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work in Philippine dialect geography (Pittman et al. 1953), and his article on the -um-
and mag- distinction in Tagalog (1966) has’ proved helpful for the study of other
Philippine languages.

Howard P. McKaughan’s leadership and insight in linguistics were shown by his
contribution toward better understanding of Philippine verb morphology. In his study of
Maranao (1958a) he describes how case and voice are interrelated in Maranao clauses. In
conjunction with this, he developed a paradigmatic description of the Maranao verb,
thereby providing a systematization that has benefited SIL researchers for more than a
decade. His analysis of particles (1962) has also been a major help.

SIL’s international president, Kenneth L. Pike, conducted a workshop in the
Philippines in 1963. One emphasis of this workshop was matrix theory. In fact, it was in
preparation for this workshop that he published “A syntactic paradigm” (1963). Later
he published “Discourse analysis and tagmeme matrices” (1964), illustrating the use of
matrix display. It was during this workshop that SIL workers received their greatest
insight to that time into how focus and the grammatical topic fit into clause structure.
Following the Pike workshop, many papers by SIL personnel reflected the matrix model,’
as did Reid’s dissertation on Ivatan (1966). Elkins also made use of this model to describe
Manobo kinship (1968a).

Pike’s workshop in 1963 was not confined exclusively to grammar, however. It was
at this workshop that Shetler and Fetzer (1964) wrote their article on Balangao supra-
segmental phonology. The significance of this article is that it is one of the first to specify
the characteristics of a phonological phrase in a Philippine language. Also, it shows
interesting contrasts between a phonological phrase and a grammatical phrase in the same
language.

OTHER AREAS OF RESEARCH

Myra Lou Barnard (researcher, Dibabawon, Davao del Norte), peruses a page of the computer
print-out of the Dibabawon concordance, whose basis was 200 pages of text, which she and her
partner, Jannette Forster, had collected. The subject of the day’s study is verb stem classification
according to obligatory situational roles and correlated grammatical slots. Some environments of the
verb stem bogoy ‘give’ are shown:

qin-bogoy dan sikan tagudaa diyaq ki
sigak to nig-bogoy to gatas to duktur
bogoy-i qa nu to saging
konaq nu qig-bogoy kanak sikan

Comparing these and other environments of the root bogoy, Barnard observes that in each occurrence
bogoy requires an actor, a goal, and a site somewhere in the context, and that these roles in the real
world situation are correlated with the grammatical slots of subject, associate, and referent. After
further study and discussion with Dibabawon language helpers, she assigns bogoy to verb stem class,
associate goal transitive; subclass, associate referent transitive.

“The term focus has been used by A: Healey, and Phyllis M. Healey, . .. in their treatment of the
Philippine languages Yogad, Agta ... respectively” 1965, footnote 8, page 41), and to this one by
Richard Elkins: “‘Focus’ began to be used in 1953 by members of the Summer Institute of Linguistics
in the Philippines . . . , It first appeared in print in [Phyllis] Healey, 1960” (1970b, footnote 3, page 2).
In view of the disagreement between the first two statements and the third with regard to who first
used the term focus in print, Alan Healey’s “Notes on Yogad” were carefully read. It was found that
he did not, in fact, use this term in that article; therefore, it would appear that Phyllis Healey’s
statement, and Kerr’s following hers, were made under a mistaken assumption and that Elkins® state-
ment is more historically accurate.

1964 5I}Iotably, Papers in Philippine linguistics by members of the Summer Institute of Linguistics,
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having directed SIL’s work in the Philippines for a time, and who is now SIL’s interna-
tional vice-president for international development.

Also, before SIL’s first research teams went to Viet Nam in 1957, some of the
researchers who participated in that advance spent time doing research in the Philippines.
Two of these were David Thomas (former researcher, Mansaka, Davao del Norte) and
Ernest Lee (former researcher, Maguindanao, North Cotabato).

Reference has already been made to help SIL Philippines has received from con-
sultants of sister branches. In a similar way SIL Philippines extends help to other SIL
branches. One who is involved in this way is Jean Shand (researcher, Ilianen Manobo,
North Cotabato, and SIL Philippines literacy coordinator). She is now under appointment
by SIL as an international literacy consultant, after having served as a consultant at a na-
tional authors’ workshop in Mexico in 1972. In 1974 she will conduct a workshop of a
similar kind in a project of the Australian government for the Aborigines of that country.
Two others are Lee Ballard (researcher, Inibaloi, Benguet) and Richard Elkins (researcher,
Western Bukidnon Manobo, Bukidnon), both of whom are SIL international translation
consultants. Ballard was guest consultant in Viet Nam in 1972, and he will hold a work-
shop in Nepal in 1974.

