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ABSTRACT

This report presents the findings of a survey conducted in the Bishnupriya community of
Bangladesh in March 2003. Data gathered through word lists, sociolinguistic questionnaires, and
SRTs are presented and analyzed to determine the current sociolinguistic situation. In brief, it
was concluded that the Bishnupriya are highly bilingual in Bangla, the national language, but
also speak their mother tongue enough to keep its vitality high and have a positive attitude
toward their mother tongue. Still, an increased use of mother tongue literacy would strengthen its
usefulness and vitality even more.



1. INTRODUCTION

1.1. Purposes and goals

The purpose of this sociolinguistic survey of Bishnupriya was to gather information that

would be used to plan a language-development program for the Bishnupriyaliving in
Bangladesh. We wanted to know how linguistically uniform the Bishnupriyalanguageis
throughout their community and, from a sociolinguistic point of view, whether or not
Bishnupriya warranted literature production and literacy programs. Just as importantly, we

wanted to know the community’ s attitude toward such programs. To meet these purposes, the

following goals were established:

1. To investigate possible dialectal differences among Bishnupriya speakers

2. To determine the Bishnupriya peopl€’ s attitudes towards their own language and towards

other language varieties
3. To assess the Bishnupriya community’ s fluency in Bangla
4, To assess the long-term viability of the Bishnupriya language in Bangladesh

To accomplish these goals, this sociolinguistic survey of Bishnupriyawas carried out in
three interrelated parts: 1) a study of the dialects of the language, 2) a study of language use,

attitudes, and vitality, and 3) a bilingualism study. Figure 1 gives a summary of the
sociolinguistic methods used in this survey.

Figure 1: Overview of methods.
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1.1.1. Study of the dialects of the language

A 307-item wordlist was taken at six Bishnupriya villages. These wordlists were then
compared as away of determining lexical similarity among Bishnupriya varieties in Bangladesh.
See appendix B.1 for procedures for lexical similarity comparison.

1.1.2. Language use, attitudes, and vitality study

In order to assess the Bishnupriya peopl€’ s patterns of language use and their attitudes
towards their own and other languages, a sociolinguistic questionnaire was used. Information
from the questionnaire gives an indication as to whether the Bishnupriya would accept and use
materials translated into their own languages or into another language which is highly intelligible
with their own. The questionnaire is given in appendix C.1.

1.1.3. Bilingualism study

A Sentence Repetition Test (SRT) in Banglawas specifically developed to assess levels
of bilingualism among minority language speakers in Bangladesh. Thus, it was the primary tool
used in the survey of the Bishnupriyato study their bilingual ability in Bangla as well as patterns
of bilingualism within the community. The Community Information Questionnaire (ClIQ) and the
sociolinguistic questionnaire were also used to gather information about the depth and breadth of
bilingualism. See appendix E.1 for procedures for using the SRT; see appendix C.4 for the CIQ
and appendix F for information gathered through the CIQ.

1.2. Geography

In Bangladesh, amost all of the Bishnupriyalivein the flat farmlands of Sylhet division
(seefigure 2), mainly in Moulvibazar district. They also reside in afew villages in the other three
districts of Sylhet division. (See figure 3 for approximate locations of the villages we visited
during the research.) The vast majority of Bishnupriya villages are easily accessible by a
combination of public buses and/or rickshaws, asthey are quite close to main roads and towns.

Living on flat farmland—and in Bangladesh oneis never too far from a sizable river—
Bishnupriya villages are prone to the yearly flooding that afflicts most of Bangladesh. In
Kamalganj thana of Moulvibazar district—the population and cultural center of the Bangladesh
Bishnupriya community—the Dhalariver first snakes down along the Indian border and then
travels up through the heart of the thana, often causing bank damage and floods.



Figure 2: Map of Sylhet division, Bangladesh.
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Figure 3: Map of approximate locations of Bishnupriya villagesin Sylhet division.
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1.3. History

The history of the Bishnupriya, as a people and alanguage, is far from clear. Thisis not
unusual since many groups, and particularly minority groups, lack awritten record of their past.
However, in the case of the Bishnupriya, their history is not merely unclear, it is contested.
Making it even more thorny for us as researchers, their history—indeed even their name—is
contested by another group with whom SIL isworking in Sylhet division: the Meitei. This puts
usin adifficult position, as there are many good people from both groups who are friends of SIL
Bangladesh, and personal friends of ours.

As both the Bishnupriya and Meitei have admitted, there are political reasons for the
current division and disagreement. Both groups want the name Manipuri attached to their group
as there are certain economic and political advantages to being so recognized by the Bangladesh
government. The Bishnupriyain general don’t seem to mind sharing the Manipuri name with the
Meitei, while there are several voices among the Meitei who reject the notion that the
Bishnupriya should in any way be considered Manipuri.

It isnot our goal or task to resolve this dispute; our research was sociolinguistic in nature,
not historical. And indeed, based on the scant written evidence, we cannot resolve the dispute.
For this reason, we have purposely omitted the use of Manipuri, preferring simply to use the
terms Bishnupriya and Meitei. While this does not satisfy everyone and can justly be seen as
avoiding the issue, we feel that as language surveyors, as members of alanguage-devel opment
NGO, this middle road of not taking any side is the high road that will lead to the brightest future.
The relevant question for usis what the Bishnupriya, and the Meitei, want and need in terms of
language devel opment for the future.

Thus, this section, as well as the next two on the people and the language, will be
basically presented from the Bishnupriya point of view. We will, in a sense, be letting the
Bishnupriya speak for themselves about their history as a people and alanguage. While this may
not be the usual objective reporting of facts, it will be fair in that the Meitel will be similarly
allowed to speak for themselves in a separate report.

What historians generally agree on is that the Bishnupriya came from the west to present-
day Manipur state in Indialong ago, bringing with them their Aryan physical features and Indo-
Aryan language. They may have come in one of the many waves of Aryan invadersto Manipur.
According to the Bishnupriya, they were there before the Meiteis and other groups, who in turn
came from the east and present-day Myanmar in a succession of invasionsto finally drive out the
Bishnupriyain the early eighteenth century. Bishnupriya historians point to Dr. G.A. Grierson’s
writingsin 1891 in which he found about one thousand speakers of Bishnupriyain Manipur state
(near Bishnupur) as proof of their history as long-time inhabitants of Manipur. Though there are
very few remaining Bishnupriya speakersin Manipur, there are reportedly some living in the
Jiribam subdistrict (Singha, www.languageinindia.com).

Depending on the source, the Bishnupriya settled in Sylhet division nearly 150-300 years
ago, fleeing war and persecution in Manipur. Y et interestingly, a proud part of their history in
Bangladesh is their participation in the Liberation War of 1971.
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1.4. People

One can see a hit of the Bishnupriya history in their faces, for they indeed look like they
come from Aryan stock, but with atinge of Mongoloid features. They are a hardworking,
peaceful people who value hospitality highly: they were very understanding when we declined
their offer of paan, but it was difficult to keep them from preparing tea and snacks.

The Bishnupriya of Bangladesh are a predominantly agricultural people who rely onrice
farming for much of their livelihood. There are only a few businessmen among them; as one
Bishnupriya man put it, “We are not aggressive or cunning enough to compete in the world of
businesses and markets.” However, there have been efforts to market their handwoven clothes
and fabrics, and the Bishnupriya seem to recognize that to thrive in the modern world, it would
be advantageous to expand beyond the rice paddy.

Almost all of the Bishnupriyalive in predominantly Bishnupriya villages, where they live
in peaceful coexistence with other Bengalis, both Muslim and Hindu. At first glance, their
villages look no different from other villages, but on closer inspection, one notices certain
differences: awall-less temple areathat isthe heart of any village, aswell asaloom on the front
veranda of every house. The Bishnupriya are justifiably proud of their culture as expressed in
their handwoven clothing. Even today, the Bishnupriya men and women wear their distinctly
colored and patterned handmade clothing, though the men seem just as comfortable in modern
western clothing, and the younger women often wear salwar kamize.

Another source of pride for the Bishnupriyaistheir dance and music. They recognize
their dance and music as an important heritage, as a cultural wealth. Thus, they are activein
promoting and performing their dance and music not only in Bangladesh, but also abroad in
England. Not only that, they see their dance and music as a means of connecting and
communicating with the outside world. On many occasions, the Bishnupriya use them as a
gesture of welcome and friendship towards us.

The factor that unites the Bishnupriya culture and people is their religion. One might say
that the people, culture, and religion constitute a seamless whole. The Bishnupriya people's
religion can be called a sect of Hinduism, more specifically a cult of Vishnu. Though the name
Bishnupriya comes from the god Vishnu, another principal deity is Krishna, for whom many of
the songs and dances are performed (Singha, www.manipuri.freehomepage.com). The
Bishnupriya do not have a caste system as in mainline Hinduism, but instead they follow a two-
tiered hierarchy consisting of the brahmin priests and all the others. Also, the Bishnupriya cannot
marry outside their religion, even with mainline Hindus.

The Bishnupriya are generally better educated than the average Bangladeshi. Almost
everyone we talked with said they recognized the importance of education, and their actions
match their words. Today, nearly all children go to school, with avery high percentage taking
the secondary school certificate (SSC) examination, and their level of literacy in Bangla—for
everyone but the very oldest members of their community—is very high.
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In summary, it can be said that among the twenty thousand to forty thousand Bishnupriya
living in Bangladesh, there is both a strong attachment to the traditions of the past and a deep
desire to appropriate the trends of the present. As a minority community, the Bishnupriya seem
to have an innate sense that both are vital for their standing in the world in the future.

1.5. Language

Bishnupriya can be categorized into the following language family and subclassifications:
Indo-European, Indo-Iranian, Indo-Aryan, Eastern zone, Bengali-Assamese (Grimes 2000:393).
Some scholars like Dr. Suniti Kumar Chatterjee have claimed that Bishnupriyais adialect of
Bengali, while others like Dr. Maheswar Neog and Dr. Banikanta Kakti have said that it isa
dialect of Assamese (Singha, www.languageinindia.com). The Bishnupriya would generally
dispute these claims, and assert that Bishnupriyais adistinct, separate language. Their advocates
site lexical and grammatical features unique to Bishnupriya as proof (Singha,
www.languageinindia.com). Again, resolving this dispute was not our goal. A far more rigorous
study of Bishnupriya, as well as of Bengali and Assamese, would be required, and that is simply
outside the scope of our research. A summary of what we found regarding the lexical similarity
between Bangla and Bishnupriya can be found in section 2.1., but even this datais not
conclusive because it is difficult to know what percentage of Bishnupriya words have been more
recently borrowed from Bangla, Sylhetti, or Assamese.

Currently, Bishnupriyais spoken in Manipur, Tripura, and Assam statesin India, in some
parts of Myanmar, and in Sylhet division in Bangladesh. There are only a small number of
Bishnupriya remaining in Manipur state (in the Jiribam subdistrict) since most Bishnupriyafled
Manipur to neighboring lands and countries in the eighteenth century. For those who remained, it
was difficult to keep and promote their mother tongue due to the dominant influence of the
Meitei people, culture, and language.

