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WHOM TO TEACH 

Article 11.2. of the constitution of L.L.N.G. states as 
one of the orgonization's objectives, "Assisting the people 
of the Territory to read and to develop good reading habits. II 
This all encompassing ideal however seems to be eclipsed by 
a resolution passed at the Asoroka Conference last May -
namely; " ••••• that L.L.N.G. favour the policy of 
investing resources where there is the greatest possibility of 
fulfilling the objectives of the programme. II 

We should be striving for universal literacy in this 
country and throughout the world. However, the trying 
questions are where to begin and how to invest the slender 
resources at our disposal to get the best return? 

There are certain age-old traditions we may need to 
re-evaluate if we are to get the best return for our effort. 

We are warned against teaching women first in a male
dominate society. On the other hand, "when you educate 
a man you educate an individual, when you educate a woman 
you start the education of a nation. 11* A woman generally 
exerts greater influence over her children than her husband 
and so is more likely to pass on her knowledge to her chi Idren 
or encourage their attendance at school. Is there any strong 
evidence to prove that by educating women first you alienate 
men from a literacy programme? 

Let us carry this still further and ask if it is adviseable, 
to teach older men before teenagers and chi Idren. The 
traditional argument in favour of teaching older men before 
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youngsters is to give prestige and infl uence to the programme. However, 
in an age in which traditions are fast disappearing is it right to deny 
education to those who may derive the most benefi t for the sake of 
prestige? 

I do not propose answers to these questions. I hope to 
provoke discussion only. It is well to give our traditional thi nking an 
airing occasionally I 

R.G-J. 
* Pierre Ryckmans. 

BOOK REVIEW~'\9==-oP 
Stop, Look, and Write by Hart Day Leavitt and David A. Sohn, 
BantarnBooks, Inc., 271 Madison Avenue, New York, New York 
10016. 75<;:. 

Through the use of more than a hundred exciting, dramatic 
photographs, this paperback teaches the art of creative observation, 
the key to all original and effecting writing. Filled with vivid 
examples and practice exercises, the book covers all kinds of writing, 
from one-word descriptions to writing paragraphs, and finally stories. 
There are excellent chapters on: the art of comparison and contrast, 
emphasis, points-of-view, seeing and expressing ideas, characterizations, 
humor, describing conflict and telling a story. 

from "Word at Work." 
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More T~ne Dialogue 
{In Read 3-4: 19-22 (October, 1968) there is a tone dialogue 

involving three persons: X and Y, who are joined by Z who has been 
listening in. A fourth person, M, having read the printed dialogue, 
wishes to join in too.) 

Z. "Fluency in reading only comes when a reader's eye 
movements take in whole thoughts and not separate words or 
syllables as such. Therefore it is the context which is of more 
importance than the individual syllables, whether marked with 
suprasegmental items or not." 

M. Yes, it is certainly true that mature adult readers in English 
read large stretches of material with each eye fixation. I 
wonder, though, if anybody ever learned to recognize whole 
phrases and sentences without having learned to recognize letters 
or syllobles first? How do you read sentences like these, for 
example: "xylidine ••• Anyone of six isomeric compounds •••• 
amino derivatives of xylene, resem bling ani line. 111 or "uredostage 
••••• The stage in the life cycle of a typical rust characterized 
by the production of spore fruit consisting of sporebearing hyphae 
forming spore pustules which become exposed by the rupture of 
the cuticle. 112 John B. Carroll has said" •••.• it must be em
phasized that whole word perception is dependent upon perceptions 
of ports - even rather smal I detai Is of a pattern" and " ••• 
beginners need to learn to perceive individual letters as detai Is of 
word patterns. 113 

Z. "Tone marks with their minute distinctions may be the means 
of such side-tracking. II 

3 



M. Don't you think we have to be careful in deciding what is 
important and what is a "minute distinction ll ? All too often what 
we mean by "minute distinction" is a distinction that we can't 
hear easily. I find it hard to distinguish the four tones and 
numerous tone cluste~ of Mazatec, but the Mazatecs sometimes 
communicate by whistling the tone patterns without using any 
consonants or vowels at all. On the other hand, they can't hear 
the vowel distinctions in the words: Pete, pit, pate, pet, and 
pat. Whether tones or vowels are minute distinctions depends 
on the native language of the speaker. What's more important, 
of course, is the load that any particular distinction is carrying 
in the language. 