Another way in which SIL Philippines serves the parent organization is that, when
its researchers take home leave, they often fill teaching positions at one of the several
linguistic institutes SIL holds annually. In the United States these institutes are held at
the Universities of North Dakota, Oklahoma, Washington, and Texas (at Arlington), and
at Gordon College; and in other countries they are held in Australia, England, Germany,
and New Zealand.

SURVEY DEPARTMENT

Kemp Pallesen (researcher, Siasi Samal, Sulu) sits on the porch of a Samal house, built over the
sea, with Samal speaker Ibnohasi Maldani and SIL survey technician Jerry Eck. Pallesen and Eck’s
purpose is to test in order to determine how well a story in the Sibutu Samal dialect is understood by
speakers of the Siasi Samal dialect. Maldani is being tested. The three men listen through earphones to
a tape-recorded story in the Sibutu dialect, into which questions in the Siasi dialect have been
introduced at various points to test comprehension. Whenever a question has been played, the
tape is stopped, and the one being tested — Maldani in this case — answers the question. Pallesen judges
the appropriateness of the answer, and Eck tabulates the scores. They intend to test ten Siasi
speakers in this way,

The story begins: “I will tell you, Father, about the time I went to Bubuan to dive for pearl
shells. When I had been diving for three days, I got a pearl about the size of the tip of my little finger.
(Question: How large was the pearl?) Then I took the pearl to Zamboanga, where it was sold for
P800. What I had in mind, since I now had P850 in cash, was to buy a six horsepower motor for
fishing out at sea. When I had bought a motor, I went home from Zamboanga. (When did he return
home?) I travelied by ship and enjoyed my ease; I was fed and given cigarettes to smoke while I was on
the ship. When I arrived home, I bought a little dugout hull for the base of the motorized banca. (Why
did he buy a little dugout hull?) When I had bought it, I made all the parts of the motorized banca.
When 1 had finished my work, I went out to sea to troll for shark. When 1 was out on the open sea
trolling, there were large quantities of sobad and tuna . . .”

Eck and Pallesen are testing in Siasi, because word lists taken previously indicate that the dialect
spoken there may be different from others in the Samal area, such as the one spoken in Sibutu.
Intelligibility testing is a means of determining with a fair degree of finality how different two dialects
are. Thus, in the case of the dialects of Siasi and Sibutu, the purpose of testing was to find out whether
they are to be classified as subdialects of the same language or as different languages.

The actual results of the testing in Siasi were that ten Siasi speakers averaged 62% in their
understanding of the Sibutu story. The SIL survey department, therefore, has classed Siasi Samal and
Sibutu Samal as separate languages, each requiring analysis and the preparation literature.
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Sindangan Subanun, Umiray Dumaget, Northern Kankanay, Balangao, Atta, Inibaloi, and
Amganad Ifugao.

Assignments given participants at writers’ workshops often involve them in
describing experiences they have had in conjunction with the workshop, such as field
trips to local points of interest. Also, participants are given lectures on health and agri-
culture, which are intended to stimulate them to write about these subjects. They are
encouraged to write about other subjects too, for example, money management. In
addition, besides folk tales, riddles, and legends from their ethnic groups they are
requested to write descriptions of cultural features, such as marriage arrangements;
etiquette; litigation by elders; hunting, fishing, and trapping procedures; basket- and
mat-making; and boat-building. Descriptions of flora and fauna of their home areas and
their uses are also written.

Each workshop participant is urged to listen to tape-recorded texts or read typed
stories in his language as an aid in following natural style and the discourse structure of his
language . The writers themselves usually draw the illustrations for their stories and articles;
also they attend classes in typing and the use of a mimeograph machine.

All literacy materials produced under SIL auspices are on the Bureau of Public
Schools’ list of approved supplementary reading materials, and they contain forewords by
the Secretary of Education and Culture and the Director of the Bureau of Public Schools.
Often books, before they are published, are made diglot by the addition of a Pilipino
translation of the book’s text.

THE INSTRUCTIONAL PHASE OF LITERACY

Lois Ashley (researcher, Tausug, Sulu) and Tausug language helper Jikiril Ali sit at a table
spread with Tausug workbooks and primer, tapes, microphone, and tape recorder. What they propose
to do on this particular day is to make tape recordings of Tausug literacy lessons for a projected
program to be broadcasted by radio station DXAS in Jolo, in which the taped lessons will be heard
throughout the region and monitored by extension classes of Notre Dame of Jolo College. Jikiril Ali
reads one such lesson in Tausug:

“Open your book called The way to read to page 28.

Point to ba in the first box on the half page.

Read the syllables from left to right.

Now read the syllables from top to bottom.

