have been discussed above in 
1.1.4 Binandere Area Community Schools. The local communities and the government are the primary 
overseers of the local elementary schools and community schools. However, since some of these schools were 
originally Anglican Church run agency schools, the Anglican Church is still allowed to screen prospective 
incoming teachers. 

Most of the reading materials which are being used in the above named schools are supplied by the 
National government, AusAid, and occasionally by local teachers. As stated above, the materials supplied by the 
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government are in English and must be translated into Binandere for the lower grades. Some of the elementary 
school teachers have authored Binandere reading materials and are using them in their classes.  

Kathy and I have offered to help the local Nindewari elementary school teachers print at least one reading 
book title per year for their classes. To date we have assisted the Nindewari Cluster in producing 4 different A6 
and 2 different A5 size booklets. We have also produced several A3 size big books to accompany these editions. 

The ability of the Nindewari Primary School to produce quality students has been demonstrated by the 
percentages of its students who have successfully complete grade 10. Headmaster Owen Miminegari noted that 
83% of all students from his school which started grade 10 completed grade 10 during the years 2004-2006 (see 
1.1.5 Nindewari Primary School above). This is noteworthy, because, any Nindewari student who presently 
wishes to continue his or her education beyond grade 8 must travel at least 50 miles away and attend boarding 
school in Popondetta. Therefore, we believe that students attending classes in Nindewari are receiving a 'top-of-
the-line' elementary and primary school education. 

2.1.2 Women's Literacy Classes 
In October 2006 my wife, Kathy Wilson, began holding women's literacy classes in Nindewari Village. She 

used a combination of Binandere Gospel songs, alphabet recognition, syllable recognition, readings from the 
Gospel of Mark, writing words, various games and door prizes to get the ladies excited about reading Binandere. 
Her classes are taught exclusively in Binandere. She averages 25 to 30 women per class ages 18-60 yrs old. In 
2006, Kathy held 8 classes. Classes are held on Friday mornings from 9 to 11. In 2007 she was only in the 
village in February and March since we were doing house building that year. However she did manage to hold 4 
women's literacy classes during those months. In 2008, she conducted 10 more women's literacy classes in the 
village, and in May 2009 she taught 3 additional ladies' literacy classes. 

Over the course of these past 3 years she has witnessed amazing results. Some women who were not able to 
write their names at the beginning of her classes are now able to write simple sentences in Binandere. The 
women are enthusiastic about writing new songs in their language, and have helped to compile over 30 songs to 
date. Kathy has printed up 90 song sheets and distributed them. The interest to read vernacular generated by the 
classes has also resulted in more sales of the Binandere Gospel of Mark (published in 2004). 

2.2 Agencies and Individuals Concerned with Education 
The national and provincial government have been instrumental in helping to advance the level of education 

within the Binandere language group through the administration of local community schools. The government's 
provision of necessary staff, materials, and finances has made this possible. However, there are also other 
entities who have helped to improve the opportunities Binandere people have for quality education. Some of 
these agencies and individuals are: the Anglican Church, the Christian Revival Crusade Church, SIL, and Dr. 
John Waiko. 

The Anglican Church in the Binandere area is under the supervision of Bishop Kopapa of the Popondetta 
Diocese. Beneath him are the various priests and parishes within Oro Province. At least 3 different priests serve 
within the area inhabited by the Binandere people. Presently, Priest Hubert Tariambari, a Binandere man, is 
serving the Anglican churches on the Gira and Eia Rivers. He and his family settled in Nindewari Village, St 
Barnabas Parish, in May 2008. Another priest is serving on the coast at Manau. A third priest, who is stationed 
at Ioma, has oversight of the Binandere Anglicans who live along the Mamba River. These 3 priests serve 
predominantly Binandere parishioners, since they are stationed within the boundaries of the Binandere language 
group. However, they do have some church attendees who are from neighboring language groups. 

The Christian Revival Crusade (CRC) Church has a national director who is stationed in Port Moresby. 
This director chairs the National Executive Council (NEC) which is composed of 6 PNG senior pastors. Past 
research indicates that 3 of the senior pastors on the NEC were Binandere men (Jonathan Wilson and Kathy 
Wilson 2002a). The names of the men who were serving at that time were: (1) Pastor Tamanabae, who oversaw 
the CRC pastors which minister in the Aega language group, as well as those ministering on the Mamba, Gira, 
and Eia Rivers in the Binandere language group; (2) Pastor Nivo, who was under Pastor Tamanabae and 
oversaw CRC pastors in the Papuan Waria language area as well as those serving on the Gira and Eia Rivers; 
and (3) Pastor Hilarian, who was a CRC missionary pastor stationed with the CRC Church at Peio. At present, 
we are certain that Pastor Nivo still has oversight of CRC pastors serving on the Gira and Eia Rivers. However, 
whether Pastor Tamanabae, Nivo, and/or Hilarian are still on the CRC National Executive Council is not 
known.  

The Binandere CRC churches also have a Binandere Executive Council composed of 6 Binandere church 
leaders. This council helps coordinate CRC Church activities within the confines of the Binandere area. 
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Both the Anglican and CRC Churches have members who are genuinely supportive of their community 
schools. These church members are often seen serving at local school board meetings and community school 
work days. Anglican priests and CRC pastors also participate in special school days and at commencement 
ceremonies. 

Since our arrival in 1991, both church denominations have also been very supportive of SIL and the 
Binandere Bible translation program. Members of each denomination have assisted us with language learning, 
grammar discovery, analysis, and translation. In fact, we presently have an Anglican team and a CRC team 
translating Luke and Acts respectively. We believe that the Binandere New Testament, once completed, will 
provide quality literature which will enable the Binandere people to advance both academically and spiritually. 

As members of SIL, Kathy and I, when able, have assisted the Nindewari Primary School and Nindewari 
Elementary School Cluster with the purchase of silk screens and printed Binandere literature. We are also 
working with the local elementary school teachers to design a more practical Binandere alphabet.  

During our time at Nindewari Village (1996-2009), we have also witnessed Binandere statesman, Dr. John 
Waiko, assisting the local Nindewari Primary School. He has helped acquire grants for remodeling school 
classrooms, purchased solar panels and lights, and supplied the funds for building a small school library. 

More recently, in October 2007, Dr. Waiko and his son helped to spearhead an Aids awareness campaign in 
the Binandere language area. Their team conducted numerous classes throughout the language group warning 
people of the dangers of the Aids epidemic. Classes were taught in Binandere and supplemented with a Tok 
Pisin video. 

2.3 Mother Tongue Literacy 
The Binandere people are interested in teaching their children to read and write their own language. This is 

evidenced by the consistent enrollment of students in the Binandere elementary schools. At least 5 original 
elementary school reading books have been authored by Nindewari Cluster school teachers since 1994.  

The good attendance at Kathy's women's literacy classes also demonstrates that adult women want to 
develop their reading and writing skills in the language. These ladies have drafted over 30 different Binandere 
songs since Kathy began her class in 2006.  

People are also interested in reading the Binandere Scriptures. Approximately 400 Binandere Gospels of 
Mark have been sold in the village since 2004. Church members can be seen carrying their copies to church on 
Sundays. However, only on rare occasions do we see individuals reading their copies at home. 

At weekly services, in the Anglican Church, Binandere songs are often sung from the Binandere Song 
Book. This book needs to be reprinted and we are repeatedly being asked to photocopy old books or help print a 
new edition. Kathy and I are presently formatting a new copy of the Binandere Song Book. Hopefully, the new 
song book will be printed and distributed in 2010. 

At the CRC Church, both Binandere and English songs are written on the blackboard at the front of the 
sanctuary. Infrequently, sermon notes will also be written on the blackboard in English. 