Z. " .•• motivation is the most important single factor in reading. 
As has often been poi nted out, the reader must be enthusiastic to 
begin with, and everything must be done to see that this enthusiasm 
does not wane. Vowels marked with tone may just add burden 
to burden for the reader. He may lose interest all too quickly. II 

M. Motivation is an exceedingly important factor in reading. 
We can't teach adults who aren't strongly motivated. We have 
to be careful, however, to keep the matter of motivation in 
balance with other factors. To take the extreme case, there is 
no point in teaching someone to read, if when he has learned it 
is still impossible for him to decipher material written in his 
language because of ambiguity in the orthography. This has 
actually happened in same African languages, and perhaps in 
other parts of the world as well. 

Z. "Also, in his movement from the vernacular to ••• whatever 
the language to which he is making the transfer, he will find no 
such marks and may feel that his language is rather too decorative 
and lose interest in it. II 
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M. I would agree that partially acculturated groups have 
a great many problems which come from the esteem in which 
they hold the national language, or from a sense of the 
inferiority of their own language. We should certainly do 
what we can to help the people feel pride in the language 
and culture. On the other hand, we should be sure that the 
people don't lose interest in their own language because we 
have failed to write it in a way that is intelligible, or 
because we have fai led to provide interesting and stimulating 
material for them to read. 

Z. liThe character of a language and the characters 
involved in the literacy programme of that language must 
influence the decision. II 

M. Yes, indeed! I think that we are in complete agreement 
basically. The orthography chosen for a language must be 
unambiguous, but it should also be acceptable to the people 
who are to use it. 

Z Barry Irwin (quoted from the earlier 
arti de) 

M Sarah C. Gudschinsky 

1 Webster's New Collegiate Dictionary (1950) p. 991. 

2 lbid • p. 936. 

3 John B. Carroll, liThe Analysis of Reading Instruction: Perspectives 
from Psychology and Li nguistics" in Ernest R. Hi Igard (ed.) Theories 
of Learning and Instruction, Ch. XIV. 
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and the 

use of 

ABORIGINAL 

LANGUAGES 

Hundreds of people are speaking Aboriginal languages in 
Australia today. 

Out of the multiplied scores of Aboriginal languages still 
. in use, approximately fifty different Australian Aboriginal 
languages are used da ily in preference to Engl ish. 

Are these languages hindrances to the carrying out of our 
policies or can they be used as instruments? 

NATURE OF AUSTRALIAN LANGUAGES 

After 180 years of European contact in Australia, there are 
still hundreds of descendents of the original inhabitants of this 
island continent who delight themselves in their own traditional 
activities. They sti" enj oy the hunt and the ki II, the song and the 
ceremony, they observe the kinship regulations and obligation, 
the power of the elders and the force of the native law. They 
express themselves with wit and puns, with vehemence and entreaty, 
in the polysy"abic words of their ancient tongues. 

What is the nature of these Aborigi nal languages? Are they 
worth considering as instruments of communication? Are they not 
restricted in vocabulary and unpredictable in their usage? 

Guesses at the number of words in an Australian Aboriginal 
language range from a few dozen to four or five hundred. But it 
is unlikely that any living language has fewer than 20,000 words. 
Zulu, in Africa, for example, has at least 30,000 words, and the 
vocabulary listed for a Central Australian language, Aranda, 
totals 40,000 items, including religious and hunting vocabulary. 
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Instead of being unpredictable, these languages have highly 
predictable inflectional systems. In one Kimberley language there 
are said to be 3,000 inflections for the transitive verb alone. In the 
Western Desert language there are only four verb classes, but their 
forms for various moods and tenses are easi Iy memorised because of 
their remarkable regularity. As in Classical Greek, many Australian 
Aboriginal languages have Singular, Dual and Plural forms of the 
personal pronouns, and even Inclusive and Exclusive forms for the 
Dual and Plural pronouns. 

These languages are also "productive" in nature, that is, they 
have the power to produce new forms to keep abreast with cultural 
progress and new discoveries. Words for such concepts as "pensions", 
"Native Welfare Department", "radio" and IIsatellite" may be 
produced by a number of linguistic devices. One of these is by 
transliteration, the manner in which we adapted the Aztec word 
choco/atl to English pronunciation as "chocolate". Or new meanings 
may be given to old words {i IIustrated in English by our use of IIMirage" 
for a liet fighter'}, by compounding (English: "television"), by 
producing completely new words (English "Zook", etc.), by
onomatopoeia (English exampJes: "chug-chug" and "zip-fastener".), 
and by other methods. 