Circle bu.

Write bu on the writing line on the right of nag'aa.

Now circle bun.

Write bun on the next writing line, on the right side of ga.

What words did you write? That is correct: nag’aabu and gabun.

Now lift the half page. Check to see if you circled the same syllables as are circled on the answer page.

Now turn to page 16 in the primer The king’s command to the duck. Read the story.”

When Seymour and Lois Ashley observed that hcalth suggestions broadcast over
the radio in Tausug were sometimes put into practice by their Tausug neighbors, they
began to wonder if radio might not also be used to teach literacy. Meanwhile, students at
Notre Dame College who were teaching extension classes in nutrition to Tausug women
were finding their teaching less effective, because the women could not read.

Ashleys and the college “got together” through the agency of the administrative
vice president, Leonor Luna, of the college, and a plan was formulated. When those in
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teachers have been eager to assist in preparation of dialect materials. The provincial
superintendent of Mountain Province, Raymundo de Leon, has released two teachers to
attend an SIL primer-making workshop and two to participate in a recent national
writers’ workshop. Books written in the latter workshop are now being published.
Balangao teachers have also attended seminars, held by SIL guest adviser Marietta Brett,
where they have received instruction in the use of visual aids that accompany the
Balangao arithmetic books Brett has prepared for Grades one and two.

Ifugao primers and lesson guides for arithmetic and social studies, written by Anne
West and SIL trainee Helen Madrid, have been used in all-Ifugao adult education classes
at Amganad, Banaue, Mountain Province. In Grade one of the Amganad barrio school SIL
primers and lessons are used to help in the transition from reading in Ifugao to reading in
English.

el SIL and the public schools are cooperating also in the Batanes. Virginia Larson
(researcher, Ivatan, Batanes) and local teachers revised Ivatan primers and brought
them up-to-date at a workshop in the Batanes in January 1974. Previous editions of SIL
primers have been in use in Grade one of Batanes schools for about ten years.

In another instance of cooperation between SIL and the Department of Education
and Culture, in 1963 the Division of Adult Education of the Bureau of Public Schools
sent three specialists to an SIL primer-making workshop at the SIL center in Bukidnon.
At that workshop primers were written for Tagalog by Delfin R. Manuel, for Ilocano by
Tranquilino Basat, and for Cebuano by Carlos B. Olano. The primers produced then are
the official primers for adult education in those languages.

LITERACY INSTRUCTORS’ INSTITUTES. A factor that contributed to the success
of the Kankanay project is that teachers assigned to the public schools in the area are
speakers of the local vernacular. In such an area, SIL is able to work in cooperation with
the BPS and its Adult Education Division. In many areas, however, where SIL has
assigned researchers, no member of the minor ethnic group has been educated on the
college level to be a teacher.

In areas like these, after a core of individuals has been taught to read, the SIL
researchers conduct literacy instructors’ institutes (LII) to train competent new readers
to become instructors. No education beyond the ability to read and write is required of
participants. Sometimes, as, for example, in the Ilianen Manobo area, participants are
chosen by the community or by the local datu. Instruction is given in L1Is in principles of
teaching and classroom techniques, psychology of teaching adult nonliterates, testing
procedures, and lesson-by-lesson use of the materials in the local dialect. In addition,
students are provided practice-teaching experience. At the close of an institute the
instructor trainees receive certificates signed by SIL and the Division of Adult Education.

Where there are public school teachers and supervisors, however, who speak a
particular minor language, only brief seminars are held to acquaint them with the
orthography and primers for that language. An example is the seminar held jointly by SIL
and the Division of Adult Education and Community Development in Jolo in 1969.
About two hundred Tausug and Samal teachers and supervisors attended this seminar,
which included lectures, a forum, and workshop sessions on use of the SIL-prepared Samal
and Tausug primers. Kemp and Anne Pallesen (researchers, Siasi Samal, Sulu) held a
similar Samal-Tausug seminar in 1970.

In areas where literacy programs like those described above have not been possible,
SIL teams have reluctantly initiated programs that are largely SIL-administered. Such
action has been reluctant, because SIL recognizes that such programs are dependent on its
continued stimulus. One reason why this is not preferred is that, since SIL is not, in the
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Pilipino particles ang, nang, and sa, in the context of familiar content words, so that they
may come to recognize such function forms automatically. Such drills-in-context also
give practice in reading larger units fluently. A drill like sa iyong bahay, sa iyong bukid,
sa iyong karabaw not only teaches sa, it gives practice also in reading phrases as units.
Stories chosen for practice in early reading lessons are those having high predictability;
that is, the student can almost guess what is coming next. Such stories are easy reading,
to be sure, but they teach students the vital technique of using context clues to attack
new words.