In 2004 we were approached by a Binandere man from Ewore Village who was interested in printing up his 
own Binandere song book. He had a collection of at least 100 Binandere songs. At the time however, he did not 
have the money needed to print the first edition. We offered to assist him in the project, but to date he has not 
requested our help. 

We receive numerous letters written in Binandere each year. We have also witnessed numerous letters 
written in Binandere being exchanged between individuals. Only on rare occasions have we received letters 
written in English from Binandere people. 

Other forms of literature being read by the Binandere people include: Bibles, paperback books, and 
newspapers. The primary languages being read are English, Tok Pisin, and Binandere. 

Both men and women can be seen reading and writing in English and Binandere. We rarely see Binandere 
people reading or writing in Tok Pisin. Those who are reading and writing are usually people 50 yrs old or 
younger who have had some formal education (at least through grade 6). 

2.4 Language and Wider Communication Literacy 
As mentioned above, there is an interest in both English and Binandere reading materials among the current 

population. Both the Elementary and the Primary Schools in this area continue to maintain stable levels of 
enrollment. This shows that parents are interested in having their children gain fluency in both Binandere and 
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English. The two major denominations in the Binandere language area also continue to demonstrate a strong 
interest in both English and Binandere. 

Anglican Church parishioners are particularly interested in obtaining the English Lectionary and Prayer 
Book. They are also interested in owning copies of the Binandere Song Book and Binandere Anglican Liturgy. 
Some of the women have also asked our assistance in translating the Mothers' Union Service Book. 

We have had people from both the Anglican and CRC churches ask us for English Bibles. We also have a 4 
man Anglican team and a 3 man CRC team helping us translate the Binandere New Testament. 

2.5 Attitude Toward Literacy 
The Binandere people we have contact with in local villages are very interested in their children's 

education. For example, many Binandere parents are willing to pay K60 per child per year to enroll them in the 
local elementary school for grades E-Prep, E-1, and E-2.1 They are also willing to pay K120 per child per year 
to send their older children to grades 3-6 and K150 per child per year to send them to grades 7-8. This amount 
of money is not easily obtained in the isolated area in which they live. Therefore, they must be very diligent and 
save their small earnings from sales of buai, tapa cloth, hand made mats, fish, wild game and garden produce. 
This commitment to finance their children's education indicates that Binandere parents want their children to 
acquire the reading and writing skills that come with a good education. 

As mentioned in 2.3 Mother Tongue Literacy above, the popularity of the Binandere women's literacy class 
in Nindewari Village demonstrates that adult women want to develop their reading and writing skills in the 
language. A few men when asked, have also said that they would attend literacy classes if they were invited. 
However, we have only had a few people ever ask us if we could help them improve their reading and writing 
skills in Binandere or English. 

2.6 Personnel and Education Resources 
2.6.1 How have Past Binandere Literacy Efforts been Provided for? 

Throughout the first half of the twentieth century, the Anglican (ANG) Church assisted the advance of 
literacy in the language. The ANG Church accomplished this by teaching their students how to read and write in 
both Binandere and English in their mission schools. The ANG Church also produced song books, scripture 
portions, and liturgy in Binandere. However, in recent years, due to lack of personnel and finances, the ANG 
Church has been unable to contribute significantly to local literacy efforts. 

The Summer Institute of Linguistics (SIL) assisted in the training of Peter Agapie and Henry Gewa at a 
literacy course held at Ukarumpa in 1987. These men then returned to Ioma Village and started a vernacular 
preschool.  

Also, SIL conducted a Nonformal Education Workshop in Popondetta in 1987. This course was attended by 
W. Jiwaibae and A. Iwaia. These men then returned to Nindewari and used their training to start the Nindewari 
Preschool in 1987. Both the Ioma and Nindewari preschools have since been incorporated into the government 
run elementary school program which was first initiated in the Binandere area in 1998. 

2.6.2 How have More Recent Binandere Literacy Efforts been Provided for? 
Within the last fifteen years, there are also some other agencies which have provided financial assistance to 

the Nindewari Primary School. Most recently, Head Master, Owen Miminegari has worked with the Asian 
Development Bank to obtain funds for his school. In the past, the Nindewari Elementary School has also 
obtained funds from AusAid. 

Local village parents of elementary school students have also been heavily involved in the building and 
maintaining of classrooms for their respective schools. In Nindewari Village, all but one of the elementary 
school teachers are originally from Nindewari. The one exception, Clifford Bogino, is originally from Wagadari 
Village, about one mile up river from Nindewari. However, he is a close relative to one of the local clan leaders. 
Therefore, this teacher's close relatives assisted him in constructing his home in Nindewari. So the need for 
additional staff housing has not been a real issue for the Nindewari Elementary School.  

The Nindewari Primary School, for grades three to eight, however, does have staff which are from other 
villages. Consequently, parents of students who are attending the community school have donated time, tools, 
and materials to build accommodations for their children's teachers as well as class room buildings. 
Furthermore, a boy's dorm has been built in Nindewari by parents of students to accommodate students from 

                                                           
1 This cost breakdown was prior to 2007. Now the costs have risen even higher (see section 9.6 Rewards of the Educator). 
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distant villages. These students often sleep in the dorm during the week and return home to visit their family on 
weekends.  

Some individual Nindewari families also provide food and lodging for students during the school year. 
Some students' pay the host family for this assistance. Other students from distant villages who have relatives 
living in Nindewari may be allowed to live and eat with their relatives during the school year free of charge. 
Whether or not this is the case, however, is not yet known. 

The local Nindewari Anglican (ANG) Church has also opened its doors to community school students for 
religious education classes and school graduation exercises. More recently, the local ANG church has 
accommodated village checking sessions for the various portions of the Gospel of Mark. The ANG church has 
also opened its doors to SIL for weekly Bible translation sessions. 

2.6.3 How May Future Binandere Literacy Efforts be Provided for? 
Since the national government's education reform initiative was launched in 1998 in this area, most school 

age children have an opportunity, if the funds are available, to attend Binandere elementary school classes. 
However, there is still a need for adult Binandere literacy classes. 

In Nindewari, for example, there are a few grade 10-12 graduates in the village who would probably be 
willing to teach adult literacy classes in Binandere if they had the training. They could be assisted in their efforts 
by other literate school leavers. Ideally, Binandere literacy teachers would already be residents of the village in 
which they would be teaching. Students and their families could assist their literacy teacher with house 
construction, maintenance, and raising food crops when needed. Since money is scarce in this part of the 
province, only minimal school fees should be charged. One or two fund raising events per year could also be 
engaged in to provide the extra capital needed to pay for the teacher's annual salary and supplies. 

Depending on the community, the literacy classes could be held in a local church building during the week, 
in community school classrooms after school hours, in a nearby hauswin, or even on someone's front porch 
(with permission of course). Kathy has found that her literacy students enjoy taking turns volunteering their 
hauswins for classes from week to week. 

For any full scale adult literacy program to be effective in the Binandere area, it should probably be 
supervised by a trained teacher. This teacher could be a local Binandere man or woman. However, because of 
the present state of affairs in this remote location, outside assistance from qualified sponsors would be highly 
recommended. The sponsor in turn could help mentor, monitor and provide the teacher with basic teaching 
materials and class room supplies needed for the program. 

2.7 Local Definition of Literate 
Binandere people define a literate person as 'One who can read and write'. A person who stumbles over 

their words when reading and cannot read smoothly could be considered 'half literate'. 

3. Literature 
In this section the survey is seeking to find out what kinds of literature, including non-print media, in any 

language, are being used within the Binandere area. 

3.0 Method of Investigation 
This portion of the survey used the March 2000 edition of the Sociolinguistics and Literacy Study ~ Outline 

and Questions as its basis. Caedmon Tovebae was the primary person engaged in completing this set of 
questions. For more information on C. Tovebae, please see 2.0 Method of Investigation above.  