Bishnupriya has two main dialects: 1) Rajar Gang (or king’ s-village speech), and 2)
Madoi Gang (or queen’ s-village speech). What is interesting is that, in present-day Bangladesh,
the dialects are not divided by geography, but by clan. That is, two villagesthat lie side-by-side
may have different dialects, and people from the king’ s village would not be allowed to marry
those from the queen’ s village. Originally, geography may have played more of arolein the
dialect difference:

“The Madoi Gang dialect was spoken probably in the Khangabok-
Heirok area and the Rajar Gang dialect, in the Bishnupur
Ningthankhong area of Manipur. Morphological difference between
the two dialects is negligible, but from the point of vocabulary, there
are differences.” (Singha, manipuri.freeservers.com)

Bishnupriyais primarily used for oral communication, but there isalso a small,
committed group of people who want to promote Bishnupriyain written form. In Bangladesh,
there are literary magazines and books that are being published in Bishnupriyaand, in Assam
state, Bishnupriyais being taught in government primary schools. Also, although Bishnupriyais
now written exclusively using the Bangla script, this wasn't aways so. According to some,
Bishnupriya was written using the Devanagri script prior to the takeover of Manipur by the
Meiteis.



12

W. Shaw and Raj Mohan Nath, two eminent scholars, are of the view
that Bishnupriya with its Devanagri script had been the court
language of Manipur and was replaced by king Khagenba [in A.D.
1627] . R.M. Nath says "so in Manipur in spite of Devanagri scripts
which the kala-chaias might have been using, the Meitei when they
came into power introduced the new scripts.” (Singha, manipuri.org).

In spite of all the controversy (or perhaps because of it), it becomes all the more clear that
the Bishnupriya people in Bangladesh value their mother tongue and see it as an important part
of their culture and heritage. They seeit as a distinguishing hallmark for the Bishnupriya people
and afactor that unites their community to give it strength and an identity.

2. SUMMARY OF FINDINGS

2.1. Study of the dialects of the language

Lexical similarity results show that, in spite of the existence of two dialects and the
geographical separation of some villages, there is a high degree of similarity in the Bishnupriya
spoken in Bangladesh. Either the Rajar Gang or the Madoi Gang could be chosen to be
developed without adversely affecting the usability of materials. There may be reasons for
choosing one variety over another (such as demographics), but concerns over comprehension
should not be that reason.

Comparing the Bishnupriya wordlist with the Bangla wordlist suggests that Bishnupriya
isnot adiaect of Bangla. However, we hesitate to make any conclusive claims since
Bishnupriya may have adopted words from Sylhetti and Assamese over time, and these words
could account for the lower degree of similarity.

2.2. Language use, attitudes, and vitality study

M other-tongue Bishnupriya speakers consistently reported that their mother tongueis
widely used in Bishnupriyavillages. In certain domains, such as at atemple, Banglais
apparently used in conjunction with Bishnupriya. In spite of this mix of languages in certain
domains, most Bishnupriya do appear to speak Bishnupriya most of the time when they are with
other Bishnupriya speakers.

Probably because Bishnupriyaiswidely used in Bishnupriyavillages, thisis seen asthe
most useful language to know in Bishnupriya villages and the language mothers should speak
with their children. Still, Bishnupriya speakers acknowledge the need to know other languages,
primarily Bangla. They are of mixed opinion as to whether Bishnupriya or Bangla should be the
medium of education for young students, but they do tend to think children should speak
Bishnupriya better.

As nearly all Bishnupriya children attend Bangla-medium schools, the current trend
appears to be that Bangla will become increasingly prevalent and important in their daily lives.
Although Bishnupriyais reportedly being used fluently by children today, it is very possible that



13

as they become more fluent in Bangla, they will be less apt to use Bishnupriyawidely. Also, an
important percentage of the population seems to believe Bishnupriyais either being
complemented with or replaced by Bangla. Furthermore, numbers indicate that a high literacy
rate in Banglais athreat to the vitality of the Bishnupriyalanguage in Bangladesh.

Possibly as away of preserving their language and culture, Bishnupriya speakers say they
are very interested in having their children learn to read and write in Bishnupriya. They seem to
think this would be good for the children themselves and for the Bishnupriya community as a
whole. Thus, while Bishnupriya speakers concede the need for Bangla, they also demonstrate a
pride in their own language.

2.3. Bilingualism study

Bishnupriya speakers in Bangladesh feel they are very bilingual and even multilingual, as
nearly all speak some Bangla and as some speak other languages, too. Testing shows that even
those Bishnupriya speakers who are least likely to speak Banglawell could likely manage a
routine conversation in Bangla without too much difficulty.

Education is the most influential factor in a Bishnupriya speaker’s Bangla ability.
Because most Bishnupriya people in this generation are attending school through class 10 and
then passing their SSC exams, it islikely that future generations of Bishnupriyawill be
increasingly bilingual in Bangla. In fact, it isvery likely that in another generation, the
Bishnupriya population as awhole will have “very good” or even “excellent” proficiency in
Bangla.

3. STUDY OF THE DIALECTS OF THE LANGUAGE

3.1. Procedures

Comparing the vocabulary of language varietiesis one way to measure the lexical
similarity among them. During the Bishnupriya survey, lexical similarities among various
Bishnupriya villages were cal culated as a percentage of words from a 307-item list which
resemble each other in sound and meaning (Blair 1990:28-29). In each village, a wordlist was
gathered from one person, and sometimes checked with a second person separately. Because of
the great similarity among most of the varieties and, more importantly, because of the ease and
frequency with which the Bishnupriya have regular contact with those from other villages, it was
judged that checking with a second person would not be very meaningful. Thus, a second person
was used only to check obviously questionable, confusing, or aberrant data.

The researchers transcribed the wordlists using the International Phonetic Alphabet (1PA)
given in appendix A. They then compared the wordlists by following the established procedures
outlined in appendix B.1. The WordSurv® computer program designed by SIL (Wimbish 1989)
was used to do the final lexical smilarity calculations.
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3.2. Discussion of sample

Wordlists were taken at the following Bishnupriya villages in Bangladesh from speakers
who had lived there for a number of years: Dhonitila, Gulerhaor, Machimpur, Madhapur, Soi Sri,
and Tilakpur.

These villages were first of all selected to give a geographically diverse sampling; no two
villages are close to one another, and the villages are situated across the whole of the band of
land where the Bishnupriya live. Furthermore, villages were chosen to make sure that the two
main diaects of Bishnupriya—Rag ar Gang (king' s-village dialect) and Madoi Gang (queen’s-
village dialect)—would be adequately represented. (Figure 3 shows how these villages are
distributed across all four districts of Sylhet division.)

Generally, only one full wordlist was taken from each site. However, where there seemed
to be confusion over the meaning of aword or a question about the pronunciation of aword,
those words were elicited from a second person from the village. In cases where two different
but valid words were given by the two people, both were accepted.

3.3. Results

According to the lexical similarity study, each of the two dialects has a higher degree of
lexical similarity among its own variety than with the other. This confirms what Bishnupriya
speakerstold us. Thisisthe case even though some Madoi Gang and Rajar Gang villages are
closer to one another than to another village of the same dialect. The results suggest that
geographical proximity has not erased the dialectal differences, though the trend will likely be
that those differences will decrease rather than increase. Figure 4 gives the lexical similarity
percentage among all the villages. The letters in parentheses are the code for the village used in
the wordlists found in appendix B.3.

Figure4: Lexical smilarity percentage matrix

Gulerhaor (c)

93 Dhonitila (d)

93 91 Soi Sri(b)

91 93 90 Machimpur (e)

84 85 82 83 Madhapur (f)

83 84 82 81 88 Tilakpur (a)
43 42 43 45 41 42 Bangla(0)

Among the Rajar Gang villages (Gulerhaor, Dhonitila, Soi Sri, and Machimpur), the
percentage of lexical similarity ranged from 90-93%; between the two Madoi Gang villages
(Madhapur and Tilakpur), the percentage was 88%. However, when the two dialects were
compared to one another, the percentage of lexical similarity dropped to 81-85%.

What is more telling than the fact of the drop in percentage, however, is that the
percentage does not drop very much. A lexical similarity Of 81% is still high and gives an
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indication that speakers of the two dialects should be able to easily understand one another;
interviews and observation confirm this.

While Bishnupriya speakers acknowledge some differences in vocabulary between the
two dialects, they also acknowledge that al Bishnupriya people can understand one another
easily. When subjects were asked (on the sociolinguistic questionnaire question #1a) in which
villages Bishnupriya people speak very differently from themselves, all but one person out of
fifty-eight respondents replied, “none.” (And the one person could not give the name of the place
where the very different type of Bishnupriya was spoken.) Moreover, during our many visits to
Bishnupriya villages, we were able to witness this ease of communication across dialects.

The percentage similarity between Bishnupriya and Banglais quite uniform, ranging
from 41-45%. While the percentage isn’t high enough to identify Bishnupriya as a dialect of
Bangla, it does help to explain the high degree of bilingualism in the Bishnupriya community as
well as the perception to outsiders that “Bishnupriya sounds quite similar to Bangla.” The
percentages themselves do not explain whether the Bishnupriya language is inherently similar to
Bangla or whether many borrowed words from Bangla have entered the Bishnupriya language.
The fact that basic vocabulary (for example, numbers, which are less likely to be replaced by
borrowed words) is nearly identical with Bangla suggests that there is some kind of a historical
relationship between the two languages that goes beyond mere borrowings. However, because
the Sylhetti dialect and Assamese were not investigated for this research, it would be fruitlessto
conjecture any further on the exact location of Bishnupriya on the Bangla-Sylhetti-Assamese
continuum.

4. LANGUAGE USE, ATTITUDES, AND VITALITY STUDY

4.1. Procedures

A language-use study is a method used to examine language choice. Thisis done by
asking subjects which language(s) they use in various domains. Domains are everyday situations
in which one language variety is considered more appropriate than another (Fasold 1984:183).

A study of language attitudesis generally carried out in an effort to ascertain people’'s
perceptions of the different speech varieties with which they have contact. By studying how
various languages are perceived, it is possible to determine how positive or negative people are
towards their own language.

A study of language vitality is designed to assess the probability of whether alanguage
will be used by mother-tongue speakers in the future. Such an assessment is an important part of
the recommendations of a sociolinguistic report because any recommendations regarding
language and literature devel opment are dependent upon the projected long-term vitality of the
language.

A sociolinguistic questionnaire was administered as away of gathering information about
language attitudes, use, and vitality. There were also questions concerning bilingualism and
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dialect boundaries, the results of which are discussed in their corresponding sections. The
guestions were generally asked in Bangla. If a given subject was not fluent in Bangla, the
guestions were asked in Bishnupriya. The questionnaire is found in appendix C.1., while subject
responses are given in appendix D.