Prelesson oral drills have been found to be an effective means for teaching many
things in reading. Just as in new math, students learn mathematical concepts by working
with concrete objects before they are introduced to the abstract names of the concepts,
so in literacy, oral drills are used to help students become aware of sounds before they
are confronted with the abstract representations (letters, syllables, and words) of those
sounds.

A significant phase of a successful literacy program, which has yet to be treated
in this paper, but which actually precedes all the others in practice, is prereading. The
purpose of the prereading phase is to lead an individual to reading readiness; and it is very
important, for it is here that an individual is taught that reading is a meaningful exercise
by which information is communicated. One way a teacher can help an individual toward
reading readiness is to read aloud to him. In actual practice, prereading is taught by means
of a workbook which precedes the primer.

Through its publication Notes on literacy SIL’s international literacy department
keeps SIL researchers informed of new techniques and developments in literacy. The
updating of techniques is a continual process. Here in the Philippines, SIL received help in
becoming more current in its literacy methods when Kathleen Bosscher, a Peace Corps
volunteer, was “lent” to SIL for a year as a consultant in literacy. Working with SIL
researchers from Mountain Province to Jolo, she gave much valuable assistance in the
writing and expanding of workbooks, the devising of exercises, and the adaptation of
games. It may be said that she sought every means possible to ensure adequate teaching
and practice of new literacy skills.

An example of the kind of contribution Bosscher made is this. She found that a
good exercise is one that includes three basic elements: (1) decision, (2) action, and (3)
feedback. Such an exercise would go something like this: the teacher says a syllable; then
the student finds the syllable on the workbook page and circles it (decision). The teacher
says a second syllable, which thepupil finds and circles; then the pupil writes both syllables
(action). Finally, the student reads the word that has been made (feedback). The best
decision is one which must be made by each pupil, not the best students only. The best
action is the one that is most direct, and the best feedback is the inner feedback of
reading with understanding.

“VERNACULAR FIRST.” Almost taken for granted by SIL in its literacy efforts
is the principle that the skill of reading should be taught to students in their own language
first. SIL firmly believes that students learn to read more easily in their first language than
in another. Then after having learned to read in their own language they can more easily
learn to read a second language.

Why do literacy materials in a student’s own language work best? Three reasons may
be cited. (1) When basic materials are in a student’s first language, as soon as he begins to
read he is reading material that has meaning to him, and he can immediately grasp the
idea that reading is meaningful. In short, he knows what reading is all about. (2) If a
student does not have to learn new vocabulary at the same time he is learning to read, he
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literates, whose reactions to and comments on the orthography are invited. An ortho-
graphy, which symbolizes one’s language, is often equated with the language per se;
therefore, aesthetic and social factors may bear as much, if not more, weight than
phonemic factors in orthographic decisions.

Orthography tests have been developed, which are designed to validate or invalidate
orthography decisions made by a researcher on the basis of his phonemic analysis of the
language. Another purpose of these tests is to learn what literates prefer with regard to
how morphophonemic changes and phonemes unique to their language are represented.
Often in question is the symbol to be used for the so-called pepet vowel /3/, which does
not occur in Pilipino, but may occur in the minor language involved, with a phonetic
value in the range of 8, 2, # or t. As a general rule, since diacritics and non-Roman
characters are held to a minimum, o or e is chosen to symbolize this vowel in orthog-
raphies of minority languages. In addition to the pepet vowel, minority languages often
have other phonemes not shared by Pilipino, such as /¥, /z/, /t§/, o/, and /q/ (the
pharyngeal stop).

An orthography is given final approval after the following have been presented to
the literacy committee: (1) a statement explaining how the orthography has been tested
and showing that the orthography is accepted, (2) reasons for any changes from the tenta-
tive orthography, and (3) a statement of how the regional language orthography, any
subdialects, the education level of the speakers, and national sentiment have influenced
the proposed orthography. After this approval has been granted, the orthography is
submitted to the Department of Education and Culture for official endorsement.

The second way in which SIL seeks to aid the transition into the majority culture
is through the use of diglot materials. An increasing number of dictionaries, health books,
and supplementary literature are being published in diglot or triglot (Pilipino-English-
minor language) form. The Institute of National Language assists SIL in preparation of
Pilipino equivalents.

The third, and major, way in which SIL helps members of minor ethnic groups to
learn Pilipino is by teaching them the skill of reading on the basis of the vernacular first
principle. It is SIL’s belief that respect for his own culture and a sound education in the
three R’s in his own language give a student the best possible foundation for study and
integration into a second language and culture.