The Aboriginal speakers also use metaphors and idioms, allegory 
and metonomy, and other figures of speech. By intonation they can 
indicate attitudes and emotions, such as irony, sarcasm, surprise and 
interest. Although their I iterature is unwritten, they have a vast 
store of mythology and tradition, of narratives and knowledge. Even 
the least widely spoken Aboriginal languages are adequate for 
expressing all the thoughts and ideas of the people using them. 

Australian Aboriginal languages, therefore, may be useful tools 
for communication and education. Indeed, as a team of UNESCO 
experts have reported, "There is nothing in the structure of any 
language which precludes it from becoming a vehicle of modern 
civilization. II (The Use of Vernacular Languages in Education, p. 68). 
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DEMANDS OF THE PROGRAMME 

The question now arises, "ls not the use of Aboriginal 
languages itself a barrier to assimi lation?" 

This question has two sides depending on who is using the 
Aboriginal language. The fact that the people themselves can 
speak in their own vernaculars need be no barrier to their learning 
the national language or to their participating in the wider life· 
of the European-Australian culture. Multilingualism is no disgrace 
in our soci ety • 

If we ask what is the effe'ct on our programme should we 
ourselves use the Aboriginal languages, we may better answer the 
question by first looking at the nature of our programme. 

Whether we are Government administrators, school-teachers, 
social workers or missionaries, we are convinced (axiomatically) 
that we have lithe goods II •. Through our knowledge of man1s history 
and of the progress of modern civilization, we can perceive that 
the Aboriginal peoples of Australia are in an unenviable plight. 
Their cultural outlook, their animistic beliefs, their economy, their 
habits and customs are crumbling beneath the onslaught of world 
change. Their sanctions are inadequate in the face of the present 
culture clash. 

Whether we are driven by love, by genuine concern for the 
people, or merely by the conviction that II misfits are a nuisance", 
the programme of assimilation is being initiated by us. We believe 
we have the goods whether the people realize their need or not. 

To sell our goods, then, or, in other words, to lead the people 
to an acceptance of our policies and outlook, .we should recognize 
three demands on our programme. These are listed without any 
reference to the principles of salesmanship. 
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NEED TO ADVERTISE 

For the welfare worker this may mean advertising the value of 
Western standards of hygiene, or the need to work for a living, or 
the advantages of modern housing. For the missionary this may mean 
the presentation of the Gospel message. 

Foreigners, seeking to sell their goods {or their ideologies} on 
the Australian market, realize the folly of advertising in languages 
alien to their English-speaking customers. Even the prestige dialect 
of the upper classes may be avoided in order to reach the man in the 
street. The most effective way to reach a man's mind is through his 
own mother tongue. 

Should we expect the customer to learn our language so that 
we can advertise our goods, while he is still convinced that his own 
commodity is better? 

NEED TO DECI DE 

Advertising is not enough. There is also need to meet the 
objections of the customer, to be able to discuss his problems, to be 
able to lead him through the maze of complexities of cultural change 
to the place of acceptance and committal to new standards of living 
and working. 

The deep questions of a man's soul are not easi Iy answered in 
an alien tongue. Identification with the customer by the use of his 
mother tongue is the arm around the shoulder which helps the fearful 
to take the decisive step. 

NEED TO GIVE INSTRUCTION 

Without clear and adequate instructions for i ts use, the 
housewife is likely to neglect the new vacuum cleaner and return to 
the use of the old broom. Adjustment to a new cultural outlook, to 
a new set of laws and customs, to new beliefs and standards, is a 
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complex operation. Special instruction is needed. Instructions 
must be easy to follow. While written directions may be available 
in several languages, the traveller in new territory will eagerly 
seek for those supplied in his awn language~ It is frustrating, and 
even awe-inspriring, to be surrounded by strange, commanding 
voices; but one word in a known tongue reveals that a friendly 
helper is near. 

THE TOOLS ARE NOW AVAILABLE 

Not only are there a number of Aboriginal languages available 
for immediate use, but also available are the means by whi ch we may 
speedi Iy acqui re the abi! ity to use these tools. 

The words, IIspeedilyli and "abilityll, cover two of the 
requirements for placing language acquisition within the grasp of 
the welfare officer and the mission worker. The other requirement, 
namely incentive, is a perSonal matter, but one which should 
exist alread}l if the worker is genuine. 