4.2. Discussion of sample

The questionnaire was administered to fifty-eight subjects in five locations. The subjects
were chosen to represent the population as a whole with regards to age, sex, and education levels.
Among the fifty-eight subjects, thity-four were younger (defined as less than 40 years old), and
twenty-four were 40 years old or older. Thirty-two of the subjects were male, and twenty-six
were female. Furthermore, twenty-six subjects were educated (defined as having passed their
SSC exams) and thirty-two subjects had not passed their SSCs and therefore were categorized at
“uneducated.” The mother tongue of each of the fifty-eight subjects was Bishnupriya, and the
mother tongue of each of the subjects’ fathers and mothers was also Bishnupriya.

The five test locations were chosen to represent the areas within Bangladesh where
Bishnupriya speakers live. These locations were chosen based on factors such as remoteness of
the village and location of the village in relation to other Bishnupriyavillages. All five villages
were located in Sylhet division, one in each of Habiganj, Sunamganj, and Sylhet districts and
two in Moulvibazar district. Two Moulvibazar district locations were chosen because thisis
where the mgjority of Bishnupriya speakerslive.

4.3. Results

For all questionsin the questionnaire, data will be presented for all fifty-eight subjects
combined. Individual responses and biographical data for each subject are given in appendices D
and G.3, respectively.

4.3.1. Language use

The guestionnaire contained three questions that asked subjects which language they
speak in agiven situation. The aggregate of subjects answers are given in figure 5 according to
one of four categories: Bishnupriya, Bangla, Meitei, and Sanskrit. The results are given as a
percentage of subjects who use a particular language in each of the three situations. Because
some subjects said they use more than one language in some situations, the percentages for two
of the questions are greater than 100 percent.

Figure5: Language use among the Bishnupriya.

What languagedo you use... | Bishnupriya| Bangla Meitel Sanskrit
...at home? 98% - 2% -
...with neighbor s? 100% 3% - -
...at areligiousfestival? 97% 24% - 2%
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Results from the language-use questions indicate that the Bishnupriyalanguage is widely
used in Bishnupriya villages in Bangladesh. This is apparently true whether Bishnupriya
speakers are conversing at home, with neighbors, or at areligious festival.

Of the fifty-eight questionnaire subjects, only one said he does not use Bishnupriya at
home. Instead, he reportedly speaks Meitei. Also, while all subjects said they speak Bishnupriya
with their neighbors, two subjects (3%) also said they sometimes speak Bangla with neighbors.
Both of these subjects were younger, educated men.

Most interestingly, Banglais apparently used in conjunction with Bishnupriya at religious
festivals. Although most subjects (97%) said they speak Bishnupriya at the religious festivals,
fourteen (24%) also said they speak Bangla at such festivals. One subject said he speaks Sanskrit
in this situation, too. This mix of languages at religious festivals may be because many of the
priests in these areas are Meitei. Therefore, Bishnupriya speakers may at times feel more
comfortable speaking with them in Bangla. Also, non-Bishnupriya people attend the major
Bishnupriya festivals out of interest. Bishnupriya speakers would have to speak with such
visitorsin Bangla.

In spite of thismix of languages in certain domains, most Bishnupriya do appear to speak
Bishnupriya most of the time when they are with other Bishnupriya speakers.

4.3.2. Language attitudes

Attitudes regarding language use

Along with being asked what language they use in various situations, questionnaire
subjects were asked their opinion about what language should be used in two different situations.
The results from these questions are given in figure 6. Asin the language use section,
participants gave more than one answer to these two questions. Thus, the responses equal more
than 100 percent.

Figure 6: Summary of responsesregar ding what languages should be used.

What language should be used... Bishnupriya Bangla English
...between a mother and her children? 100% 5% -
...asthemedium in primary school ? 70% 39% 4%

The responses displayed in figure 6 suggest that Bishnupriya speakers feel strongly that
Bishnupriya should be spoken between a mother and her children, although three subjects (5%)
did say a mother should use both Bishnupriya and Bangla with her children.

Respondents were not as like-minded about what language should be used as the medium
of education in primary schools. Seventy percent of the respondents (forty subjects) said
Bishnupriya should be the medium of education in primary school while twenty-two subjects
(39%) said the medium should be Bangla. Also, two subjects said English should be the medium
of education. Thisindicates that a few Bishnupriya speakers see an importance in teaching in
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English, an international language, while more see an importance in teaching in Bangla, the
national language of Bangladesh. Most, however, place importance on first teaching childrenin
their mother tongue. A sum of the percentages also shows that several people think children
should be taught in more than one language.

Attitudes towards other languages

In assessing peopl€’ s attitudes towards their own language, it is often helpful to assess
their attitudes towards other languages. Two questions on the questionnaire were designed for
this purpose. These questions and their responses are given in figures 7 and 8.

Figure7: Summary of responsesto the question, “ Do you think it’s okay if your children speak another
language better than your MT?”

Yes No
28% 2%

Figure 8: Summary of responsesto the question, “What isthe most useful language to know in your village?”

Bishnupriya Bangla
98% 2%

Figure 7 shows that a significant number of subjects (28 percent) think it is okay for their
children to speak another language better than Bishnupriya. Still, the majority of subjects (72
percent) said this would not be okay. Furthermore, figure 8 shows that nearly all subjects (98
percent) said Bishnupriyais the most useful language to know in their villages. These responses
indicate an acknowledgment of the need to know other languages but also a pride in Bishnupriya
speakers' own language.

Attitudes towards literacy classes
Finally, with regards to language attitudes, two sets of questions were asked about
literacy classes in Bishnupriya. Figure 9 displays a summary of subjects’ responses to the first

part of each of these sets of questions.

Figure9: Summary of responsesto language attitudes questions regarding literacy classes.

Yes No If able

Children’sclass 100% - -
Pay for children 95% - 5%

Adults' class 78% 22% -
Pay for adults 96% - 4%

Question key for figure 9:
Children’s class = “If your community leaders set up a class to teach young children how to read
and writein your MT, would you send your children?’
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Pay for children = “Would you pay alittle for such classes (for children)?’

Adults' class = “If your community |eaders set up a class to teach adults how to read and writein
your MT, would you go?’

Pay for adults = “Would you pay alittle for such classes (for adults)?”

The responses summarized in figure 9 show strong positive attitudes towards Bishnupriya
children learning to read and write in Bishnupriya. All subjects said they would send their
children to such aclass, and nearly all subjects (95 percent) said they would pay for their
children to be able to attend such a class. The others (5 percent) said they would pay for such a
classif they were able to do so.

When asked if they themselves would go to a Bishnupriyalliteracy class, subjects overal
response was slightly less positive. Forty-five subjects (78 percent) said they would go to such a
class while thirteen subjects (22 percent) said they would not. Among the forty-five subjects who
said they would go to an adult Bishnupriyaliteracy class, nearly al (96 percent) said they would
pay for such aclass.

Another part of each of these two sets of questions about Bishnupriya literacy classes
asked subjects why they had responded as they did. Figures 10 and 11 display their reasons.

Figure 10: Reasons subjects gave for why they responded asthey did to the question about sending their
children to Bishnupriya literacy class.

Yes No
Tolearn their MT (better) 62% -
To help with their education 5% -
To develop Bishnupriya (and its people) 17% -
Toretain their language, culture, traditions 14% -
Other 7% -

Asfigure 10 shows, the most common and obvious reason subjects gave for sending their
children to a Bishnupriyalliteracy class was to learn Bishnupriya. Thirty-six subjects (62 percent)
gave this reason while another three subjects (5 percent) mentioned that they thought this would
help with the children’s education in general.

Other common reasons had more to do with Bishnupriya society and less to do with
education. For example, ten subjects (17 percent) said they would send their children as away of
developing Bishnupriya and its people. Another eight subjects (14 percent) wanted to use such a
class asaway of retaining Bishnupriya language, culture, and traditions. This latter answer is an
indication that at |east some Bishnupriya people sense the Bishnupriyaway of lifeisbeing lost or
at least threatened. “ Other” answers included “ To express their feelings,” “ To excite them about
Bishnupriya,” “It'simportant,” and “It's their right.”
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Figure 11: Reasons subjects gave for why they responded as they did to the question about going to an adult
Bishnupriyal literacy class.

Yes No
Tolearn their MT (better) 62% -
To develop Bishnupriya (and its people) 16% -
Toretain their language, culture, traditions 9% -
To bewith others, to socialize 11% -
Thisisn’t important. - 31%
Already know Bishnupriya - 23%
No need - 15%
Other 9% 31%

As was the case with Bishnupriya classes for children, the most common reason subjects
gave for saying they themselves would attend a Bishnupriya literacy class wasto learn
Bishnupriya. Among the forty-five subjects who said they would attend such a class, twenty-
eight subjects (62 percent) gave this reason. Again, other common reasons had more to do with
Bishnupriya society. Seven of the forty-five subjects (16 percent) who responded positively to
attending class said they would go as away of developing Bishnupriya, and another four subjects
(9 percent) said they would go in an effort to retain Bishnupriya. Interestingly, five people (11
percemt) said they would attend class out of social interests. “Other” responses included “ For the
future of Bangladesh,” “It would be fun,” “To then teach hiskids,” and “ To encourage others.”

Among the thirteen subjects who said they would not attend an adult Bishnupriya literacy
class, four (31 percent) said such a class would not be important for them. Similar reasoning was
given by another two subjects (15 percent), who said they saw no need for such. Three other
subjects (23 percent) said they already know Bishnupriya, and one subject each gave reasons of
being too old, too busy, having no desire, or thinking such classes wouldn't be good.

All of these responses indicate that Bishnupriya speakers as awhole are very interested in
having their children learn to read and write in Bishnupriya. They seem to think this would be
good for the children themselves and for the Bishnupriya community as a whole. Many
Bishnupriya adults may also be interested in attending literacy classesin their mother tongue, but
the enthusiasm for such does not seem to be as strong as that for Bishnupriya children’s literacy
classes.

4.3.3. Language vitality

Vitality according to children’s speech patterns

In an attempt to assess whether Bishnupriyawill be used by mother tongue speakersin
future generations, questionnaire subjects were asked several language vitality questions. First
they were asked about the languages that children speak and the ways in which they speak them.
A summary of responsesis given in figure 12.
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Figure 12: Summary of responsesto three language vitality questions.

Yes No No Data
Speak well 86% 12% 2%
Another language better 10% 90% -
Befor e school 62% 38% -

Question key for figure 12:
Speak well =*“Do young people (age 10) in your village speak your language well, the way it
ought to be spoken?’
Another language better = “Do children in your village speak another language better than your
language?’
Before school = *“Do many children in your village know ancther language before starting
school ?”

The answers to each of these questions presented in figure 12 indicate that Bishnupriya
children are still using Bishnupriya. Fifty subjects (86 percent) said Bishnupriya children speak
Bishnupriyawell, and fifty-two subjects (90 percent) said Bishnupriya children speak
Bishnupriya as their best language. Thisis anindication that the Bishnupriya language is not
being lost but instead that it is being used fluently by children today.