This principle is, of course, in agreement with official policy governing the use of
the vernacular as medium of instruction in the first two grades. Attention is called to the
following pronouncement handed down by the national Board of Education: “The Board
adopts as a policy the use of the native language as the medium of instruction in Grades
one and two in all public and private schools and urges the school authorities to take
practical steps toward its implementation.”” In the same vein, Secretary of Education
- and Culture Juan L. Manuel observes: “When a student has learned to read the language
he understands best, the resulting satisfaction in his accomplishment gives the drive and
confidence he needs to learn the national language. His ability to read, furthermore, is the
indispensable tool for the study this program will require.””®

Speaking for SIL International, Gudschinsky makes a similar point: “The enforced
use of a single language is not the road to unity, or to education. Among the most
persistent fallacies is the notion that children will learn a second language faster if they

7From Section 10 of Article I “Mental Objectives of Education”, of the Revised Educational
Prograrg formulated by the Board of Education.
This statement by Secretary Manuel is from the foreword appearing in all SIL Philippines
literacy materials.
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Although factors involved in motivation to learn to read are coming under increased
study, one key factor already exists for a number of minority language groups. It is the
existence of supplementary reading materials written by speakers of those languages. It
has been found that, as members of minor ethnic groups become literate and then begin to
write stories in their own vernaculars, others in these groups want to read what they have
written.

Thus, the SIL literacy program has come full circle: production of reading material
to primer-making to LIIs and literacy classes to transitional materials into Pilipino to
literature written by new literates in their vernaculars.

TRANSLATION DEPARTMENT

Jerry Eck (researcher, Maguindanao, Cotabato) attends a translation orientation workshop at
SIL’s Mindanao center. He listens to a lecture by Vivian Forsberg (researcher, Tboli, Cotabato, and
translation department chairman) on equivalence problems: situations where a concept from the
source language (the language of the document being translated) has no equivalent in the receptor
language (the language into which the translation is being made).

The lecture proceeds: “When the idea to be translated is foreign to the receptor culture and
therefore unknown, you will find one of the following techniques, or a combination of them, helpful
in most cases. (1) Use a word inithe translation that is more generic than the word from the source
language. An example of this would be the translation of the term ‘tower’ by ‘house,’ or ‘penicillin’ by
‘medicine,’ if in the context — and this is important — if in the context nothing of the specific nature
of the object is in focus, (2) Use a phrase that describes the unknown concept, as, for example,
translating the word ‘sergeant’ by the phrase ‘commander of a small group of soldiers.” Be cautious
here, however, so that lengthy phrases do not overburden the syntax, thereby making the translation
unwieldy and unnatural. (3) Substitute a concept from the receptor culture that parallels the unknown
concept as it is used in the particular context. For example, ‘carabao’ will often substitute for a
foreign beast of burden, such as ‘ox’. Care should be taken, however, to avoid anachronism and gross
incongruity. It is not, for example, acceptable to translate ‘chariot’ by ‘carabao sled’ in a context of
warfare. (4) Use a loan word, either from the source language or from some prestige language. Thus,
‘camel’ might be rendered by the English word, or by the word used in most other Philippine languages,
kamilyo. It is often desirable to reinforce a loan word with a generic term that gives the reader a clue
as to the meaning of the borrowing, as ‘a kind of grain called “wheat” (o1 “trigo”)’.”

Jerry Eck, like other SIL researchers, attended a translation orientation workshop
after he had been in residence in the Maguindanao language area for a year and a half or
two years. He had begun linguistic analysis, having completed a description of the
phonology of the language, and he had achieved a degree of conversational fluency
adequate to carry on the translation process with his language helper in Maguindanao.

SIL’s aim is that all translated materials “fit” the language into which the translation
is being made, that is, that the resultant translation exhibit natural grammatical patterns
and natural semantic collocations. While the subject matter may be foreign, a reader’s
reaction should be that the translation is clear and understandable. In short, the transla-
tion should be accurate and faithful to the original wortk, clear to the reader, and in a
style that is varied, interesting, and natural to the receptor language.

After an SIL researcher has had more time studying the language of his assignment,
he is in a position to benefit from advanced lectures and seminars, which are presented
during annual translation workshops on Luzon and Mindanao. Some of the problems
treated in these advanced sessions are rhetorical questions, figures of speech, symbolic
actions and gestures, and nonequivalent grammar. Another problem that receives much
attention is that presented by the great amount of implicit information shared by the
original writer and his readers that is not explicit in the original text, but, nevertheless, is
crucial to understanding.
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example, in O. Henry’s famous story, “The gift of the magi,” after Della had sold her long,
brown hair to buy her husband a watch chain for Christmas, she looks in the mirror and
dreads her husband’s reaction to her shorn appearance. She then says to herself, “But
what could I do — oh! what could I do with a dollar and eighty-seven cents?”” The meaning
of the question is a strong negative, and it is likely that a negative translation would be
requirec if a given language did not use a question for this function: “But there was
nothing — absolutely nothing — that I could buy him with the $1.87 that I had!”