Aboriginal languages which can be used to advantage in the 
carrying out of our programme fall into two categories: (1) Those 
whi ch have been analysed and described and may be learned through 
written grammars and dictionaries, or even at high-pressure 
assimilation courses. (2) Those which remain unanalysed, or have 
not been set up in lesson form yet. 

If t he language of your area of interest falls into the fi rst 
category, a short, intensive course, could put the rudiments of the 
language within your grasp. Better, it could enable you to use the 
language immediately and to acquire greater facility and a larger 
vocabulary on the field. 

Should your language fall into the second category, and there 
is no linguist already assigned to analyse and describe it I for you 
there is an increasing number of courses in modern descriptive 
linguistics becoming available in Australia. At such courses, the 
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tools for breaking into new languages are not only put into the hands, 
but facility in using them is given at linguistic workshops and in field 
simulation sessions. 

The learning of any language means much discipline of mind, a 
great deal of determination, and the willingness to become a little 
child again. The acquisition of an Aboriginal language, however, is 
not only a valuable instrument in the hand of the welfare worker, the 
educator or the missionary; but it is also the mark of identification 
which convinces the Aboriginal that these are his friends. 

W.H. DOUGLAS. 
Used by permission 
W. A. Department of Native 
Welfare News Letter. 

New? 
"HOW THE JEWS lIVED II 

The New Guinea Branch of S.I.l. is preparing a revision of 
the popular book IIHow the Jews lived". All the illustrations are 
being redrawn and will appear in two colours. It is hoped that the 
work will be completed within a few weeks. 

Meanwhi Ie volume 2 is being prepared. The text is ready and 
the two colour illustrations are being drawn in the art studio and 
should be ready by the end of this year. Volume 2 will be slightly 
larger and wi 1/ contain historical information not included in the 
first volume. 

For further information contact the Publi cations Department, 
Ukarumpa, E. H. D. 
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What deters a potential 
READER p 

• 

We may enumerate the deterrents to the use and 
en j oyment of books as: i /literacy; low purchasi ng power; 
non-availability of specific reading matter; lack of information 
about availability of books; inadequate library systems; 
inadequate book promotion. 

HOW TO INDUCE PEOPLE TO READ. Of the 
deterrents named, abolition of illiteracy is of fundamental 
importance, yet we are not concerned with it directly here. 
Our immediate concern is to induce those who are literate 
to read, and to encourage them to go beyond their textbooks. 
Our typical client is a man with a reasonable measure of 
schooling (about four years) and a modest purchasing power. 
The problem is to make reading a "felt need ll for him. 

He must come to realise that as a student, he stands 
to gain by extending his areo of study not only for examinations 
but later in life. If he works in a factory or an office, reading 
can help to improve his efficiency and prospects. A businessman 
can profit from books imparting information concerning his 
affairs. A farmer is likely to be interested in better 
agricultural methods, and a mechanic in the techniques of his 
trade. A house-wife needs books on cookery, knitting or 
chi Id-care. But of course, all of them need books for general 
reading - poetry, fiction, travel, history, biography and 
general subjects. But basically there is the potential reader, 
man, woman or chi Id, who should feel the urge to read, and 
that urge has sometimes to be created. 
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To be a reader requires a reasonable amount of 
schooling - normally four years. It is at this stage that the 
school teacher or the school librarian should begin stimulating 
the student to read outside the classroom. 

The UNESCO Seminar on Children's literature, in Teheran, 
in April, 1964, drew up a Book Utilization Course covering 
about 36 hours over the whole coli ege year. If the use of the 
school library is encouraged by teacher and teaching is not iust 
confined to prescribed texts, it wi" go a long way to inculcate 
the book reading habit. Once acquired it is most likely to 
endure a life-time. Perhaps some sort of test based on 
non-textbooks read by a student might be introduced at the 
end of his course. School libraries need to be better equipped, 
too for a broad, basi c and enlighteni ng education. 