On the other hand, a majority of subjects (62 percent) said Bishnupriya children do know
another language before starting school. Among the subjects who were asked, al said this
language is Bangla. Asthe education level of Bishnupriyayouth increases, they are likely to
learn more and more Bangla, which is the medium of education for most. Thus, although
Bishnupriyais reportedly being used fluently by children today, it is very possible that as they
become more fluent in Bangla, they will be less apt to use Bishnupriya widely.

One other question asked specifically about the language Bishnupriya children will speak
in the future. A summary of responses to this question is given in figure 13.

Figure 13: Summary of responsesto the question, “When the children in thisvillage grow up and have
children of their own, what language do you think those children will speak?”

Bishnupriya Bangla Bishnupriya & Bangla | Do not know

2% 7% 19% 2%

The responses in figure 13 support the conclusions drawn above. Forty-two subjects (72
percent) did say they think the next generation of Bishnupriya children will speak Bishnupriya,
but a significant number of subjects (7 percent) said those children will speak Bangla.
Furthermore, eleven subjects (19 percent) said that in the future, Bishnupriya children will speak
both Bishnupriya and Bangla. This indicates that an important percentage of the population
believe Bishnupriyais either being complemented with or even replaced by Bangla. Again, as
nearly all Bishnupriya children attend Bangla-medium schools, the current trend appears to be
that Banglawill become increasingly prevalent and important in their daily lives.
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Vitality according to literacy ability

In addition to being asked about children’s speech patterns, subjects were asked about
their own literacy abilities. Two straightforward questions were asked. Their responses are given
in Figure 14.

Figure 14: Summary of responsesto questions about literacy abilities.

Yes | Some | Little | Canread; No

can't write
Bishnupriyaliterate 60% 2% 9% 7% 22%
Bangla literate 93% 0% 0% 0% 7%

Question key for figure 14:
Bishnupriya literate = “Can you read and write | etters and messages in Bishnupriya?’
Banglaliterate = “Can you read and write | etters and messagesin Bangla?’

Among the fifty-eight sociolinguistic questionnaire subjects, thirty-five (60 percent) said
they are able to read and write in Bishnupriyawhile nearly all (93 percent) said they are able to
read and write in Bangla. Also, anumber of subjects qualified their answer about Bishnupriya
literacy by saying they know “some” or “alittle’ or by saying they could read but not write in
Bishnupriya. Answers regarding Bangla literacy were not qualified in such away. This suggests
that even those who say they are literate in Bishnupriya may not be as fluent or as comfortable in
reading and writing Bishnupriya as they are in reading and writing Bangla. The numbers also
suggest that such ahigh literacy rate in Banglais athreat to the vitality of the Bishnupriya
language in Bangladesh.

4.3.4. Other aspects of language

The sociolinguistic questionnaire contained questions about Bishnupriya speakers
language-use patterns, their language attitudes, and the vitality of the Bishnupriyalanguage. The
results of these questions have been discussed in sections 4.3.1, 4.3.2, and 4.3.3. The
guestionnaire also contained several questions about Bishnupriya people’ s speaking and
comprehension abilities in other languages. The results of these questions are discussed in
section 5, bilingualism study, along with the results of a Bangla bilingualism test that was
administered to thirty-eight Bishnupriya speakers.

There were also two diaect boundary questions in the questionnaire. The outcomes of

these questions have been discussed in section 3, Study of the dialects of the language, along
with a discussion of the results from wordlist comparisons.

5. BILINGUALISM STUDY

Bilingualism refers to the ability of an individual or an entire speech community to
handle communication in alanguage other than the mother tongue. Among the Bishnupriyain
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Bangladesh, two types of bilingualism data were collected: perceived bilingualism and measured
Bangla bilingualism.

5.1. Perceived bilingualism

5.1.1. Procedures

First, data about subjects’ perceived ability in various languages was collected. Thiswas
done through a series of five questions, which were administered orally as part of the
sociolinguistic questionnaire. As mentioned in section 4, Language use, attitudes, and vitality
study, the questions were generally asked in Bangla. If a given subject was not fluent in Bangla,
the questions were asked in Bishnupriya. The questionnaire is found in appendix C.1.

5.1.2. Discussion of sample

The five questions that asked subjects about their perceived ability to use various
languages were part of the sociolinguistic questionnaire discussed in section 4. Thus, the
discussion of sample for these fifty-eight subjects is the same asis given in section 4.

5.1.3. Results

For all five questions regarding perceived bilingualism, datawill be presented for all
fifty-eight subjects combined. In addition, when responses are notably different according to a
particular demographic factor, that will be mentioned. Individua responses and biographical data
for each subject are given in appendices D.4 and G.3, respectively.

The most basic question about perceived bilingual ability simply asked subjects what
languages they speak. This question was followed-up with a question that asked subjects when
they began to learn each language that they are able to speak. A summary of the responses to
these questionsis givenin figure 15.

Figure 15: Summary of responsesto questions about what languages people speak and when they learned
them.

Bangla Hindi English Meitei Assamese | hone
Languages speak 98% 29% 19% 16% 3% 2%
Average age 7 yearsold|16 yearsold|16 years old| 15 yearsold|32 yearsold| -
learned

Question key for figure 15:
Languages speak = “Other than your MT, what languages do you speak?’
Average age learned = “ At what age did you begin to learn each?’

Subjects' responsesin figure 15 indicate that nearly all Bishnupriya speakersin
Bangladesh feel they can speak Bangla, as fifty-seven subjects (98 percent) responded in this
way. The second most common language that Bishnupriya speakers reportedly are able to speak
is Hindi. Seventeen subjects (29 percent) said they are able to speak this language while eleven
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subjects (19 percent) said they can speak English. Another nine people (16 percent) said they
speak Meitei, and two people (3 percent) said they speak Assamese. Finally, one of the subjects
(2 percent) said she cannot speak any language other than her mother tongue. Thus, Bishnupriya
speakers in Bangladesh feel they are very bilingual and even multilingual, as nearly all speak
some Bangla and as some speak other languages, too.

After subjects named the languages they speak, they were asked when they started to
learn these languages. Of the fifty-seven respondents who said they speak Bangla, the average
age at which they started to learn was 7 years. This average age is likely areflection of the fact
that many younger subjects |learned Bangla when, or even before they started government school,
while many older subjects learned Bangla as teenagers or adults. The average age at which
Banglaislearned will likely decrease in the next generation.

The age at which Bishnupriya speakers start to learn a second language other than Bangla
iswhen they are older. They reportedly start to learn Hindi, English, and/or Meitei in their mid-
teens, and the two men who said they speak Assamese, learned this language as adults. Many
who said they know Hindi, commented that they had Iearned this from watching television, and
most of those who know some English, started learning in secondary school. Interestingly, of the
nine subjects (16 percent) who said they speak Meitel, eight were older and only one was younger.
It is very possible, then, that few Bishnupriya speakers in the next generation will speak Meitel.

The results of these two questions indicate that Banglais by far the most common second
language among Bishnupriya speakers in Bangladesh. It is also the language that Bishnupriya
speakers learn earlier than any other second language.

The questionnaire subjects were also asked to name their most fluent and second most
fluent languages. Their responses are given in figure 16.

Figure 16: Summary of responsesto questions about language fluency.

Bishnupriya Bangla NA
Best language 97% 3% -
Second best 3% 95% 2%

Question key for figure 16:
Best language = “What language do you speak best?’
Second best = “What language do you speak second best?”’

Answer key:
NA = Not applicable

Subjects' responses to these two questions about language fluency indicate that most
Bishnupriya speakers think Bishnupriyaistheir best language. This could mean that they are
most fluent in speaking Bishnupriya or that they are most comfortable using Bishnupriya. Of the
fifty-six subjects (97 percent) who said Bishnupriyais their best language, al but one said their
second best language is Bangla. This question was not applicable to the one subject who said she
does not speak any language other than Bishnupriya (see figure 15).
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Two subjects (3%) did say Banglais their best language. Both of these subjects are
younger males who have been educated in Bangla medium through at least class 8. Also, they
both said Bishnupriyais their second best language.

Finally, after subjects named their second best language, they were then asked about their
perceived ability in that language. Figure 17 displays a summary of responses to this question.

Figure 17: Summary of responsesto the question “ Can you always say what you want to say in your second-
best language?”

Yes No NA

74% 24% 2%

The question in figure 17 is an attempt to ascertain just how confident Bishnupriya
speakers are with using a second language. A majority of subjects (74 percent) said they can
always say what they want to say in their second-best language. This indicates that Bishnupriya
speakersin genera are pretty comfortable using a second language to communicate, at least in
the domains in which a second language is needed. Of the fourteen subjects (24 percent) who
said they cannot always say what they want to in their second-best language, one is one of the
two who said Bishnupriyais his second-best language (see figure 16). Also, of these fourteen
subjects, ten were uneducated while the other four were educated. It can be assumed, then, that
as Bishnupriya speakers become more and more educated, they will become more and more
fluent in and comfortable with speaking Bangla.

5.2. Measured Bangla bilingualism

5.2.1. Procedures

The second type of bilingualism data that was collected was subjects measured ability in
Bangla. This was done through the use of a Bangla SRT. The idea behind the SRT is basic:
participants listen to each of fifteen carefully selected sentences one at atime and are asked to
repeat exactly what they have heard. Each repeated sentence is then scored according to afour-
point scale (0-3), based on the participant’s ability to mimic a given sentence. The results are
then expressed as a point total out of forty-five possible points. They are also expressed as an
equivalent bilingualism proficiency level, or reported proficiency evaluation (RPE) level. Figure
18 displays SRT score ranges with the equivalent RPE level for the Bangla SRT (Kim 2003).
Appendix E.1 gives adetailed description of the RPE levels and of SRT testing, and appendix
E.2 contains the final form of the Bangla SRT.
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Figure 18: Scorerangeson the Bangla SRT corresponding to RPE levels.

40 — 45 4+ Approaching native speaker proficiency
34 -39 4 Excellent proficiency
28 —-33 3+ Very good, genera proficiency
22 —-27 3 Good, general proficiency
15-21 2+ Good, basic proficiency
9-14 2 Adequate, basic proficiency
3-8 1+ Limited, basic proficiency
0-2 1 Minimal, limited proficiency

5.2.2. Discussion of sample

SRT methodology was developed as a means of testing a target community’s level of
bilingualism in a national language or in another language of wider communication. In this case
the target community was Bishnupriya speakers living in Bangladesh, and the national language
tested was Bangla.

A total of thirty-eight mother-tongue Bishnupriya speakers were tested using the Bangla
SRT. Among the thirty-eight subjects, nineteen were younger (defined as less than 40 years old),
and nineteen subjects were 40 years old or older. Twenty of the subjects were male, and eighteen
were female. Finally, nineteen subjects had been educated through less than class 10 or had not
passed their SSC exams while the other nineteen subjects had achieved at least SSC pass. All
thirty-eight SRT subjects come from Tilakpur, arelatively large Bishnupriya community in the
heart of where Bishnupriya speakers live within Bangladesh.