3.1 What Interest is there in Reading? 
The Binandere people show lots of interest in reading English newspapers and books. Literature written in 

Tok Pisin, however, is not very popular. The older Binandere people used to speak and read Motu. However, 
now Motu is being replaced by English and Tok Pisin. Caedmon Tovebae believes that nearly all Binandere 
people want to be able to read Binandere. 
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3.2 Are There Situations in which One Language is Preferred over 
Another? 

In big cities the Binandere will use the national language (Tok Pisin or English) rather than Binandere. For 
example, if a Binandere person were to visit a house sick or market in Popondetta, they would speak in English 
or Tok Pisin before they would speak in Binandere. 

3.3 How Popular are Books among the Binandere? 
Almost every Binandere person owns books. Most of the books they own are written in English. Only a few 

possess books written in Tok Pisin or Binandere.  

Families sometimes acquire books from local community schools which are discarding old text books. 
Otherwise, half of the books an average Binandere person owns are gifts and the other half are ones they 
themselves have bought. Most books which are purchased cost K5.00 or less. Caedmon Tovebae once bought an 
Anglican Lectionary for K5.00. 

3.4 How Popular are Radios, Cassette Players, and Videos? 
Not very many Binandere people own their own radios or cassette players. Those who do own radios enjoy 

listening to broadcasts in English, Tok Pisin, and Motu. Binandere people listen to provincial, national, and 
international broadcasts when the reception is good. Those who own cassette players will listen to music and 
teaching tapes (e.g. like those produced by the Society of St. Francis) if available. 

There is very little exposure to video in the language group because they still lack electricity in the northern 
part of Oro Province. As mentioned above (2.2 Agencies and Individuals Concerned with Education), Dr. John 
Waiko, using a gasoline powered generator, did show an Aids awareness video in several Binandere villages in 
late 2007. Just the fact that he was showing a video drew some large crowds. 

Of course, those Binandere people who live in Popondetta, Lae, and Port Moresby probably have greater 
access to TV and video. Villagers who have traveled to the big towns often return telling stories of TV shows 
and videos they have seen. 

4. Vernacular Literature 
In this section the survey is seeking to ascertain: 1) What vernacular literature has been produced to date? 

2) What is planned? 3) What would the people like to see published? 4) Are there any people who could write 
literature? 5) Are there any other people who have shown an aptitude for producing other forms of non-print 
media? 

4.0 Method of Investigation 
The list of questions from the March 2000 edition of the Sociolinguistics and Literacy Study ~ Outline and 

Questions was used to investigate the status of vernacular literature production in the Binandere language group. 
William Angoro and Clifford Bogino, local Nindewari Elementary School (NES) teachers, were the two men 
who assisted me in investigating this particular set of questions. Both men are in their early 30s and have been 
actively involved in the running of NES since 1998 and 1999. In May 2005, I provided both men with a printout 
of the questions and they worked on their own to answer them. The valuable information they supplied was 
further supplemented with some of my own records.  

4.1 Vernacular Materials Produced 
First we will consider what literature was produced in the vernacular up until 1985. Then, from the late 

1980's to the present, more recent Binandere publications will be highlighted. 

Rev. Copland King was one of the first Anglican missionaries to the Binandere area.  He is given credit for 
translating a prayer book, song books, a catechism, a few chapters of Genesis, and the Gospel of Luke into 
Binandere. King's most notable work in the realm of linguistics, however, is his Grammar and Dictionary of the 
Binandere Language (1927). The high value that King and other early missionaries placed on the use of the 
Binandere language left a lasting impression on this community. Hardly any of King's works are still in use 
today except for his Grammar and Dictionary of the Binandere Language. The Summer Institute of Linguistics 
has recently received permission to post this on their website and it can be found at 
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www.sil.org/pacific/png/pubs/0000599/Zia_Binandere_gram_dict.pdf. This book contains both a Binandere to 
English dictionary and an English to Binandere dictionary. 

Two other vernacular works which are still in use among Binandere Anglicans include the Binandere Ia 
Buk ‘The Binandere Song Book’ and the Ombari Kotopu ‘The Holy Covering’. The former is a book of hymns 
which have been translated into Binandere. This song book was printed circa 1960 and is in need of reprinting. 
The older Anglicans (30-60 yrs. old) are very attached to these hymns. The second book, Ombari Kotopu, is a 
book of prayers, songs, and liturgical responsive readings. This book has no visible date of copyright, but 
probably dates around 1960. Most older church members have the Ombari Kotopu memorized, but it also needs 
to be reprinted.  

It should also be noted that Dr. John Waiko, a Binandere man, was one of the first Papua New Guinea 
citizens to earn a PhD. In fulfillment of his PhD in Social Science he wrote Be Jijimo (1982), the first native 
authored history of the Binandere people. He submitted copies of this dissertation in both English and Binandere 
to the Australian National University (ANU). Dr. Waiko's achievement has given the Binandere people on the 
Gira River (his home area) greater self esteem and a greater appreciation for their language. Dr. Waiko's 
dissertation maybe viewed at the ANU library at Canberra. 
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More Recent Binandere Publications 
 

Title Print 
Date 

Producers Distributor Is It Still 
Available? 

Type of Book Kind of 
Orthography 
Used 

Does It 
Need 
Revision? 

Binandere 
Spelling 
Guide 

1987 P. Agapie 
and H. Gewa 
with SIL 

authors Not known Reading 
Instruction 

P. Agapie and H. 
Gewa's trial 
orthography 

Yes (see 
below) 

Stories and 
Pictures of 
the 
Binandere 
Ririu Clan 

1988 F. Kanama; 
C. Bino; E. 
Arura; and J. 
Data with 
International 
Development 
Agency 
(IDA) of 
Canada and 
IDA of 
Alberta 

authors Not known Reading 
Instruction 

P. Agapie and H. 
Gewa's trial 
orthography 

Yes (to 
conform to 
present 
writing 
conventions 
being used 
in Binandere 
elementary 
schools) 

Binandere 
Legends 

1988 S. Mugari; B. 
Opebae; T. 
Opebae; and 
A. Bongade 
with IDA of 
Canada and 
Alberta 

authors Not known Supplemental P. Agapie and H. 
Gewa's trial 
orthography 

Yes (see 
above) 

The Birth of 
Jesus Christ 

(shell book) 

1993 Translated by 
N. Nivo; R. 
Adari; L. 
Bidapie; with 
Wycliffe 
Bible 
Translators 
(WBT) 

WBT No Scripture Wilsons' trial 
orthography 
(Wilson and 
Wilson 1993) 

Yes (has 
misspelled 
words and 
problems 
with 
marking 
phonetic vs. 
phonemic 
nasalized 
vowels) 

Who Sank 
the Boat? 

1993 Translated by 
W. Jiwaibae 
and C. 
Bogino with 
SIL  

SIL No Supplemental Wilsons' trial 
orthography 
(Wilson and 
Wilson 1993) 

Yes (has 
misspelled 
words and 
needs 
phoneme /ɲ/ 
written as 
<ny>) 

Little 
Children 
Came to 
Jesus 

1993 Translated by 
S. Guba; C. 
Omborabae; 
C. Akoro; M. 
Ega; and M. 
Matabae with 
WBT 

WBT No Scripture Wilsons' trial 
orthography 
(Wilson and 
Wilson 1993) 

Yes (has 
problem 
with [i] vs. 
[y] syllable 
initial) 

Binandere 
Primer One 

1994 Augustine 
Bogino with 
SIL 

SIL No Reading 
Instruction 

Wilsons' trial 
orthography 
(Wilson and 
Wilson 1993) 

Yes (has 
problem 
with [i] vs. 
[y] syllable 
initial) 
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More Recent Binandere Publications (continued) 
 

Title Print 
Date 

Producers Distributor Is It Still 
Available? 