Probably the most difficult problem of all a translator faces is that involving
implicit information. Every cultural group has an immense amount of shared information,
and an author writing for his own group can assume that his reader will understand him,
even if he does not express every detail. In the Gospel of St. Luke (7:44), for example,
Jesus is quoted as saying, “You gave me no water for my feet.” He was understood
because his listeners — and readers of the gospel later — shared the common custom of
washing the feet of newly-arrived guests. In translating for a culture that does not know
this practice, however, one may well find it necessary to make explicit some information
that is implicit in the statement: “You gave me no water fo wash my feet,” or perhaps
even, “You did not show me the courtesy to give me water fo wash my feet on my
arrival.”® '

At every stage in an SIL researcher’s progress as a translator the translation depart-
ment provides consultant help and guidance. Consultants are trained in annual two-week
consultant training workshops and thereafter by working as apprentices to experienced
consultants. Each consultant knows a Philippine language himself, which is a decided
advantage in a country where all languages are related. In addition, when he is called upon-
to check a translation, he examines text material in the consultee’s project language to
familiarize himself with its grammatical features, such as markers, word order, conjunc-
tions, and the like.

As in many other phases of SIL work, the native-speaking language helper is
extremely important in consultant-consultee checking sessions. It is this helper who
provides feedback concerning the meaning communicated by the translation. To cast the
translation, an SIL researcher has had the services of one — or more — language helpers;
now to check it he requires the services of yet another.

In the actual checking session the researcher-consultee “translates” his translation
orally back into English for the consultant, who is following the source language text.
When the consultant has a doubt, he stops the consultee and presents his query: “Ask
Alfredo why in the story the old women are laughing.” The consultee then relays the
consultant’s question to his language helper in his language. The language helper’s

9An example of the problem an outsider has in understanding another language is this excerpt
from an Inibaloi text. The original language is Inibaloi, and the receptor language, English. The
Inibaloi text reads: ‘“‘After he found the money, Juan celebrated kapi . . . . The next morning, as they
were eating the head, the new jaw bone fell down. And it was not tilted when it fell, but Qpright,
pointing east. When the old women saw it ... they said, ‘Perhaps they have regarded it as in-
sufficient.”” This is quite cryptic, and an English reader would have great difficulty in explaining what
the account means.

If one augments the translation, however, by making explicit certain relevant implicit informa-
tion, a meaningful translation results, “After he found the money, Juan celebrated the feast of kapi
with a pig as payment to the ancestral spirits . . . . The next moming, as they were having the traditional
community breakfast following feasts, which consists of the animal’s head, the jaw bone of the pig
which had been sacrificed the previous evening fell down from the eaves of the house where it is
traditionally hung. And it was not tilted when it fell, but rather upright, pointing east foward Mt. Pulag
where the ancestral spirits are said to live. When the old women saw it . .. they regarded it as a bad
omen and said, ‘Perhaps the ancestral spirits have regarded the pig you sacrificed as insufficient
payment.’”’
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proper words in the receptor language. As in linguistics and literacy, practicality is again
the key. As research proceeds in the other technical areas, new directions are taken in
ethnology to augment or support them.

The objective of an SIL researcher’s study of a culture is to discover its emic
features. Rather than stop with merely recording the raw facts, or etic data, about a given
aspect of a culture, he seeks to analyze the data in order to understand it from the view-
point of one inside the culture. Edward Ruch, ethnology department chairman, reminds
us that “it is possible to describe all the activities that go on at a wedding ceremony, for
example, and miss the entire significance of the event as it fits into the culture as a whole.
We must find the emic importance.”

Atan SIL ethnology workshop in December 1973 seminars were held on the follow-
ing topics: social structure and role theory, a matrix model for society, social change in
Western Bukidnon Manobo institutions, Kalinga peace pacts, Subanun litigation, Keifer’s
analysis of Tausug social life, the preparation of reading materials to match social needs,
gaining acceptance as an outsider, ethnoscience or folk taxonomy, cross-cultural conflicts
in medical assistance programs, motives for conversion to Christianity, mana (impersonal
supernatural power), the Subanon view of the soul and afterlife, and an emic view of
raiding and gang behavior. Guest anthropologist David Baradas also lectured on ranking
in Maranao societies, procedures in ethnographic analysis, and the utilization of folklore
in the study of culture.