A NETWORK OF PUBLIC LI BRARIES. A student's 
awakened interest in reading will, in time, lead him to the 
public library and the bookshop. In Asia, we need a network 
of local libraries in cities and towns as well as in rural areas. 
Such a network would provide a much needed fi" i p to the 
publishing and the bookselling trade. In the United States and 
the United Kingdom, from 75% to 90% of children's books are 
bought by libraries; the rest are sold by bookshops to the 
individual buyer. A similar, even a much smaller ratio of 
consumption would result in a vigorous publishing industry in 
Asia. 
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is Understanding 

"I have a class who can read almost everything I give 
them but I cannot be sure how much they comprehend. II 

Comprehension is a perennial problem particularly in adult 
literacy. Until a person can fully understand what he reads in the 
same way he understands what he hears spoken then he cannot be 
considered a fluent reader. If he does not gain fluency he will soon 
ti re of readi ng. It wi" not be long before he lapses back into tota I 
illiteracy. So comprehension may be called the major key that 
unlocks the door to reading. 

In preparing a reading programme one should make pro
vision for comprehension testing. Without such testing, especially 
in the later stages of the programme there can be no guarantee that 
the student is understandi ng what he is readi ng, This is a great danger 
in any analytical method of teaching, 

There are a variety of comprehension tests that can be 
tried such as finding missing words in sentences; matching games and 
questions about the story or character are also useful. However, one 
must remember that questions can be either stimulating or demoralising. 

Questions should be related to the different standards 
represented in your class. Never ask a student a question you know 
he cannot answer. On the other hand a different type of question 
should be posed to brighter students for whom the class is moving too 
slowly to avoid restlessness. 

E. W. Stevick in his book on teaching English as a foreign 
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language demonstrates the need to find the right questioning technique 
for the given situation which will be emically correct. 

He uses three types of questions in three stages in his demon
stration. In stage 1 the answer is contained in the wording of the 
story. In stage 11 the answer is implied in the context and in stage 
111 the question is related to the student's own life. 

Type 

We will use the following story as an example:-
liThe boy is holding a digging stick. He is helping his 
mother plant a garden. He has planted sweet potatoes 
ina mound. He is showi ng his mather what he has done. II 

The following chart lays out the type and stages of questions:-

Stage 1 Stage 11 Stage 111 

Yes/No Is the boy holding Is the boyls Do you help 
a digging stick? mother pleased? plant the garden? 

Alter- Is the boy holding Is the mother Do you help 
native a digging stick or angry or plant the garden 

sweet potato? pleased? or does your 
sister? 

Question What is the boy How does the Who hel ps your 
Word holding? boy's mother mother plant 

feel? the garden? 

From the above example you can see how you can arrange 
questions in stages so that even the slower students are able to relate 
what they read to their own experience. Reading that can be related 
to experience is stimulating and an essential element in motivating 
the desire to continue reading. 

R. G-J. 
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"KISIM SAVE" PIDGIN READING COURSE 

A complete revision is being made of the "Kisim Save" 
Pidgin English reading course. The present course consists of seven 
primers, one supplementary reader and a set of sentence matching 
cards. There is also a teacher's guide which includes writing 
j nstruction. 

A major complaint of the original series was that some of 
the vocabulary was suitable only for the Sepik. Steps are being 
taken to use words acceptable throughout the Territory. 

Besides the revision of the primers, authors Wally and Ruth 
Sim of the C.M.M. L. are pianning to add flash cards and a new 
teacher's guide. Two types of kit packs will be made up. One for 
teachers and a student pack. They hope to make these avai lab Ie 
through bookstores throughout the Territory before the end of the 
year. 

Orders are now bei ng taken. For more detai Is contact 
Mr. W. Sim, C.M.M.L., Eritea, Lumi, W.S.D. 
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AESTHETIC PERCEPTION OF VILLAGERS IN NORTHEAST THAILAND 

A Pilot Study 1964, Chiochem Kienysiri and Rapeepongse 
Dhuvakam (Business Research Ltd., Bangkok); Agency for International 
Development, United States Operations Mission to Thailand, Bangkok. 
pp.228, 1965. n.p. A review by Professor l.J. Lewis, Institute of 
Education, University of London. 

This study is one aspect of a general study of factors relating to 
the production and distribution of material in all communications media 
in Northeast Thailand. The study was designed primarily to test the 
efficiency of various research methods. In addition it was intended to 
pick up whatever information possible relating to visual perception 
among the villagers, and to discover evidence relevant to the formul
ating of a hypothesis of differences in perceptual patterns between areas 
in the region. 

More than a thousand people were contacted in nearly thirty 
villages through personal interviews, group discussions or detailed 
observation of particular activities involving visual materials. 

The report gives a full description of the methods and materials 
used, an assessment of the degree of success attained in their use, 
summaries of ancilliary information gained and recommendations for 
future action. 