5.2.3. Results

Asisthe case with perceived bilingual ability, measured bilingual ability also frequently
correlates with demographic factors such as sex, age, level of education, and amount of travel.
To adequately account for these factors, a sample of at least five people was tested for each
combination of demographic factors being researched. This section therefore presents the
findings both as an aggregate for all thirty-eight subjects and according to various combinations
of age, sex, and education level. Each subject’ s SRT test scores are given in appendix E.3 and
the subjects’ biodataisin appendix G.4.

The thirty-eight mother-tongue Bishnupriya speakers who took the Bangla bilingualism
test had an average SRT score of 28.1 out of a possible 45 points. This SRT score equates to an
RPE level 3+, described in section 5.2.1 as “very good, general proficiency.” A person who
speaks a second language at this level is one whose vocabulary is adequate to cope with most
situations. The speed of his speech is clearly nonnative, but he is easily understood. Furthermore,
comprehension for someone at an RPE level 3+ isvery good. Perhaps uneducated or slurred
speech is difficult for this person to understand, but otherwise he has no need for repetition or
rephrasing (Radloff 1991:153). Thus, the average Bishnupriya speaker in Bangladesh is able to
communicate well in Banglain a broad range of domains and depths of conversation.
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Looking at the SRT data according to the three demographic factors of age, education,
and sex shows that there are certain groups of Bishnupriya speakers who tend to be better Bangla
speakers than other groups. Figure 19 gives statistics for each of two groups according to each of
these three factors. It also gives the aggregate scores discussed in the previous paragraph.

Figure 19: Bangla SRT results according to demographic categories.

Y ounger Older Educated |Uneducated Male Female
N =38 N =19 N =19 N =19 N =19 N =20 N =18
SRT =28.1| SRT =31.7 | SRT =24.4| SRT =325 | SRT = 23.6 | SRT =285 | SRT =27.6
RPE=3+ | RPE=3+ | RPE=3 | RPE=3+ | RPE=3 | RPE=3+ | RPE=3+
Sb=86 | SbDh=167| SD=76 | SD=6.1 | SD=86 | SD=7.0 | SD=10.3
r=1045 | r=1245 | r=10-35 | r=21-45 | r=1041 | r=1740 | r=1045

N = sample size

SRT = average SRT score

RPE = corresponding RPE level
SD = standard deviation

r = range of scores

The numbersin figure 19 show that within two of the demographic factors studied, there
isadifference in the SRT scores and their corresponding RPE levels. Looking at the demographic
factor of age as an example shows that younger subjects scored an average of 31.7 on the 45-
point SRT while the older subjects scored an average of 24.4. These scores correspond to RPE
levelsof “3+” and “3,” respectively. Thus, Bishnupriya speakersin general are becoming more
bilingual in Bangla; however, even the older generation’s corresponding RPE level 3is quite
respectable, being described as “good, general proficiency.”

Also, the high standard deviation among the younger group of subjectsindicates afairly
wide variation in scores within this group. In other words, some younger subjects did very well
on the SRT while others did relatively poorly. Among the older group of subjects, however, the
smaller standard deviation indicates |ess deviation from the norm.

The most significant demographic factor studied was education. Figure 19 shows that
Bishnupriya speakers who have at |east passed their SSC exams averaged an SRT score of 32.5.
This score corresponds to an RPE level 3+, which is briefly described as “very good, general
proficiency.” The uneducated Bishnupriya speakers, however, scored an average of only 23.6 on
the SRT, which corresponds to an RPE level 3, described as “good, general proficiency.” In fact,
among the thirty-eight individual SRT subjects, the eight lowest scores were of uneducated
subjects.

The Community Information Questionnaire (ClIQ) data displayed in appendix F show that
these daysit is common for Bishnupriya speakers to attend school through at least class 10.
Question 15 of the CIQ asked village leaders how many young people in their villages complete
class 10, and most |eaders answered that “most” or “almost all” do so. Thus, it can be assumed
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that as more and more Bishnupriya speakers in Bangladesh are more and more educated, they
will become increasingly bilingual in Bangla.

The sex of a subject was not an important factor in how well he or she performed on the
Bangla SRT. The twenty male Bishnupriya speakers who were tested averaged an SRT score of
28.5 while the eighteen femal e Bishnupriya speakers who were tested averaged an SRT score of
27.6. Both of these correspond to alow RPE level 3+, and both indicate decent bilingual ability
in Bangla.

The higher standard deviation among females does show wider variation in their Bangla
ability. Thisislikely areflection of another factor that isinfluencing the bilingual ability of
Bishnupriya females. Looking at al the possible combinations of the three factors of age,
education, and sex reveals some interesting indications. These results are given in figure 20.

Figure 20: Bangla SRT results according to combinations of demographic categories.

Y ounger Older Y ounger Older
N=5 N=6 N=4 N=5
SRT=36.8 | SRT=288 | SRT=245 | SRT =230
RPE =4 RPE = 3+ RPE=3 RPE =3
SD=33 SD =5.0 SD =50 SD=5.8
N=5 N=3 N=5 N=5
SRT=344 | SRT=297 | SRT=298 | SRT=174
RPE=4 RPE =3+ RPE = 3+ RPE = 2+
SD=6.3 SD=76 SD =115 SD=73

N = sample size

SRT = average SRT score

RPE = corresponding RPE level

SD = standard deviation

The three factors of age, education, and sex result in eight possible combinations. Figure
20 shows that, among these eight possible combinations, only three older, educated females were
tested. Thisis because older Bishnupriya women who have passed their SSCs are still somewhat
rare. Conversely, only four younger, uneducated males were tested. Thisis because nearly all
younger Bishnupriya males are educated through at least their SSCs. Finding younger
Bishnupriya men who had not passed their SSCs was difficult. Because the sample sizes for
these two groupsisless than five, we cannot draw strong conclusions based on the numbersin

those two boxes.

It is not surprising that younger, educated males performed the best on the SRT with an
average score of 36.8 (see figure 20). Conversaly, those subjects who were older, uneducated
femal es performed the poorest with an average SRT score of 17.4. These scores correspond to
RPE levels“4” and “2+,” respectively. This means that the most bilingual group of Bishnupriya
speakers can speak Bangla with “excellent proficiency.” It also means that even the least
bilingual group of Bishnupriya speakers are able to speak Bangla with “good, basic proficiency.”
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In other words, even those Bishnupriya speakers who are least likely to speak Banglawell could
likely manage a routine conversation in Bangla without too much difficulty.

The younger, educated females scored nearly aswell as their male counterparts. With an
average SRT score of 34.4 and an RPE level of 4, this group of Bishnupriya speakers aso has
“excellent proficiency” in Bangla. Because most young Bishnupriya speakers today are being
educated at least through their SSC exams and because there is apparently little difference
between males’ and females' ability in Bangla, it is very likely that in another generation the
Bishnupriya population as a whole will have “very good” or even “excellent” proficiency in
Bangla.

Finally, alook at how the thirty-eight individual subjects scored on the SRT shows that
even today some Bishnupriya speakers speak Bangla basically as well as native Bangla speakers.
Therange for individual scoresin given infigure 21.

Figure 21: Range of individual SRT scores according to RPE level.

1 0-2 0%
1+ 3-8 0%
2 9-14 8%
2+ 15-21 18%
3 22-27 16%
3+ 28-33 29%
4 34-39 18%
4+ 40-45 11%

Figure 21 showsthat 11 percent of the SRT subjects (four subjects) scored 4045 points
on the 45-point Bangla SRT. If fact, one young woman scored a perfect 45 points. Another 18
percent (seven subjects) scored 34—-39 points. This means that nearly one-third of the subjects
had excellent proficiency in Bangla or were “ approaching native speaker proficiency.” Another
45 percent (seventeen subjects) of the subjects scored 22—33 points on the SRT, meaning that
they were at alevel “3” or “3+” in Banglawith “good” or “very good, general proficiency.”

Assuming that the SRT sampleis representative of al Bishnupriya speakersin
Bangladesh, a conclusion can be made that about three-fourths of the population of Bishnupriya
speakers are able to use Banglawith ease. Their vocabulary would be adequate, and their speech
would be easily understandable. They would be able to understand educated speech quite well,
and some would even be able to understand uncommon words and idioms (Radloff 1991:153).
The remaining one-quarter of the population would have a basic command in Bangla and should
be able to communicate about everyday topicsin Bangla.

The measured Bangla bilingualism testing shows, then, that the majority of Bishnupriya
speakers in Bangladesh have a good command of Bangla. They can easily understand Banglain
avariety of situations, and they are generally understood by mother tongue Bangla speakers.
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These people tend to have passed their SSC exams, and, more often than not, they are also
younger. Because most Bishnupriya people in this generation are attending school through class
10 and then passing their SSC exams, it is likely that future generations of Bishnupriyawill be
increasingly bilingual in Bangla.

6. RECOMMENDATIONS

The newsis quite good for the Bishnupriya: (1) The SRT shows that the community is
highly bilingual in Bangla. (2) ClQs reveal that al children attend school, most finishing class 10,
and also that thereisrelatively good access to higher education: in the five communities that
were profiled, there was an average of more than twelve people per community who had
completed BAs. (3) At the same time, sociolinguistic questionnaires indicate that the mother
tongueis aso presently healthy sinceit is still used widely and is also a source of pride for the
Bishnupriya. All these signs indicate that the Bishnupriya face neither major language-rel ated
disadvantages that may keep them from functioning well in the society at large, nor acrisisin
mother tongue vitality. It means that the education system is serving the Bishnupriya adequately,
and that the home and community are doing their part in maintaining the mother tongue.

Of course, even a positive situation can be made better. And we applaud the Bishnupriya
for recognizing that fact, for not being satisfied or complacent with the status quo; this, too, is
part of the good news. They understand that their children are not as fluent in Bangla as
majority-community Bangladeshis and thus would benefit from a head start before entering
Bangla-medium schools. At the same time, they also grasp the competing sociolinguistic law at
work: that without education and literacy in the mother tongue, the future of the Bishnupriya
community, for whom language is a key source of identity and unity, is at risk. While thereis
indeed widespread use of the mother tongue in most domains, there is already a free mixing of
Bishnupriya and Banglain their speech, to the point where some cannot even recognize what is
Bishnupriya and what is Bangla. Coupled with the fact that there is relatively little reading and
writing in Bishnupriya, there is cause for concern. This sentiment was expressed by many: “We
want to know Bishnupriya better, and we want our children to know Bishnupriya better.”