Type of Book Kind of 
Orthography 
Used 

Does It 
Need 
Revision? 

The Ant and 
the Flying 
Fox 

1999 C. Bogino 
with SIL 

SIL No Supplemental Wilsons' trial 
orthography 
(Wilson and 
Wilson 1993) 

Yes 
(problem 
with [i] vs. 
[y] syllable 
initial + with 
phonetic vs. 
phonemic 
nasalized 
vowels) 

Dawagapoda 2003 A. Iniabae 
and J. Tera 
with SIL 

SIL No Supplemental Wilsons' trial 
orthography 
(Wilson and 
Wilson 1993) 
modified 

Yes problem 
with 
(misspelled 
words + 
phonetic vs. 
phonemic 
nasalized 
vowels) 

Gospel of 
Mark 

2004 Translated by 
W. Jiwaibae; 
C. Tovebae; 
N. 
Jingasibae; 
and R. 
Maioni with 
WBT 

WBT Yes Scripture Wilsons' trial 
orthography 
(Wilson and 
Wilson 1993) 
modified and 
using <v> for all 
instances of /β/ 

Yes (people 
want /β/ 
written <w> 
before back 
vowels a,o,u 
and <v> 
elsewhere) 

The First 
Binandere 
Alphabet Bk 

2005 J. Tera author Not known Reading 
Instruction 

Wilsons' trial 
orthography 
(Wilson and 
Wilson 1993) 
modified 

Not known 

Binandere 
Songs-
January 2007 

2007 D. James; G. 
Ririwo; D. 
Topogo with 
WBT 

WBT No Scripture or 
Religious 

Wilsons' trial 
orthography 
(Wilson and 
Wilson 1993) 
modified 

Yes 
(misspelled 
words) 

God Tested 
Abraham 

2007 W. Jiwaebae; 
E. Kambode; 
F. Topogo; C. 
Tovebae with 
WBT  

WBT No Scripture Wilsons' trial 
orthography 
(Wilson and 
Wilson 1993) 
modified 

Yes (needs 
minor 
editing) 

Binandere 
Songs- 
August 2007 

2007 M. Amburo; 
C. Bogino; J. 
Giriri; M. 
Joshua with 
WBT 

WBT No Scripture or 
Religious 

Wilsons' trial 
orthography 
(Wilson and 
Wilson 1993) 
modified 

Yes 
(misspelled 
words) 

I Am a 
Rooster 

2008 Edward and 
Bodari Biama 
with SIL 

SIL No Supplemental Wilsons' trial 
orthography 
(Wilson and 
Wilson 1993) 
modified 

Yes 
(background   
illustrations 
need to be 
darker) 

 

4.2 Books Planned 
We, Kathy and Jonathan Wilson, along with Kathy's women's literacy class, and our CRC and ANG 

translation teams, are presently working on a new Binandere song book. This book has been typed into the 
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computer and needs to be edited and approved by our Binandere translators. We hope to have the SIL 
Ukarumpa, Print Shop print the new Binandere song book in 2010. We have received many requests from our 
Anglican friends for a new song book throughout the past eighteen years. They will be interested in purchasing 
copies and so will the ladies who attend Kathy's literacy classes. 

We are also working on a book of Binandere legends and a translation of the Good Samaritan story. These 
books are in rough draft and hopefully we can work on them once the song book is finished. We plan to have 
the SIL Ukarumpa Print Shop print limited numbers of both of these books. Once printed, these books will be 
made available to the general public for sale. We expect that both Binandere adults and children will be 
interested in purchasing copies of these two books. 

W. Angoro and C. Bogino say that they also plan to publish: phonic books, a children's dictionary, story 
books, health books, a shapes' book and a colors' book. They say that the elementary school teachers are 
working on these titles as is the Binandere Curriculum Committee. These titles are being sought after by both 
the elementary school teachers and their students. How and when these books will be published and distributed 
is not completely certain. The elementary school teachers will have to write-up rough drafts of the titles 
specified and then seek ways to get their books mass produced. They have told us that they can acquire funding 
from AusAid. These teachers would like to have the SIL Print Shop at Ukarumpa print their work. 

4.3 Materials and Titles Wanted 
Some printed materials which the Binandere people would like to see produced include: a reprint of the 

Anglican Binandere Song Book, health cards for children and adults, baptism cards, a praise and worship book, 
a Binandere prayer book, and Binandere Anglican services book. Some of the local people have also expressed 
a desire to own a Binandere Anglican Mothers' Union book, a Binandere N.T., a tree identification book, and a 
book on the natural history of various PNG birds and animals. The Binandere elementary school teachers would 
like to have a three year Binandere curriculum produced and available for their school. 

4.4 Mother-Tongue Writers 
The following individuals are already producing Binandere materials: John Tera, William Angoro, Clifford 

Bogino, Smith Jiregari, Edward Biama and Keble Wodua. Each of these men are good creative writers and 
could be trained to improve their skills. J. Tera, C. Bogino, and W. Angoro have all expressed a desire for 
further training. 

Several of these men are also good illustrators. These include: J. Tera, C. Bogino, and E. Biama. Another 
artist who has helped us produce illustrations to accompany the Good Samaritan story book and book of 
Binandere legends is Henry Ford Jiwaibae. These men are gifted artists with pen, pencil, felt tip markers, and 
crayons. 

The individuals named above are just a few of the gifted Binandere writers and illustrators. Their names 
have been listed here because they have produced the most recent work known to date in the villages of Ewore, 
Nindewari, and Ainsi. 

5. Production, Promotion, and Distribution 
A successful literacy program requires the means by which literature can be produced, promoted, and 

distributed on a regular basis. Therefore, identifying local ways of producing literature, along with a practical 
plan for promoting and distributing the printed word, will help provide a basis for organizing such a program.  

5.0 Method of Investigation 
For sections 5 through 9 of the survey, most of the information was obtained by our personal observations 

and informal questions posed to the local Binandere people of Nindewari Village. The list of questions from the 
March 2000 edition of the Sociolinguistics and Literacy Study ~ Outline and Questions was used as a guide 
during this part of our research. 

5.1 Local Means of Production 
Nindewari Village is situated in a remote corner of Oro Province, and as such, it lacks any dependable 

source of electric power. We, Kathy and I, have used solar panels to generate power for our computer and 
printer since moving to Nindewari in 1994. We have at various times printed song sheets, schedules, letters, 
booklets, and Scripture portions for the local Anglican church, Nindewari Elementary School (NES) and our 
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translation teams. The Nindewari Primary School (NPS) and local Anglican priest each own their own 
typewriters. These are used on occasion to make carbon copies and stencils for small silk-screen projects. Over 
the past few years we have assisted both the NEP and NPS in purchasing several silk screens for their class 
rooms. 

In spite of the availability of typewriters and silk screens in the village, the Anglican church and elementary 
school staff have repeatedly come to us seeking our assistance for their larger projects. Therefore, we have 
assisted them in editing, type setting, and printing several different projects over the last 18 years. Any project 
which has required more than 40 copies we have taken to Ukarumpa to have printed. A few of these projects 
have been paid for out of the Nindewari Elementary School budget, however, the majority have been paid for 
through WBT or SIL. The printing of the Binandere Gospel of Mark in 2004 was funded 90% by WBT. The 
remaining 10% was collected through sales of Mark. 

Since the local Binandere community has been exposed to relatively high standards of printing through the 
years, it is expected that they will continue to desire more of the same. We have had multiple requests for used 
typewriters and old computers over the years. Sorry to say, we have not been able to provide the people with 
these items given our limited resources. Nevertheless, we are hopeful that as development continues to inch its 
way towards this corner of Oro Province, roads will become a reality. Once quality roads are constructed in this 
corner of the province, the local people will have a means by which they can transport cash crops to town. The 
sale of these crops could thus provide a way by which they could purchase and operate their own solar panels, 
computers, and printers. 