It was found that while many of the classical methods of per
ceptual research were applicable in the vi IIages, any research of this 
type is conditional on satisfactory rapport being established between 
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the research workers and the villages. Among the considerations 
influencing good relations were: knowledge of the local dialect, which 
is described as indispensable; minimum of official contacts except 
in politically sensitive areas; and a capacity on the part of the 
research workers to adapt themselves to village ways. 

The type of introduction to the study made little difference 
so long as the research workers were introduced and vouched for by a 
person known and trusted by the villagers. Informal group interviews 
with groups segregated by sex were very successful, and time-sampling 
observations and structured observation of behaviour followed later 
by interviews also gave good results. The success of individual 
perception testing and individual interviews depended very much on 
where they took place. Vi /lagers' houses, teachers I houses and 
school premises proved unsatisfactory because of the difficulty of 
avoiding disturbance. It was found that techniques involving fine 
discrimination on the part of the subject proved impossible because 
the villagers found it difficult to evaluate on more than a three-point 
scale. Free and structured drawings gave valuable insights to visual 
and aesthetic preferences, symbolism, and indicated that projective 
techniques could be effective in testing attitudes. 

Most of the testing materials used proved useful after modif
ication in the light of field experience. Materials presented in 
comparative forms, black, white and colour, and different styles of 
type proved easiest for the vi IIagers to handle. 

The data collected in the process of testing materials pro
vided clear indications of the kind of information that could be ob
tained from a full-scale study. It was found that the vi IIagers exper
ienced the same kinds of optical illusions as do Europeans, that they 
can perceive three dimensions presented in a two-dimensional plane, 
and that they prefer "neat" circles and regular forms to curved lines 
or triangles. 
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In respect of colour perception it was found that vocabulary 
for colour description is limited and varies between regions. Yellow 
was the only colour for which there is general name agreement, and 
that in general red is a favourite colour followed by yellow. Black 
is the most disliked colour. White is regarded as a positive colour, 
associated with goodness and masculinity, dnd together with black is 
associated with old age. Warm colours are generally more favourably 
perceived than cool tones. It was found that there were regional 
differences in colour preference but that these preferences were subject 
to change by responses to outside influence. 

All figures, no matter in what style they are presented must 
be complete and as natural as possible, and facial expressions should 
clearly conform to the theme of the illustration. The backgrounds 
and the colours used in illustrations must be realisti c. It was found 
that stick figures can be perceived as the artist intends. Common 
European and some local urban symbOls, generally, were not recog
nized as meaningful. 

The observations of posters brought out the importance of 
keeping the text short and simple, in textbook lettering, and the 
overlapping of the illustrative material with text was to be avoided. 
The villagers showed a preference for pamphlets of approximately 6 11 

x 8" in size, with a glossy cover because the latter is easy to keep 
clean. Responses suggest that not more than 20% of the pamphlet 
materia I should be in text. The vi I lagers showed a preference for 
colour being used on the covers, but that the background should be 
light grey, cream, or white. 

Chi Idren's drawing showed that they use distinctions of 
dress more than anything else to distinguish between people of different 
occupations and status. Observations also suggested that the visual 
cues used by the chi Idren are a useful guide to artists in preparing 
material for use in the area. 
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Valuable as are the general conclusions of the study and 
the recommendations for future research, the report is likely to have 
even greater impact, if it is sufficiently widely circulated, for the 
way in which it brings out clearly the kind of theoretical framework 
in which such studies should be defined, and the manner in which 
the methodology should reflect recognition of the social and physical 
environment as well as the direct responses of the individuals whose 
behaviour is being investigated. The investigators make the comment: 
"Information about the historical development of the ethnic groups 
under consideration, the socio-economic conditions, communications, 
education, climate, and topography •••••• is thus as important as 
information about the people1s perceptual response to our experimental 
materials. II This viewpoint is clearly borne out in every detai I of 
the report. For this reason alone, it should be compulsory reading 
for all concerned with the provision of materials for communication 
purposes in newly developing communities. 
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SEPIK REGIONAL COMMITTEE 

The first Regional Committee of L. L. N. G. has been formed 
in the Sepik districts. The inaugural meeting held at the C.M.M. L. 
headquarters at Anguganak in the West Sepik in early July was 
attended by fifteen delegates representing five missions working in 
the area. 