Thus, two clear needs emerged through the survey: 1) better preparation for Bangla-
medium school and 2) better mastery of Bishnupriya, both oral and written. To meet these two
needs, we ar e not recommending two different programs or solutions, but rather one:
Bishnupriya-medium literacy classesfor children who will eventually bridgeinto Bangla
literacy. Research in literacy has shown that when children learn to read first in their mother
tongue, they will be more successful in attaining literacy in a second language. Thisis especialy
true where the mother tongue and the second language share the same script, which is the case
for Bishnupriya and Bangla.

We believe that if children can begin to read Bishnupriyain a Bishnupriya-medium class
taught by Bishnupriya teachers, then not only will they be able to achieve literacy more easily
and more enjoyably, but they will achieve literacy in Bangla more easily as well. Of course,
teaching and reading materials need to be developed in Bishnupriya, but these materials can be
shared in all Bishnupriya villages since the survey shows that the lexical similarity among them
ishigh. It is also probable that Bishnupriya materials from India could be used to some extent.



31

Thereis clearly much to do for the classes to be established and be successful: teacher
training, curriculum development, and new literature development, just to name afew. We hope
that the Bishnupriyawill stay committed to their vision of a better future, and we pledge SIL's
partnership in this endeavor.
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A. INTERNATIONAL PHONETIC ALPHABET
(revised 1993)

CONSONANTS (PULMONIC)
Bilubial | Labiodental| Dental | Alveolar | Postalveolar| Retroflex | Palatal Uvalar | Pharyngeal| Glonal |
Plosive p b t d t d_ - j q G
Nasal mj m n n n
Trill B T
Tap or Flap r t
s (O BT viBOIsZIF 318 ZiC ] X ¥
Lateral e
fricative i 13
Approximant v I .[ j [.LI
Lateral
ap;ﬁoximanl 1 l A L
Where symbols appear in pairs, eonlheright represents a voiced consonant. Shaded areas denote articulations judged imy
CONSONANTS (NON-PULMONIC) SUPRASEGMENTALS TONES & WORD ACCENTS
Clicks Voiced implosives ];:.jectives ! Primary stress i 'tJ' - LEVEL CONTOUR
O Bilabial 5 Bilabial asin: , Secondary stress ' e é'“.—l Eﬁn o A Rising
1 ¥
| Denta d Dentatiatveolar P’ Bitabial { Long €l e BN
2 v Al
! (Post)alvealar _.[ Palatal ' Dentalialveolar ., [Holflosg 9 é —I Mid é ’] S
+ Palatoalveolar g VYelar k‘ WYelar i c e T .
prs 3 . Syllablebreak .2kt E dim € Adivim
|[ Alveolar lateral Uvular S Alveolar fricative I Minor (foot) group é F:vlv“ é AI Rising fallng
VOWELS Il Msior intonasion) group 4 Downstep 2 Global rise
Front Central Back  Linking (absence of a break) T Upstep N Global fall
Close 1@ y——— i 8 Wweu :
s y Iy U DIACRITICS Diacriticsmuybeplacedaboveasyrnbolwilhndesoendex.e.g.l]
Voo 1 0 . Breathy voiced b a Dental td
Closemid CR@——9 40— ¢ 0 - i o ot
5 T
bl eNe— 3\(3_ AeD B e B O _ ungownin ¢ d o Lamina L g
e , More rounded ? W Llakied tYd¥ | 7 Nasatizea é
Open a (EJ— aeD  Lesstounded Q) ' pulaalized td e
Where symbols appear in pairs, the one to the night
represents a rounded vowel. 5 Advanced l.i.l Y Velarized tY dY 1 Lateral release dl
. b al
OTHER SYMBOLS _ Retracted i1 "memanat d No sl release
M\ Voiceless labial-velar fricative C % Alveolo-palatal fricatives [ = 1
W Vaiced labial-velar approximant -I Alveolar lateral flap Cantesiinnd € Velutigad oo pluyngastiond
b9 x
U  Veiced abial-palatal apy fj Simult ImX Mid-centralized € . Raised E} (] = voiced alveolar fricative)
i i jcati Affric d double arlicula-
L Volcsleas spiglonal iowive rlbnt i ol | Syllabic I Lowasd € (p = voiced bilabial approximant)
§  Voiced epiglottal ficative symbols joined by a tie bar if u 2ot
Tecessary. 2
2 Eriglottal plosive lz-\ ’t_g . Non-syllabic g 5 Advanced Tongue Root f}
p * Rhoticity o y Retracted Tongue Root Q
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B. WORDLISTS

B.1. Procedures for counting lexical similarity

A standard list of 307 vocabulary items was collected from speakers at geographically
representative Bishnupriya villagesin Bangladesh. Thislist is presented in appendix B.3. A
phonetic chart presenting the transcription conventions used in this report is given in appendix A.

In standard procedure, the 307 words are elicited from a person who has grown up in the
target locality. The list then might be checked with a second speaker. Any differencesin
responses are examined in order to identify (1) incorrect responses due to misunderstanding of
the elicitation cue, (2) loanwords offered in response to the language of elicitation when
indigenous terms are actually still in use, and (3) terms which are simply at different places along
the generic-specific lexical scale. Normally, asingle term is recorded for each item of the
wordlist. However, more than one term is recorded for a single item when synonymous terms are
apparently in general use or when more than one specific term occupies the semantic area of a
more generic item on the wordlist.

The wordlists are compared to determine the extent to which the vocabulary of each pair
of speech formsis similar. No attempt is made to identify genuine cognates based on a network
of sound correspondences. Rather, two items are judged to be phonetically similar if at least half
of the segments compared are the same (category 1) and of the remaining segments at least half
are rather similar (category 2). For example, if two items of eight segmentsin length are
compared, these words are judged to be similar if at least four segments are virtually the same
and at least two more are rather similar. The criteriaapplied are as follows:

Category 1
a. Contoid (consonant-like) segments which match exactly
b. Vocoid (vowel-like) segments which match exactly or differ by only
one articulatory feature
c. Phonetically smilar segments (of the sort which frequently are found as
allophones) which are seen to correspond in at |east three pairs of words
Category 2
All other phonetically similar pairs of segments which are not,
however, supported by at least three pairs of words
Category 3
a. Pairs of segments which are not phonetically similar
b. A segment which is matched by no segment in the
corresponding item

After pairs of items on two wordlists had been determined to be phonetically similar or
not, according to the criteria stated above, the percentage of items judged similar was calcul ated.
The procedure was repeated for each pair of dialects. The pair-by-pair-counting procedure was
greatly facilitated by the use of WordSurv®, acomputer program written by SIL for this purpose.
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Occasionally, one or more of the standard 307-lexical items were found to be so
problematic that consistent elicitation was impossible or evaluation of similarity became
anomalous. In those few cases, the problematic lexical items were excluded from the lexical
similarity counts.

The wordlist data and transcribed texts as included in the subsequent appendices are field
transcriptions and have not undergone thorough phonological and grammatical analysis.

B.2. Wordlist notes

A few other comments about wordlist procedures are in order for this survey. Where
there are no elicitations for a given entry, that means that the word was not used for two main
reasons: (1) the word was judged to be confusing or imprecise to several of the informants, or (2)
the word consistently elicited foreign borrowed words, usually from English.

Wordlists are given in appendix B.3. Following each of the 307-English glosses are the
elicitations from the wordlist collection sites. These elicitations are transcribed using the
International Phonetic Alphabet shown in appendix A.

Each dlicitation is preceded by a number. For each gloss, al €elicitations which have the
same preceding number are considered to be phonetically similar and are grouped together.
Following each dlicitation is alist of one or more letters/number underlined and in brackets.
These |etters/number represent the wordlist site of that particular elicitation. The codes for these
wordlist sites are as follows:

Code: Wordlist site:
a Tilakpur
b Soi Sri
C Gulerhaor
d Dhonitila
e Machimpur
f M adhapur
0 Bangla

If awordlist siteis not listed for a given word, thisis because there was no entry for that
particular word at that site.



B.3. Wordlists
1 sky
1 aka§ [0]

2 din [abcdef]

2 sun
1 Suadzo [0]
2 beli [bcde]
2 beni [af]
3 _moon
1 tfad [O]

2 dzunak [abcdef]

4 star

1 tara [Oabcdef]

5 cloud
1 msgh [Obcde |
1 msghala [af ]

6 rain

1 brzfti [0]
2 boron [abcdef]

7 rainbow
1 d"onuk [a]

phz:ndhonu [ce]
ramdhanu [b]
rame rdhonu [d]
ramord’onu [f]
ramdhanu [b]
rondhonu [0]

w w N N NP
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8 wind

1 bata§ [0]
2 bou [abcdef]

9 lightning

1 biddut {§omkano [0]
2 dou dzilkar [acde]
2 dzilkar [bf]

10 thunder

1 ms:gh goadzon [0]

2 dou dzilkar [a]

3 din gudzuran [ce]

3 din gudzurani [f]

3 din gudzurel [d]

3 gudzurel [b]
11 sea

1 Somudro [Oabcdef]
12 mountain

1 pahar [0]

2 teppara [abcdef]
13 water

1 pani [Oabcdef]
14 river

1 nodi [0]

2 gat [adef]

3 fSora [c]

3 sora [b]
15 soil/ground

1 mati [Oabcdef]



16 _mud
1 kada [0]

2 or [abcdef]

17 dust
1 dhula 0]

1 dhuli [abcdef ]

18 stone

1 pathor [O0]
2 hil [abcdef]

19 sand
1 Dbali QOaf

2 lepgpo [bcde]

20 gold
1 huna [abcdef]
1 Sona [0]
21 silver

1 rupa [Oabcdef]

22 today
1 adz [O]

1 adzi [abcdef]

23 yesterday

1 gotokal/kalke

2 gelgakali
3 kali [e]

24 tomorrow

1 agamikal

2 ahebokali
2 aherkali

2 ahibokali
3 kali [e]

[[abcdf ]

[O]

[c]
[bd ]
[af]

25 week
1 hapta [abcdef]

1 Sopta [O]
26 _month
1 maf§ [O]

2 maha [abcdf]
2 mahan [e]

27 _year
1 botflor [Oabedef]

28 day
1 din [Oabcdef]

29 morning
1 S§okal [0]

2 Dbian [abcdef]

30 _noon
1 dupur [O]
2 belitzk [bcde]
2 benitrk [af]

31 evening
1 Senda [abcdef]

1 Xondha [O0]

32 night
1 rat [O]

1 rati [abcdef]

33 paddy rice
1 dhan [ Oabcdef |

34 uncooked rice

1 tfal [0O]
1 tSon [af]

1 tSor [bcde]



35 cooked rice

1 b'at [Oabcdef]
36 _wheat

1 gom [Oabcdef]
37 _corn

1 bhutta [O0]

1 dzugir bat [de]

1 dzugir pat [cC]

1 dzugiri bhat [ab]

2 dukuri bhat Lf]
38 potato

1 alu [Oabcdef]
39 cauliflower

1 fulkopi [c]

1 phulkobi abf

1 phulkopi Ode
40 cabbage

1 badhakopi [Ocde ]