In the course of their studies of minority languages, SIL researchers routinely
collect ethnographic texts both on tape and local-authored. Now writers: from various
minority groups, under the stimulus received in SIL national writers’ workshops, are
beginning to write independently about various aspects of their cultures. One example of
the contribution a local writer can make in this way is the large number of ethnographic
texts written for Elkins by his language helper in Western Bukidnon Manobo. Reid’s
work on the Bontoc wedding ceremony, dance, and music includes a Bontoc-authored
account of the highest level Bontoc wedding ceremony and texts of Bontoc songs (Reid
1961a, 1961b).

Published ethnographic studies include Elkins’ articles on kinship (1968a), culture
change (1966), and the anit (incest) taboo (1964); Gieser and Grimes’ paper on Kalinga
disease terms (1972); and Pallesen’s study of Samal marriage customs (1972a). Among un-
published manuscripts on file in SIL’s ethnology department are “Customs and beliefs
about death and burial in Yakan society” by Dietlinde Behrens and Janet Pack, “Tboli
customs and folklore” by Marjory Moran, “Field notes based upon an ethnographic
questionnaire” (Kalamian Tagbanwa) by Edward Riich, “The Mamanwas of Mindanao”
by Jeanne and Helen Miller, “The Mamanwa pig sacrifice ceremony” by Helen Miller, “A
description of Agta games” by Janet Headland, and “Gaddang ethnograph” by Lester
Troyer.

The ethnographic research of SIL Philippines is expected to increase and improve
when two researchers who are now pursuing doctoral degree programs return. These
researchers are Hazel Wrigglesworth, who is studying folklore and ethnomusicology, using
Ilianen Manobo data, at Indiana University, and Kemp Pallesen, who was mentioned
above under LINGUISTICS DEPARTMENT. Since his graduate studies are in anthro-
pological linguistics and sociolinguistics, they are sure to make a significant contribution
to the ethnology department’s research efforts.

SIL CENTERS
The 1973 ethnology workshop, like all SIL Philippines’ technical workshops, was
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LINGUISTICS. In linguistics SIL has moved beyond sentence and paragraph into
study of discourse and the whole “Pandora’s box™ of semantics. One result of this appears
to be that, as the tantalizing nongrammatical meanings of verb affixes become more
apparent, present schemes of verb classification may be giving way to some kind of
semantic classification. An SIL paper, incidentally, that deals with such meanings of verb
affixes (Ballard 1973) is now being published.

Semantic studies, thus, loom large on the linguistic horizon for SIL, and
lexicography is one challenging area of such studies. In fact, today’s most pressing need is
the refinement of the techniques for semantic investigation that were pioneered by
SIL’s international translation department and are so crucial to productive lexicography.

Interest is also running high in SIL to see the remaining subfamilies of Philippine
languages reconstructed, among them Proto-Kalinga and Proto-Mandaya.

Another new area for SIL is sociolinguistics, which holds promise in a number of
ways. From sociolinguistic research SIL expects to obtain both insights into Philippine
bilingualism and theory to guide in the selection of the most acceptable dialect for
translation and for literacy materials. In addition, such research is expected to give
understanding of seemingly unimportant hesitations, repetitions, and apparent non
sequiturs that are common in text material.

Another definite need for study, which has become evident in SIL’s national writers’
workshops, is the distinction between oral and written style. National writers at workshops
have had difficulty in editing their own work; as a result, it seems to be clear that a
written style must evolve for each language and that this style would be significantly
different from the language’s oral style. At the same time, it is expected that further dis-
course study will give some help with editing problems. For example, it is likely that some
of these problems are due to the fact that an editorial change made early in a story must
be followed by other changes throughout the discourse, or the result is disjointed prose.

Creole languages are another new interest SIL has. This has resulted mainly from a
researcher’s having been assigned to the study of Chavacano in Zamboanga City. In
addition, SIL’s surveys have led to speculation that there may be other creole languages
in Mindanao and the Visayas.

Finally, it is anticipated that as time passes the number of SIL researchers who are
encouraged to engage in advanced linguistic study will increase. This is dictated by both
the magnitude of SIL’s yet unfinished projects and the rapid and steady increase of
knowledge in all fields of linguistic research.

SURVEY. In addition to the actual completion of survey of the minority languages
of the Philippines, SIL’s survey department sees on the horizon interesting possibilities
for application of its survey data. Results of surveys show some languages, such as
Kalagan and Mansaka of Cotabato, to be closely related. This is not so surprising. But
when survey results show, as they did recently, a comparatively close relationship between
the three languages: Tausug of Jolo, Butuanon of Agusan, and Camayo of Bislig, Surigao,
intriguing hypotheses are suggested as to the prehistory of the Philippines and the
migration of peoples. Elkins made use of Tasaday data in addition to SIL survey results in
forming his hypotheses about the earliest Manobos’ being driven northward by subsequent
immigrants to Mindanao (Elkins 1971a). Both in terms of linguistic relationship and in
application of survey data, SIL’s survey department does not consider its days of dis-
covery and surprises to be over.