Local needs and problems were discussed and an election of 
officers was held. Mr. Wally Sim of the C.M.M.L. was elected to 
the Board of Di rectors of L. L. N. G. to represent the area. 

It is now the responsibility of the various organizations to 
appoint members to sit on the Committee. In future meetings 
organizations may send as many representatives as they wish but each 
organi zation present wi II be a" owed the power of only one vote in 
any voting matter. 

When finally a complete Board of Directors has been elected 
it will be their responsibility ta draw up a consitutuion governing 
rules for Regional Committees. 

STEERING COMMITTEE MEETING 

L. L. N. G. Steering Committee meeting was held at Madang 
on the 11th and 12th July. Tentative plans for future activities were 
discussed though no defi ni te dates were set far workshops. 

A further Steering Committee Meeting is planned for early 
October at which it is hoped to set definite dates for all the 1970 
workshops. 21 



CREATIVE TRAINING CENTRE 

The bui Iders have now completed work on the new Creative 
Training Centre at Nobanob near Madang. Nobanob was originally 
a Lutheran Mission Girls ' School. It is situated on a mountain over 
10001 above sea level about ]2 miles from Madang, commanding a 
magnificent view of the surrounding coastline. Consisting of a large 
complex of classrooms, dormitories, dining facilities and staff houses, 
it is ideally suited for a training and conference centre. 

PIDGIN PRIMER WORKSHOP 

To find a reading primer series that wi" be suitable for 
the whole of the Territory is a pressing need. Several efforts have 
been made to produce primers in Pidgin but each has been limited by 
either orthographic or local dialect problems. 

At the Nobanob Training Centre in November a group of 
experts will be gathering to pool ideas and try to construct a trial 
primer series for use throughout the Territory. 
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BIBLE SOCIETY NEWS 
A CIGARETTE BI BLE 

liThe Bible is read in all shapes and sizes in all parts of the 
world, II Mr. John Fowler, Field Secretory of the British and Foreign 
Bible Society I said yesterday. We recently heard of a South Korean 
Christian soldier who used a cigarette Bible whilst held captive by the 
North Koreans. He was separated from his unit during a border patrol 
and after wasting the whole day trying to get in touch with his own 
unit, he suddenly realised that his capture was imminent. In preparation 
he examined his belongings and threw most of them away. 

But he wanted to keep the New Testament that he had 
received at this training camp supply by the Bible Society. It was far 
too big to hide and he knew that the enemy would not allow him to 
keep it. So he tore only the Gospel of Mark apart and pasted it 
together leaf by leaf with pieces of steamed rice and rolled it like a 
cigarette and hid it into a seam of his uniform. 

Duri ng the long wi ntry days at on internment camp in North 
Korea he would sit with a few other Christian soldiers. Whenever the 
guard outside walked away, they pulled out this cigarette-shaped 
Gospel of Mark and read it to each other quickly and put it bock as 
soon as they heard footsteps outside. 

This young soldier was later released through exchange of 
prisoners and now is teaching at a college in Seoul. He tells people, 
lilt was this cigarette-shaped Gospel which helped us to keep the fire 
of hope burning during those difficult days. " 
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HIGHLIGHTS FROM THE INTERIM STEERING COMMITTEE 
MEETI NG OF llNG - July 1969 

It was decided that at a meeting of a regional committee as 
many people as are interested may attend. However, there shall 
be only one vote for each mission represented. Each region wi II 
work up its own organizational scheme. 

The Interm Steering Committee is to give serious consideration 
to structuring a full-time literacy teacher training programme 
staffed by full-time personnel., It is hoped that such a programme 
could be financially underwritten by lit-lit New York. This 
matter wi II be discussed with Dr. Hess when she is here for the 
South Pacific Consultation on Christian Communication. 

The Executive Secretary of llNG is to contact the Rev. Karl 
Kirsch, Box 17, Kainantu, to discuss coordinating vernacular and 
Pidgin curriculum development. Contact was also made with Sister 
Jane Francis of the Catholic Mission who directed us to Sister 
Irmgard Roberts of the Catholic Mission. 

The Executive Secretary announced that the fol lowi ng missions 
have paid their subscriptions to llNG for 1969: 

lutheran Mission New Guinea 
New Guinea lutheran Mission 
United Church 
Summer Institute of linguistics 
Nazarene Mission 
Swiss Evangelical Mission 
Salvation Army 
Christian Mission in Many lands 
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