1 bandakobi abf
41 eqgplant

1 begun [0]

1 Dbeilopg [af]

1 beinoy [bcde]
42 peanut

1 badam [abcdef]

1 tfinabadam [O]
43 tree

1 gatSh [Obcde ]

2 lukorf§opa [af]

2 rukfopa [bcd]
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44 branch

1 dal [O]

2 depg [bce]

3 deppa [af]

4 der [d]
45 leaf

1 pata [Oabcdef]
46 thorn

1 kata [Oabcdef]
47 root

1 mul [O]

2 mara [bcdef]

2 mari [a]
48 bamboo

1 bpa§ [O0]

2 baha [abcdef]
49 fruit

1 phol [ Oabcdef |
50 jackfruit

1 kat"al [O]

2 tleipoy [abcdef]
51 coconut (ripe)

52

1 narikel [O0]

1 narikon [af]
1 narikor [bcd]
2 rupi [€]

banana

1 kola [Oabcdef]



53 _mango
1 am [0]
2 heno [bc]
2 henu [aef]
2 heinu [d]
54 flower

1 phul [ Oabcdef |

55 seed
1 bidz [Oabcdef]

56 sugarcane
h

1 ak [O0]
2 mou [abcdef]

57 betelnut
1 Supari [0O]
2 gua [abcdef]

58 lime for betelnut
1 Sunu [abcdef]

1 tfun [O]
59 liguor

1 mod [Oabcdef]
60 milk

1 dud® [0]

2 Sepkom [ bcde]
2 Sepkum [af]

61 oil

1 +tel [0]

2 tou [abcdef]
62 meat

1 mapfo [Oabcdef]

63 salt
1
1
64 onion
1
65 garlic
1

1lobon

/ nun [0]

nun [abcdef]

pead3

rofun

66 red pepper

[ Oabcdef ]

[ Oabcdef |

1 1lal morzt§ [O]

2 morok§{i [abcdef]
67 elephant

1 ati [acdef]

1 hati [Ob]
68 tiger

1 bagh [ Oabcdef |
69 bear

1 b'aluk [Oabcdef]
70 deer

1 horin [Obde]

1 orig [acf]
71 monkey

1 bador [a]

1 Dbandor [f]

1 banor [Obcde]
72 rabbit

1 khorgoX [ Oabcdef |
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73 snake
1 fap [O]

2 horop [de]
2 horop [abcf]

74 crocodile

1 kumir [Oabcdef]

75 house lizard
1 tektekka

1 {rktrkki

2 manaporom

76 turtle
1 kottShop
2 thsnku

3 durbi [bcde]

1  bep Oaf

2 kerpon

1 kukur [Oabcdef]

1 biral [0]
2 mehur [abcdef]

1 goru [0]
1 guru [abcdef]

81 buffalo

1 mohi§ [Obcde]
2 mo§ [af]

82 horn (of buffalo)

1 fip [O]

2 hipg [abcdef]

83 tail
1
2
84 goat
1
2
3
85 pig
1
2
86 rat
1
1

ledz [Obcde]
lendza [af]

tShagol Obc

hamey [af]
fagi [de]

fukor [O]
huor [abcdef]

idur [Ob]
udur [acdef]

87 chicken (adult female)

1

90 duck

1
2
2

muruk [abcf]
murgi (muruk) [Oe]
kuraki [cd]

dim [Oabcdef]

mat Xh [ Oabcdef ]

haf§ Obe
af [cd]

aSkoraki [af]

--koraki can mean chicken

91 bird
1
2

2

pak’i  [0]
pahija [bcdef]
pak’ija [a]
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92 insect
1 pok [abdef]
1 poka [0]

2 pokdzok [C]

93 cockroach
1 telapoka [O0]
2 tentforoni [acdef]
2 tertfora [b]

94 bee
1 mogmatxhi [0]
2 bemul [b]
2 bemun [cd]
2 bemur [e]
3 begpgon [af]
95 fly

1 matghi [ Oabcdef ]

96 spider
1 makorfa [0O]

2 makor [abcdef]

97 ant
1 pepura [abcdef]
1 pipra [O]

98 mosquito
1 mofa [O]
1 moha [abcdef]

99 head
1 matha [O0]
2 mur [abcdef]

100 face
h

1 muk [O0]
2 fSakta [af]

3 me;thon [bcde ]

101 neck

1 gola [O]

2 nar [af]

3 gar [bcde]
102 hair

1 tful [Obcde]

1 tfun [af]
103 eye

1 tfok [0O]

2 ahi [bcdef]

2 akhi [a]
104 nose

1 nak [Oabcdef]

105 ear
1 kan [Oabcdef]

106 cheek
1 gal [Oabcdef]

107 chin
1 tf§ibuk [O]

2 khatan [ac]
3 tfui [bcdef]

108 mouth
1 muk [O]

2 t'ota [abcdet]




109 tonque

1 dzzb [0]

2 dzu [abcdef]
110 tooth

1 dat [Oabcdef]
111 elbow

1 konui [O0]

2 kohoni [abcdef]
112 hand

1 hat [0O]

2 at [abcdef]
113 palm

1 hater tola [0]

2 atoltala [a]

2 atortalu [bf]

2 atortara [cde]
114 finger

1 apgur [O]

1 apguli [bcde]

2 amuni [af]

115 fingernail

1
1

116 knee
1

1

117 foot

1
2
3
4

nok [ Obcdef]
nok [a]

athu [[abcdef ]

hatu [O]

pod [O]
h
t epor pata

dzag [bcde]
dzanor pata

[a]

[f]

118 bone
1 har [O]
2 ar [abcdf]
3 addi [e]
119 fat
1 tSorbi [Oabdef]
2 mahu [c]
120 _skin
1 tSamra [Oef]
2 tfam [acd]
3 Sfor [d]
3 tfor [bc]
121 blood
1 rokto [0]
2 rokot [abcdef]
122 sweat

1 gham [ Oabcdef |

123 belly

1 pet [Oabcdef]

124 heart (organ)

1 ridoi
2 mihur

[O]
[ac]

3 ti [bedef]

125 back
1 pit" [0]
1 pit™ [bedef]
126 body
1 ga [0]
2 astagari [a&]
2 gari [bcdef]

--asta means “whole”
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127 person
1 1ok [0]
2 manu [abcdef]
128 man
1 puruf [O]
2 muni [abcdef]
129 woman
1 mohrla [0]
2 dzcla [abcf]
2 dzeles [ce]
130 father
1 baba [Oabcdef]
131 mother
1 ma [O0]
2 ima [abcdef]
132 husband
1 Sami [O]
2 hejok [abcdef]
133 wife
1 stri [0O]
2 minok [af]
2 moilok [bcde]
134 son
1 t%le [0]
pitok [af]
2 putok [de]
135 daughter
1 meje [0]
2 dzilok [adef]
3 dzela [b]
3 dzclasoa/ninnorsoa [C]

136
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elder brother

4 dada [d]

1 Dboro bha; [0]

2 dappgordada [de]

2 dgsthabsjok [[abcdf ]

137 elder sister
1 boro bon [O0]
2 dappor bonok [cde]
2 dgsthi bonok [adf]
3 dapgpor itfe [bc]
138 younger brother

139

1 tf™o b'ai [0]
2 hurkapbejok [abdef]
2 khulabz:jok [bcd ]

younger sister

1 tShoto bon [0]
2 hurkanpbonok [abdef]

2 Kk'ulibonok [cd]

140 friend

1 bondhu [O0]

2 itao [bcdef]
141 name

1 nam [O]

1 nap [abcdef]
142 village

1 gram [0]

2 gap [abcdef]
143 house

1 Dbargi / ghor [0]

1 gor [abcdef]



144 door
1 dordza [Oe]
2 duar [abcdef]
145 window
1 dzanala [O0]
2 K'elki [b]
2 k'rigi  [d]
2 k'rlki  [ce]
2 khIrki [af]
146 roof
1 fad [de]
1 t5"ad [0af]
2 t5"al  [bc]

147 wall of house

1 deal [Obcdef]
2 wal [a]
148 pillow
1 balz§ [O]
2 mol [cde]
2 mon [af]
2 mor [b]
149 blanket
1 kombol [Oabcdef]

150 ring (on finger)

[d]

angti [ Oabcef ]

1 aljthi
1
151 clothing
1 pofak
2 phidgst

[O]
[[abcdef ]
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152 cloth
1 kapor [O]
2 futi [b]

2 phuti [[acdef ]

153 medicine
1 ofud [O]
2 hodzok [abcdef]

154 paper
1 kagodz [Oa]

2 tSe [bcdef]

155 needle

1 Sut§ [O]

2 hutf§i [abcdef]
156 thread

1 suta [0]

2 luri cde
2 nuri abf

157 broom
1 dghatu [O0]
2 horoni [abcdef]

158 spoon (for eating)
1 tfamot§ [Oabcdef]

159 knife (to cut meat)
1 tShuri [0]
2 tfaku [abcdef]

160 hammer

1 atura [abcdef]
1 haturi [0O]




161 axe 170 road

1 kuthar [0] 1 rasta [0]
2 banuk [abcdef] 2 Jorok [abcdef]
171 path
Mdsnuk [b] 1 pot [Oabcdef]
h
1 d k [Oadef]
o 172 to go
1 dunuk [c] 1 dzaga [b]
1 dzana [acdef]
163 arrow 1 dzawa [O0]
1 tir [Ob]
2 kar  [acdef] 173 to come
1 afa [0O]
164 spear 2 ahani [[acdef]
1 borfa [O] 2 ahitara [b]
2 d3atha [af] --root is aha

h
2 dzat'i [bcde]
174 to stand

. 1 darano [O0]
165 fire 2 uba [b]
1 agun [%]df 2 ubani [def]
2 dzi [abcdef] 2 ubaona [a]
2 ubaoni [c]
166 ashes
1 113 i
fali [a] 175 to sit
1 sali [f] 1 bo [b]
h .
1 tfai [O0] 1 Dbohani [acdef]
1 tghali [bcde ] 1 boja [0]
--root is the same
167 smoki 176 to lie down
1 dosa [0] 1 Soa [O]
1 d'uma [abcdef ] 2 helandia (4]
3 por [b]
4 katira c
168 candle ’ -
1 mombati [Oabcdef]
177 to walk
1 atani [abcdef]
169 boat 1 hata [0]

1 nouka [Oabcdef]



178 to fly
ora [0]

N NN R

urani

[e]

phordani [bd]
phurdani [cf]

h
p utdani [a]

179 to enter

1 qhoka [0]
2 homani [abcdef]
180 to kick
1 thomdani [a]
1 thondani [cd]
2 uftani [c]
3 lathani [b]
4 lathi mara [O]
5 dzapgdal [e]
5 dzandal [d]

181 to swim

1 Sfatar kata [0]
2 haturani [abcdef]
182 to see
1 d&kha [0]
1 dechani [cdef]
1 dskhani [a]
2 t{fana [b]
183 to hear
1  hunani [abcdef]
1 fSona [0]
184 to wait
1 opskkha kora [0]
2 bafani [abcdef]