5.2 Prospective Means of Promotion and Distribution 
There are many ways new literature can be advertised. Teachers could promote new books in the 

classroom. Book sale announcements could be made at school commencement exercises, Sunday services, and 
at gatherings on public holidays. Posters advertising new titles could be hung near churches, trade stores, 
markets, and schools. If permission can be obtained, a book seller's table could be set up at each of the places 
just mentioned. New books could be advertised on public radio stations. Also, people who have found a 
particular book helpful or interesting could recommend it to their friends. Christian bookstores in Port Moresby 
and Lae could also be encouraged to carry new Binandere titles (this was done with some success with the 
Binandere Gospel of Mark). Lastly, individual sales people could be recruited to sell books. They in turn would 
receive a certain percentage of the money made on each book sold. 

6. Orthography 
6.1 Existing Orthographies 

There are only a few Binandere orthographies being used today and they have only minor variations.  

During a Nonformal Education Workshop held in Popondetta, Oro Province in 1987, Wilberforce Jiwaibae 
and Athanasius Iwaia produced the following Binandere alphabet: 

 

/ɑ  b         d    e  ɡ i k  m       n                o p ɾ  t    u/ 

<ɑ  b, v, w  d, j  e ɡ i  k  m, mb  n, nd, nɡ, nj  o p r  s, t  u> 

 

/ɑ ̃ ẽ  ĩ  õ  ũ/ 

<ɑn en in on un> 
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Peter Agapie and Henry Gewa attended a SIL literacy course at Ukarumpa, EHP in 1987 also, and produced 
a similar Binandere alphabet. The major orthographic difference between the two alphabets was the addition of 
the letter <y>, and the raising of the letters <v> and < w> to full phoneme status: 

 

/ɑ  b   d   e ɡ i k  m       n                 o p ɾ  t    u v w j/ 

<ɑ  b  d, j  e ɡ i k   m, mb  n, nd, nɡ, nj  o p  r  s, t  u v w y> 

 

/ɑ ̃  e ̃ i ̃ o ̃  u ̃/ 

<ɑn en in on un> 

Several small shell books and Binandere authored story books were printed prior to the printing of the 
Gospel of Mark in 2004. These all used variations of the above two alphabets. 

However, after I met with the head of the Binandere Elementary School Curriculum Committee and the 
Binandere Bible Translation Team in 2003, the following alphabet was approved for the Gospel of Mark. The 
major changes incorporated into this new alphabet included the elimination of the digraphs <mb, nd, nɡ, and 
nj>; the introduction of the new digraph <ny>; the recognition of the phoneme /s/; and the elimination of the 
allophone <w> for the underlying voiced bilabial fricative /β/. 

 

/ɑ b  d    e ɡ i k m n  ɲ   o p ɾ  s t u β j/ 

<ɑ b  d, j  e ɡ i  k m  n  ny  o  p r  s  t  u v y> 

 

/ã  ẽ  ĩ  õ  ũ/ 

<ɑn en in on un> 

 

After the printing of the Gospel of Mark, the staff of the Binandere Elementary School and the Binandere 
Bible Translation Team met together again in 2005 and made one more change to the above alphabet. The 
underlying voiced bilabial fricative /β/ is to now be represented by a <w> before the backed vowels /ɑ o u/ and 
a <v> before the front vowels /e i/. Therefore, the latest Binandere orthography which has been proposed is as 
follows: 

 

/ɑ b   d    e  ɡ i k m n   ɲ  o p ɾ  s t  u  β      j/ 

<ɑ b  d, j   e  ɡ i k  m  n  ny  o p r  s  t   u  v, w  y> 

 

/ã  ẽ  ĩ  õ  ũ/ 

<ɑn en in on un> 

 

As was mentioned above in section 2.3 Mother Tongue Literacy, over 400 Gospels of Mark have been sold 
to date. These used the Binandere alphabet which eliminated the letter <w>. These books have had a fairly wide 
distribution throughout the language group and many persons have let us know that they prefer we use both the 
<v> and <w> in future publications. Thus, since the printing of Mark in 2004, we together with the Binandere 
Elementary School and Bible Translation Team have printed 5 new titles using the latest orthography proposed 
above. Furthermore, this orthography is currently being taught in the Nindewari Elementary Cluster schools, our 
current Nindewari ladies' literacy classes, and is being used by our Binandere Translation Team. 
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6.2 Comparisons Between the LWC and Vernacular 
There are some comparisons which can be made between English (the Language of Wider Communication 

in the East Papua region of Papua New Guinea) and Binandere. English has the consonants: c, f, h, l, q, x, and z. 
These consonants are absent in Binandere. On the other hand, Binandere has the consonants: ɲ, ɾ, and β which 
are not present in English. However, even though the English language does not possess these consonants, these 
Binandere sounds may be encoded using English consonant substitutes. For example: 1) For the voiced 
alveopalatal nasal /ɲ/ the digraph <ny> may be substituted; 2) For the voiced alveolar flap /ɾ/ the voiced alveolar 
approximant <r> may be substituted; and 3) For the voiced bilabial fricative /β/ the letters <v> and <w> may be 
substituted. 

Binandere is different from English in that it possesses both oral vowels and nasalized vowels. We have 
chosen to represent nasalization on vowels in Binandere by means of a following nasal consonant. Therefore, 
the nasalized vowels /ã ẽ ĩ õ ũ/ may be written <ɑn en in on un>. Writing Binandere nasalized vowels in this 
way frees up the Binandere student from having to write special diacritic markings. This method of transcribing 
nasal vowels also gives written Binandere an appearance which more closely resembles English. 

Unlike English, the only normal syllable pattern in Binandere is the open syllable: V, CV, VV, and CVV. 
The use of the nasal consonant following a vowel which is nasalized violates the normal Binandere syllable 
pattern. Nevertheless, Binandere students can be taught that apparent VC, CVC, and VVC syllables are actually 
syllables ending with a nasal vowel or vowels. 

The only consonant cluster in Binandere is the digraph <ny>. However, this digraph is only an orthographic 
convention whereby the voiced alveopalatal nasal /ɲ/ may be represented using graphemes which belong to the 
LWC. 

There are some lengthened vowels and stress patterns which occasionally distinguish between minimal 
pairs. Lengthened vowels in words are presently being marked with an acute accent. For example: /be/ <be> 
'edge' versus /be:/ <bé> 'real'. Also consider /be:.ɡɑ/ <bé.ɡɑ> 'peace' versus /be.ɡɑ:/ <be.ɡá > 'curse'. 

6.3 Complex Linguistic Factors 
The most apparent complex linguistic factors facing the Binandere alphabet are those concerning 

nasalization and lengthened vowels. The strategies we have chosen to handle these factors (as outlined above in 
6.2 Comparisons between the LWC and Vernacular) seem to be working at present. However, we are open to 
suggestions from the larger Binandere community and our SIL consultants for better ways to handle these 
challenges.   

6.4 Status of Orthography 
We completed the Organized Phonology Paper (OPD) in 1993 and are in the trial orthography stage. 

Hopefully, we can complete the OPD Supplement in 2010 and apply for 'approved orthography' status. As was 
mentioned above (in 6.1 Existing Orthographies), after the printing of Mark in 2004, we met together with the 
Binandere Elementary School and Binandere Bible Translation Team and came up with our latest orthography. 
Using this orthography we have printed 5 new titles. Furthermore, this orthography is currently being taught in 
the Nindewari Elementary Cluster schools, our current Nindewari ladies' literacy classes, and is being used by 
our Binandere Translation Team.  