LITERACY. Goals of SIL’s literacy department involve the total program of estab-
lishing literacy, with community support, in the Philippine minority cultures.

There are numerous subjects that require study for literacy purposes, and a number
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various matters originating in the other technical departments. For example, SIL has an
increasing need for ethnographic study in connection with its linguistic research. This is
particularly true in the area of lexicography, where investigation of folk taxonomies and
other relevant anthropological questions makes possible improved definitions and more
accurate semantic classification.

Motivation in learning to read and pedagogical and learning patterns involved in
teaching reading have already been mentioned as areas for further study in connection
with SIL’s aim of establishing literacy as a community value. Study of the world views of
the various minor ethnic groups is needed in the.same connection. In addition, study is
necessary to determine what types of literature will have the most appeal to new literates;
that is, what literature is in harmony with existing values and meets the needs that are
felt in the culture. Of course, a parallel need to all of the above is an understanding of the
local power structure: if adult literacy classes or an instructor-training workshop are to
be scheduled, who is the strategic person in the society to contact, and who are the
people within his sphere of influence?

Ethnoscience offers exciting possibilities for answering vital questions in several
areas. Besides its obvious relevance to dictionary-making, folk taxonomy also is useful for
obtaining vocabulary needed for translation into a given language. Study of the cosmogony
of a culture is a necessary preparatory step to bilingual education. And of special interest
to SIL are studies of social structure; symbiotic (trading) relationships; and consensus,
acculturation, and culture change.

Projected for the near future is the collection and diglot publication of an increased
volume of national-authored texts and ethnographic materials. Study of folklore also is
on the horizon both as it is evidence of cross-cultural influence — for example, flying
carpets in Maranao folktales may be an evidence of past Arabic influence — and as it
reflects people’s needs, problems, and values.

CONCLUSION
President Ferdinand M. Marcos said on the occasion of the observance of the

twentieth anniversary of SIL’s Philippine project: “Our efforts to build solidarity among
our people will surely find an excellent foundation in the field of literacy and communica-
tion.” Secretary of National Defense Juan Ponce Enrile also has pointed out that “the
continuing study of the diverse ethnic tongues in the Philippines not only enriches our
culture and history but also promotes regional solidarity and understanding.” “One of the
noble aims of education,” Director of Public Schools Liceria Brillantes Soriano has said,
“is to equip every citizen to participate meaningfully in his society and to share in
shaping the destiny of his country.” SIL’s program in the Philippines has been made
easier, because national leaders share its concerns and endorse its activities. From
Malacafiang to the smallest sitio in the provinces SIL researchers have found those
who share their twofold outlook: a genuine respect for the minority languages and cultures
and a sincere desire to help the members of those cultures in their assimilation into a
unified Philippine society. SIL’s project in this country has received help from Filipinos
in every walk of life.

SIL acknowledges the cooperation of the Philippine and world academic com-
munity in its program of linguistics and literacy and invites their continued interest.
SIL makes its data available for study and offers assistance in any way possible to those
engaged in like studies. Linguistic, literacy, and ethnographic materials published by
SIL may be consulted at the Department of Education and Culture and at libraries, and
these publications plus unpublished manuscripts are available for reference at SIL centers.
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27. Mansaka Gordon and Thelma Svelmoe Malamodao, Mawab, Davao del
Norte
28. Minasbate Elmer and Beverly Wolfenden Masbate, Masbate
29, Sambal, Botolan Charlotte Houck and Botolan, Botolan, Zambales
Harriet Minot
30/31. Sangil/Sangir Kenneth and Alice Maryott Balut Island, Jose Abad Santos,
. Davao del Sur
32. Sinama, Siasi (Siasi Kemp and Anne Pallesen Siganggang, Siasi, Sulu
Samal)
33. Subanon, Siocon William and Lee Hall Reconella, Siocon, Zamboanga del
Norte
34, Subanun, Sindangan Robert and Felicia Brichoux Bubuan, Bu-ug, Zamboanga del
Sur
35. Tagbanwa, Kalamian Edward and Jacqueline Ruch Banwang Daan, Coron, Palawan
36. Tausug Seymour and Lois Ashley Jolo City, Sulu
37. Thboli Doris Porter, Vivian Forsberg, Sinolon, Banga, South Cotabato
Lillian Underwood, and
Marjory Moran
38. Yakan Dietlinde Behrens and Badja, Lamitan, Basilan
Janet Pack
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