6.5 Developers of Orthography 
The persons who were involved in designing the present orthography include Binandere Bible translators: 

Wilberforce Jiwaibae, Caedmon Tovebae, Nephia Jingasi, and Roy Maioni, and Binandere Elementary School 
teachers: Clifford Bogino, William Angoro, Edward Biama, John Tera, and Smith Jiregari, and SIL advisors: 
Kathy and Jonathan Wilson. The Binandere translators assisted and advised us as we prepared the Binandere 
Gospel of Mark for printing in 2004. The Nindewari Elementary School teachers, Clifford Bogino and William 
Angoro, also assisted us in orthography decisions as we worked together to print some of their original 
elementary school reading books prior to 2004. In 2005, we, Kathy and I, met for two hours with the Ainsi 
Elementary School teachers Edward Biama, John Tera, and Smith Jiregari, as well as the Overseer of the 
Nindewari Elementary School, William Angoro, to discuss orthography issues. The trial orthography we are 
now using was decided upon at that meeting. 
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6.6 Disagreement over Orthography 
Some of the challenges we face with orthography are the result of older printed materials produced by the 

Anglican Church prior to our arrival in 1990. Therefore, the use of the letter <y> in place of <i> in certain words 
is still questioned. Also, the spelling of various transliterated words will need to be finalized before the 
Binandere New Testament is completed. Most old place names used by early government administrators and 
missionaries will not be changed due to strong support for their original spellings. However, no major 
disagreements have surfaced yet with regards to the present trial orthography. 

6.7 Problems with Orthography 
At one village checking session an older Binandere man had problems seeing the acute accent placed over a 

lengthened vowel. We alerted him to the fact that the acute accent was present and that it signaled a long vowel. 
This seemed to satisfy him. However, we are aware that in the Korafe New Testament, a double vowel was used 
to signal a lengthened vowel, and a single vowel was used to signal an unlengthened vowel. We will have to 
continue to observe different people's reactions to our present means of indicating vowel length before we make 
our final decision as to how to best mark it in the Binandere New Testament. 

With regards to the phoneme /β/, most Binandere people questioned to date prefer to represent this 
phoneme with both <v> and <w>. This is not the solution we would recommend, however, we will respect their 
preference since this is their alphabet. During our meeting with the elementary school teachers in 2005, we 
agreed to use the following rules to regulate the spelling of words containing the phoneme /β/. The voiced 
bilabial fricative /β/ will be represented by a <w> before the backed vowels /ɑ o u/ and a <v> before the front 
vowels /e i/. 

We have alerted our Binandere advisors to the fact that that their choice will make it harder for their 
children to learn the language. However, since the first Anglican missionaries used <v> and <w> to write the 
Binandere language, and because they have seen <v> and <w> used in the Ewage New Testament (a 
neighboring language), they want to continue the tradition.  

7. Motivation 
What reason has anyone given for wanting to learn to read? The Binandere people desire to be able to 

read English and Tok Pisin newspapers so that they can stay up with current events. Binandere parents 
encourage their children to attend the local community school so that they can learn to read and write in English. 
Their hope is that their children will then be better qualified to find good paying jobs once they graduate. 
Binandere leaders want their children to not forget their cultural roots. Therefore, they are very supportive of 
teaching their children how to read and write in Binandere, and for teaching them their cultural traditions. Some 
Binandere ladies have confided that they want to learn to read because their children are learning to read in 
school. Apparently, they do not want their children to surpass them with their reading skills! 

Is this attitude general or specific to the individual or group? This positive attitude towards wanting to 
learn to read pervades the general Binandere population. The Anglican (ANG) missionaries who first came to 
the Binandere area taught the people how to read and write in their own language before teaching them English 
(White 1991:13-14). Therefore, the Binandere people were taught the value of being able to read and write early 
on.  

Is there any spiritual motivation for reading religious writings? Yes, it appears that there is a strong 
spiritual motivation for reading religious materials present among the Binandere, and especially among 
Binandere ANGs. Throughout the years, the ANG Church has produced English 'lectionaries' which outline 
daily Scripture readings for their members. These lectionaries are frequently used by church leaders and 
members to schedule their daily Bible reading.  

Two other books which are being used among the Binandere ANGs include the Binandere Ia Buk ‘The 
Binandere Song Book’ and the Ombari Kotopu ‘The Holy Covering’ (see 4.1 above Vernacular Materials 
Produced). Only a few dilapidated copies of this song book and liturgy remain. However, we are constantly 
being asked to make photocopies or reprints of these booklets. 

Since the Binandere Gospel of Mark was printed in 2004, over 400 copies have been sold. It is not unusual 
to see church members carrying their copies to and from church. On occasion, we have witnessed ANG church 
leaders using their copies for the scheduled Scripture reading on Sundays. 
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English Bibles are also commonly read from during Sunday services in both the ANG and Christian 
Revival Crusade (CRC) churches. It is not unusual to see various members of the congregation following the 
Scripture readings in their personal Bibles during the service. 

Also, during Kathy's women's literacy classes, the students have been encouraged to write out Binandere 
gospel choruses and songs. To date, over 30 different songs have been drafted. These have been printed and 
distributed to the students. The ladies use the printouts during class to practice reading. They also take them 
home and use them to practice during the week. 

On more than one occasion, Binandere people have approached us with requests for English, Tok Pisin, and 
Binandere Sunday School materials. We have been able to supply them with some English materials. However, 
it would be very beneficial if a Binandere set of Sunday School lessons could be drafted and printed for the local 
churches.   

What desire is there to send and receive letters? Sending and receiving letters is a common occurrence 
among the Binandere population. We have witnessed people sending and receiving letters from relatives in 
Popondetta and Port Moresby, and also from different villages within the Binandere area. Most letters are 
written in Binandere, but on occasion, someone will write a letter in English. 

Are there any groups or individuals who have shown a real interest in learning to read and write? 
The 20 to 30 ladies who regularly attend Kathy's women's literacy classes have shown a real interest in learning 
to read and write. Several ladies who could not write their own names before, are now writing sentences and 
reading passages from the Gospel of Mark. Some of these ladies are also composing songs and writing short 
stories in Binandere. 

The Binandere elementary school teachers are also producing original short stories on a regular basis. These 
stories are then used during class sessions to teach their students how to read. At least two elementary teachers, 
William Angoro and Clifford Bogino, have also expressed interest in attending the STEP Course which is held 
at Ukarumpa. 

8. Attitudes to Education 
8.1 Attitudes of Traditional Leaders 

Several different village leaders (approximately 60 years of age) were interviewed to discover the attitudes 
of traditional leaders regarding adult education. Byron Engia, a retired Aid Post Orderly, who resides in Mana 
Katae Village, said that he believes adult education is a good idea. John Stafford, a village leader from 
Nindewari, said he would be willing to attend and support Binandere literacy classes for men, even if they were 
taught by women! Frederick Topogo, another Nindewari Village chief, fully supports adult education. He has 
attended the Translators' Training Course at Ukarumpa and also encourages his wife, Dorothy, to attend the 
women's literacy classes held in the village. 

When asked how he felt about children's education, Byron Engia said he was all for it. He purposely sent 
his children to the elementary school so that they would be better prepared for community school. He has 2 boys 
that have completed community school. Another one of his sons was attending grade 6 at the time of this 
interview (February 2007). Dudley Wode is a traditional leader from the village of Wagadari. He said that he 
has 3 children that are now attending community school and one that is enrolled in the Nindewari Elementary 
School. 

In conclusion, all the traditional leaders we interviewed seemed to value education very highly. These 
leaders came from three different villages, however, all of them were supportive of both adults' and children's 
education. 

8.2 Attitudes of Other Leaders 
Some other leaders who have shown strong support for education in the village include the Anglican Priest, 

Nephia Jingasibae and Christian Revival Crusade Pastor, Gregory Arura. These men take an active part in 
school commencement exercises and also assist the local community school and elementary school on 
scheduled workdays. The local Ward #14 Council, John Hunt Jingasibae, and Committee, Tennel Ajive, also 
actively support the both the elementary school and the community school when they are not out of town on 
business. 
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All of the above named men seem to have a strong interest in literacy. They have all sent (or are sending) 
their children to the local Binandere village elementary schools for their first 3 years of education. They also 
have encouraged their wives to attend Kathy's Binandere women's literacy classes. Pastor Gregory's son, Jerry 
Arura, is presently employed as a teacher at Nindewari Community School. He completed his teacher's training 
in Madang in 2006. 

Priest Nephia and Pastor Gregory have also shown an interest in furthering their own education. After 
completing grade 6, Priest Nephia trained for two years at Kerina Evangelist College in Western Highlands 
Province before being assigned to Nindewari Parish as a deacon. He is also currently furthering his education at 
Newton Theological College and was just recently ordained as an Anglican Priest (June 2009). 

Pastor Gregory completed grade 5 in 1974 and served as a leader in the village church until he attended 
Bible College at the Christian Revival Crusade (CRC) Bethel Centre in Port Moresby (1987-88). Since 1990 he 
has been serving as pastor at the Peio CRC Church, 3 miles downstream from Nindewari Village on the Gira 
River. Both Priest Nephia and Pastor Gregory have recently made application to attend the 5 week Translators' 
Training Course #1 to be held at Ukarumpa in the May 2010. 

8.3 Educational Results Desired by Leaders 
Byron Engia and Dudley Wode admitted that they would like their children to get good educations so that 

they can earn income. Priest Nephia has the following goals for his children once they become educated. He 
wants: 1) Susan to become an accountant, 2) Nonga a missionary, 3) Carolina a nurse, and 4) Copland to take 
care of their family's land. Nephia also says he wants his children to get educated so that they can support 
themselves and their aging parents. 

Several Binandere men were asked, "What language would you prefer that your children be taught in?" 
Two men from Wagadari Village, Dudley Wode and Robroy Bagiro, said that they would like their children to 
be educated in Binandere, even if they were taught it all the way through grade 12. Philip Yana and Byron Engia 
from Mana Katae Village agreed. 

8.4 Educational Methods Desired by Leaders 
Byron Engia, Philip Yana, Robroy Bagiro, and Dudley Wode were all asked the question, "How do you 

think education or literacy should be acquired?" In response they unanimously said that the village 'community 
school' was the means by which they believed their children should be educated, and learn to read and write. 
Byron interjected, "If my sons could receive all their education in the village from grade 1 through 12, I would 
be very happy!" The common consensus among these men was that sending their children to Popondetta to 
complete their education (from grades 9-12) was morally dangerous. Therefore, they would prefer to have their 
children educated at home in the local community school rather than be exposed to town life. 

8.5 Life After School 
The above village leaders, were asked, "What happens to students when they leave school (at whatever 

level they finish)? They replied that many students just come back to the village to live in the community. 

The same leaders were then asked, "Is their schooling used?" They responded, "No, most students, who 
come back to the village after completing or leaving school, do not use their schooling." However, they also 
acknowledged that some students do use their schooling and go on to further their education. Some of the jobs 
that educated Binandere people have been able to obtain are as follows: 

Ian Jinga- Intelligence Officer 

Byron Engia- Aid Post Orderly 

Jeffery Dademo- Defense Force General 

Dr. John Waiko- University Professor and Member of Parliament 

Henry Justin Tabara- Aid Post Orderly 

Ian Tabara- Architect 

Samuel Yana- Police Sergeant 

Rufus Topogo- Harbors Board Officer 

Lydia J. Topogo- School Teacher 

Copland Tata- School Teacher 
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Moses Douglas- School Teacher 

Benedict Bogino- School Teacher 

The village leaders who were being interviewed, however, bemoaned the fact that most young people who 
leave school after grade 10 or even after grade 12, are not able to find jobs now days. Therefore, they are aware 
that, obtaining an education does not automatically guarantee a person a job. 

9. Traditional Methods of Teaching and Learning 
9.1 Consciously Taught Topics 

What topics are consciously taught to Binandere young people? According to the village adults interviewed, 
many topics are consciously taught to their young people. Some of the topics which are taught intentionally with 
verbal instruction are: 1) Canoe carving, 2) Pottery making, 3) Weaving string bags, 4) Pounding sago, 5) House 
building, 6) Dancing, 7) How to be a good husband and father, 8) How to be a good wife and mother, and 9) 
Identifying plant and animal life. Any of these skills may be initially imitated by a student before they are 
verbally taught. Nevertheless, in response to the question given to those being interviewed, "What subjects are 
consciously taught to Binandere young people?" the nine topics named above were singled out as being 
normally taught with verbal instruction. 

Some topics that are not initially taught to Binandere young people using verbal instruction are: 1) How to 
use bush medicine, 2) Fastening sago palm leaf stem walls, 3) Sewing up sago palm leaf thatch, 4) How to 
paddle a canoe, 5) Making a garden, and 6) How to swim. These skills are imitated by children at an early age, 
and then, as the children grow older, their parents and older siblings coach them verbally and by example.  

9.2 Students 
Who is taught, and at what age? 

 Males 

1) Canoe carving is taught to teenage boys about 14-15 yrs old. 

2) Pounding sago is taught to teenage boys. 

3) House building is taught to preteen boys and continued through teen years until they marry. 

4) Boys are taught how to sew up sago palm leaf thatch between the ages of 6-8 yrs. 

5) Boys are taught how to fasten sago palm leaf stem walls between the ages of 6-8 yrs. 

6) Sons are taught how to be good husbands and fathers from childhood up until time they marry. 

 Females 

1) Pottery making is taught to preteen girls. 

2) Weaving string bags is taught to preteen girls as well as to older girls. 

3) Daughters are taught how to be good wives and mothers from childhood up until time of marriage. 

 Males and Females 

1) Children are taught how to use bush medicine from a very young age. 

2) Children are taught how to identify plant and animal life from childhood up until early teen years. 

3) Children are taught how to paddle a canoe between the ages of 6-8 yrs. 

4) Children are taught how to make a garden between the ages of 6-8 yrs. 

5) Children are taught how to swim between the ages of 6-8 yrs. 

6) Dancing is taught to preteen boys and girls and is continued into adulthood. 
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May a younger person ever teach an older person? An older tribal chief named John Stafford was asked 
this question. He replied, "Yes, I would let a younger person teach me how to repair a motor on a dinghy, if the 
younger person was competent." 

During Kathy's literacy classes, I have witnessed older ladies attentively taking in her teaching. These ladies 
have a strong desire to read and write. This behavior may have not traditionally been the norm. However, as 
Kathy presents her lessons, she humbly admits that she is not the expert on everything. This approach gives 
those older than her the freedom to correct her when she makes obvious mistakes. Yet, at the same time, they 
are ready to defer to her if they realize she has knowledge and training in a certain area that they lack. 

May a woman teach a man? Tribal chief John Stafford was asked this question and responded, "Yes, it is 
allowable." Though he did not elaborate, his son, Nephia went on to explain that, if a woman is knowledgeable 
about a certain subject, she is permitted to teach men. Nephia gave the example of a woman Bible teacher from 
Youth With A Mission (YWAM) that recently visited the area. This woman was permitted to teach Binandere 
men and women in the village, because she had a wealth of Bible knowledge which they did not have. 

9.3 Teachers 
Who teaches the different topics or skills? Normally, within traditional Binandere culture, the choice of 

the person who will be your teacher is governed by at least two factors. 1) Gender: Is it a skill normally engaged 
in by just males, just females, or by both genders? 2) Competency: Does the person giving the training have 
adequate competency in the field in which they are teaching? 

Traditionally, the Binandere people restricted themselves to gender specific roles. Therefore, it was normal 
for women to teach their daughters how to make string bags and fathers to teach their sons how to build houses. 
Men did not teach their daughters how to build houses and women did not teach their sons how to make string 
bags. However, with the introduction of western values, some of these gender specific roles are being discarded. 
Nevertheless, from the data collected during our interviews, it appears that for the most part, the traditional 
gender specific roles are still being honored within the Binandere language area. 

Though we have not heard a lot of discussion regarding the competency levels of certain Binandere 
teachers, it is obvious, that certain individuals have attained reputations for their craftsmanship. One such person 
is Stewart Guba in Ewore Village. He is an expert canoe carver, therefore, young men go to him for advice and 
training in the art of carving dugout canoes. Young men will go to him for advice before they will go to others 
in the community, because he has developed a level of competency which surpasses the rest. 

The categories of different teachers listed below have been divided according to skills taught by: A) 
Fathers, B) Fathers, Uncles, and Older Brothers, C) Mothers, D) Mothers and Mothers-in-law, and E) Fathers 
and Mothers. These categories are not exhaustive, nor are the skills which can be taught exhaustive. Rather, 
these are examples of some of the different teaching roles which are present within the Binandere culture. 

A) Fathers normally teach their sons how to sew up sago palm thatch and how to fasten sago leaf stem 
walls. They also teach their sons how to be good husbands and fathers. 

B) Fathers, Uncles, and Older Brothers teach the boys in their families how to do house building, and 
how to make canoes. 

C) Mothers teach their daughters how to make pottery and weave string bags. 

D) Mothers and Mothers-in-law teach their daughters and sons' fiancées' how to be good wives and 
mothers. 

E) Fathers and Mothers normally teach their children how to dance, use bush medicine, identify plants 
and animals, paddle a canoe, make a garden, and swim. 

9.4 Period of Instruction 
How long does someone spend learning a skill? The length of time required to learn a new skill may vary 

depending on several different factors. If the skill to be learned takes extensive practice, and a variety of tools 
and materials, it will take more time to learn than a skill demanding less. The level of aptitude, coordination, 
and strength of the student may also directly affect how long it will take them to learn a particular skill. 

Therefore, to learn the art of canoe carving may take 3-4 weeks for an average person. However, there are 
some Binandere men who have never really mastered this skill, despite their best efforts to learn it. Learning 
how to pound sago takes the average person only a few days to learn. Learning how to perform a new traditional 
dance correctly, usually takes an average group of young people 2 weeks. Learning how to build a house and 
how to be a good husband are life skills that Binandere men are constantly teaching their sons. This period of 
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intentional training and learning extends until the time their sons marry and establish their own homes. Thus, for 
a Binandere young person to learn certain life skills well, could take 10 to 15 years. 

What time of day does teaching occur? The time of day during which teaching normally occurs may vary 
depending on the subject matter being taught. Fathers often will teach their sons how to be good husbands and 
fathers around the family camp fire, early in the morning or later in the evening. On the other hand, parents who 
are teaching young people a new traditional dance normally teach them during the day, from 8-12 and from 1-5. 

Are there special times of the year for teaching? According to Priest Nephia Jingasibae, house building 
is best taught from December to March. The Binandere people normally build new homes during these months, 
because these are the months in which garden food is most plentiful. Since house building usually requires the 
assistance of several families, the individual family for which the house is being built is expected to reward all 
those who assist them in the project. This is usually done by presenting a large feast to all who helped, once the 
new house is completed. Therefore, choosing this time of year is crucial if one wants to adequately repay those 
who assist them in the project. 

Nephia also suggested that if we were to have a writers' workshop, December to March would be the most 
ideal time to hold one. Then those visiting Nindewari Village for the workshop could be fed without over 
extending the supplies of their host families.  

9.5 Teaching Methods 
The teaching methods employed by Binandere teachers were briefly described above in section 9.1 

Consciously Taught Topics. Since all the teaching mentioned there utilized some form of imitation, it can be 
deduced that imitation is one of the most popular forms of teaching engaged in by the Binandere people. When I 
asked our Binandere co-translator, Caedmon Tovebae, how teaching is done among the Binandere, he replied, 
"Students learn by watching and imitating." 

9.6 Rewards of the Educator 
Traditionally, a celebration feast was presented to those who assisted another person in house building, 

garden making, or canoe carving, etc. This custom is still followed by the majority of the Binandere people. 
However, back in the early twentieth century, the Anglican mission, began paying their workmen and teachers 
for work done. Forms of payment varied depending on the type of work done and the resources available. The 
most common remuneration presented to teachers was money and food (Garland 2000:106, 351). 

Currently, Binandere elementary school teachers and community school teachers receive salaries provided 
by the Provincial Department of Education. The funds for these salaries seem to be raised via student school 
fees. It is not known whether their salaries are supplemented by other provincial grants or not. However, it is 
common knowledge that families of many students regularly send gifts of garden produce to school for their 
children's teachers.  

In 2007, Nindewari Elementary School (NES) teacher, Clifford Bogino, shared with me that the 
government of Oro Province had set the cost of school fees at K100 per elementary school student. However, he 
admitted that most of the families in the surrounding villages could not afford to pay that amount for school 
fees. Therefore, at that time, NES was only charging K40 per student per year.  

9.7 Encouraging the Motivation to Learn 
Within the Binandere language community, the motivation to learn seems to be stimulated by many of the 

same desires which motivate people everywhere. People everywhere have a desire for adequate food, clothing, 
and shelter. They also have a desire for public recognition and acceptance. Contact with the West has also 
cultivated a desire among the Binandere to own many of the same possessions they see foreigners own. 
Therefore, if learning can be presented in such a way as to assure the student that he or she will be able to obtain 
some of these same goals, then the student will be that much more motivated to master the subject being taught. 

The example of Dr. John Waiko has convinced many Binandere young people that acquiring an education 
is valuable goal. This Binandere man grew up on the Gira River, was trained in Anglican mission schools, and 
eventually went on to earn his PhD in Social Science at the Australian National University. After completing his 
schooling, he became a professor of history at the University of Papua New Guinea in Port Moresby, and later a 
member of Parliament. While he was serving in these positions, he regularly supported the Nindewari 
Community School with grants for remodeling school classrooms, purchased solar panels and lights, and 
supplied the funds for building a small school library. The recognition he has earned nationally and locally has 
not gone unnoticed. Rather, it has given strong incentive to the present Binandere generation to obtain a good 
education. 
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On Sunday, 7 December 2008, Kathy and I witnessed another event which undoubtedly encouraged many 
Binandere young people and adults to gain a better understanding of God's Word, the Bible. On that date we 
attended the Peio Christian Revival Crusade Church's first Sunday School (S.S.) commencement exercises. 
During that service, several S.S. classes performed songs, recited Scripture, and were awarded certificates for 
the work they had accomplished during the school year. It was obvious that the public recognition given to the 
students for their hard work, encouraged them greatly and also stirred up interest in the audience. 

Finally, as in all learning situations, constant encouragement is essential. This may be illustrated by the 
description elicited from Pastor Eutychus Kambode and Frederick Topogo of how children are taught to swim. 
When a child is first being taught to swim, the parent stands on the far side of a deep body of water, while the 
child stands on the other side. Even before the child tries to paddle across, the parent assures them that they will 
be there to assist and rescue them should the need arise. In such a situation, the child is motivated to try, not 
because they know they will master the skill the first time around, but rather because they are receiving ample 
encouragement just to try. 
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