185 to cry

1
1

kadani
kada

186 to cook

W w N -

[[abcdef ]
[O]

ranna kora [0]
hidzani [af]

radani
radiri

[cde]
[be ]

187 to boil (water)

3

4
1
2

fokorani
topta

[a]
[b]

Siddho kora [0]

uhana

188 to eat

1
1

h
k ana

h
k awa

189 to drink

1

2
2

[cdef ]

[[abcdef ]
(O]

pani khawa [0]

pani pena [b]
pani pina [acdef]

190 to sing

1
2
2

gan gawa [O0]

ela

[b]

ela dena [acdef]

--gla means song

191 to bite
1 kamarani [abcdef]
1 kamgano [O0]
192 to laugh
1 hafa [0]
2 ahani [abcdef]
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193 to speak
1 bola [0]

2 matani

[abcdef ]

3 totarani [e]

194 to tell

195 to know
1 dzana [O0]
2 harpani

196 to forget

[[abcdef ]

1 bhuls dzawa [O]
2 pahurani [abcdef]

197 to sleep
1 ghumani [af]
1 ghumano [0]
2 ghumdgani [d]
2 gumdzouri [e]
2 gundzani [bc]

198 to dream
fopno d&kha

hopon dehani

N N N

hopon dehani

199 to do/make
1 kora [O]

200 to work

[0]
[de ]

hopon dskhani [ab]

[c]

1 kadz kora [0]

2 kam korani

[[abcdef ]

201 to play
1 k%la [0]
1 khslani [[acdef ]
1 k'cltara [b]
202 to dance
1 nafani [cdef]
1 nasani [b]
1 mnatfa [O]
1 natfani [a]
203 to throw
1 t§'ora [O]
2 udani [a]
3 uradena [bcde]
4 itadena [e€]
5 Dbidani [f]
204 to lift
1 tola [O]
1 tulani [acdef]
2 tur [b]
205 to push
1 dhakka dewa [O]
2 tPelani [abcdef ]
206 to pull
1 tana [O]
2 afulani [cd]
2 asulani [€e]
2 ifulani [af]
3 asur [b]
207 to tie
1 bad®ani [abcdef]

1 pad®a [0]
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208 to wipe 215 to buy
1 motXha [0] 1 kena [0]
2 loga [b]
h .
1 motfani [af] 2 lona [acdef]
1 putxhani bcd
2 pusani [€e] 216 to sell
> putXhani bed 1 bikri kora [0]
2 Dbedzga [b]
2 besani [e]
209 to weave (on loom) 2 betfani [af]
1 tate bona [0] no
1 tate bulani [a] 2 Dbetf§ ani [cd]
2 phuti bunani [bcde ]
3 begge bulani  [f] 217 to steal

1 tSor korani [abcdef]
210 to sew 1

1 Selai kora [0O]
2 hijani bce

3 phuti hina [d]

tfuri kora [0]

219 to take
1 nea [O]
211 to wash (face/hand) 1 nega [b]
1 dhoa [0] 1 nena [acdef]
h
1 doga [b] .
b 220 to give
1 dona [acdef] 1 dea [O]
1 dega [b]
212 to take bath 1 dena [acdef]
1 gosol kora [0]
2 hinani [abcdef] 221 to kill
213 to cut something 222 to die
1 kapani [abcdef]
1 kata [O] 223 to love
1 bhalobaSa [0]
214 to burn 2 bahanapaori [af]
1 porano [0] 3 bahapani [bcde]
1 purani  [abcdef] 3 Dbanapaori [€]



224 to hate
1 ghrina kora [0]

2 alipani [bcde]
2 alipaori [af]

225 one
1 ek [Oabcdef]

226 two
1 dui [Oabcdef]

227 three
1 +tin [Oabcdef]

228 four
1 tfar [Oabcdef]

229 five
1 pat§ [Oabcdef]

230 six
1 txho; [ Oabcdef |

231 seven
1 hat [abcdef]
1 fSat [O]
232 eight

1 at [Oabcdef]

233 nine
1 noi [Oabcdef]

234 ten
1 dof [Oabcdef]

235 eleven
1 @®garo [Oabcdef]
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236 twelve
1 bago [Oabcdef]

237 twenty
1 bi§ [Oabcdef]

238 hundred
1 §o [Oabcdef]

239 thousand
1 hadzar [Oabcdef]

240 few
1 kojek [0]

2 kotogo [abcdef]

241 some
1 kItShu [0]
2 khani [[abdef ]
2 khanipara/gulipara [c]

242 many
1 onek [O]

2 abokfa [af]
3 jiampara [e]
3 niampara [bcde]

243 all

1 S§ob [0O]

2 habbi [abcdef]
244 Dbig

1 boro [O]

2 dappor [abcdef]

245 small
1 tioto [0]
2 hurkan [abcdef]



246 long
1 lomba [0O]

2 drgor [abcdef]

247 short (length)

1 khato [0]
2 hurkap [a]
3 Dbatti [bedef]

248 heavy
1 bhari [O0]
2 bodi [f]
2 bori [bcde]
2 budi [a]

249 light (not heavy)
1 halka [O]

2 patol [abcdef]

250 fat
1 mota [Oe]
2 phulani [af]
3 gatta [cd]

251 thin
1 tfikon [Oe]
2 hukap [b]
2 hukana [af]
3

solose [cde]

252 wide, broad
danpnor ade

3
4 digor [b]
1
2

tfora [O]
tSepta [cf]
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253 narrow

hukkan [b]

hurkapy [c]
foru [0]
tfipa [def]

N P W W

254 deep
1 gobhir [0]

2 limu [af]
3 1lu [bcde]

255 shallow

1 nmmnai [a]

2 ogobhir [0]
3 teka [b]

4 thass [de]

256 full (cup)
1 purno [O]
2 budzani [af]
2 budzess [bcde]

257 _empty (cup)
1 kMali [0]
2 hudala [bcdef]

258 hunqgry

259 thirsty

260 sweet
1 mifti [O]

2 thum [[abcdef ]

261 sour
1 +tok [0O]
2 tSoha [bcde]

2 tfok'a [af]



262 bitter 269 different

h
. 2t 1i a
263 spicy, hot Ema ;tx e [al
1 dsalluitf’e [a] 3 kei kei [bcdef]
1 dzalona [f]
1 dzalose [ bcde | 270 dry

1 Sukna [O0]
2 hukana [cdef]
2 hukani [abf]

1 dz"al [0]
--root is the same

264 ripe
1 paka [O] 271 wet )
2 modza [cf] 1 bidza [O]
2 modzese bde 2 tipgpa [cdef]
2 mod3itghg [a] 2 tippese [Db]
2 trppit§e [a]

265 rotten (fruit)

1 pofa [f] 272 hot (weather)
1 potfa [O] 1 gorom [Oe]
1 potfese [bede] 2 Sokoral [c]
1 potSitShs [a] 2 Sokorani [af]
2 sokorel [bd]
Lfalst taratapi [O] 273 cold (weather)
h
2 tSalakkore [abcdef] 1 tanda [O]
2 dzar [[abcdef ]
267 slow 3 ipgose  [ce]
1 dhirs dhirs [o]
2 tapko tapko cde 27_4go_od b
2 tapkore [b] 1 balo [0]
2 tappo [af] 2 hoba [abcf]
3 lai lai [e] 2 hoba [de]
268 same 275 bad
1 aki [c] 1 kharap [0]
1 eki [Oe] 2 fakti [bedef]

2 akhan [af]



276 _new
1 notun [0]

2 nua [abcdef]

277 old
1 puran [b]
1 purana [def]
1 purano [Oc]
2 punna [a]
278 broken
1 bhamja

EE

2 Dbagani f
2 Dbagese bcde

279 above
1 upore [0]
2 godze [bcdef]
2 goskhat [a]

280 below
1 nitfe [O]
2 tole [bcdef]

281 far
1 dure [0]

1 durihan [a]
1 dureit [bcdef]

282 near
1 katXhS [0]
2 kadahat [a]
2 kadat [bcde]

283 right
1 dan [0O]
2 bate [abcdef]

284 left
1 bam [0]
2 bange [bcde]
2 bipgpe [af]

285 black

1 kala [abcdef]

1 kalo [O]
286 white

1 fada [0]

2 dola [abcdef]
287 red

1 1lal [0]

2 rappa [abcdef]

288 qgreen
1 Sobudz [O]

2 tennua [abcdef]

3 Sagren [e]
289 vellow

1 holud [O0]

2 andi [bcdef]

2 ondi [af]

3 ondi [a]

3 ordi [de]

290 when (near future)
1 kokon [O0]

2 kumbaga [ce]

2 kumbaka [d]

2 kumpaga [af]

2 kumpaka [b]
291 where

1 kotha; [O]
2 koran [abcdf]

3 kumpeit [ bede ]
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298

those things

A WDNDNDNPE

ogulo [0]
ota [a]
outa [C]
uta [bde]
ugi [e]
otahabbi

292 who

1 ke [0]

2 kupngo [abcdef]
293 what

1 ki [0]

1 kigo [acf]

1 kita [bcde]
294 how many

1 koita [O0]

2 Lkoigo [abcdef]
295 this thing

1 eta [O]

2 aggo [bcd]

2 atgo [a]

2 ego [ef]
296 that thing

1 ota [0]

2 ogorgo [a]

3 ogo [cdf]

3 ugo [e]
297 these things

1 egulo [0]

3 egi [e]

4  etahabbi [f]

[£]
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299 1s
1 ami [0O]
2 mi [abcdef]

300 2s (familiar)
1 tumi [O]

2 ti [abcdef]

301 2s (honorific)

302 3s (generic/male)

1 f§e [O]
2 ogo [acf]
2 ugo [bde]

303 3s (female)

304 1p
1 amra [0]
2 ami [e]

2 amihabbi [abcdf]
--root is the same (habbi means all)

305 2p (familiar)
1 tomra [0]

2 tumi [e]
2 tumihabbi [abcdf]

306 2p (honorific)

307 3p
1 tara [0]
2 tanu [de]
2 tanuhabbi [bc]
3 tappi [af]
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C. QUESTIONNAIRES

C.1. Sociolinguistic questionnaire

1a. In which villages do the people speak very differently from you, so that you have trouble understanding them?
. (I (1 ST (FF W B (30 o1 foyed S 91 01 (31 A0S Ao 98 3
q?

1b. When you go to these villages, what language do you use?

34, 3 e QNSRS I ol (@I OISt I<-R 7

2a. Do many children in your village know another language before starting school ?

33, B TR AR 6 WA QT s et rgerdl 7ol o ol Rithe

2b. If yes, which one(s)?

4. I 31, O (@I oG

3. Do young people (age 10) in your village speak your language well, the way it ought to be spoken?

0. SIPFTI TR 71 IR SN 41 96 (O 0 31 B (oA 0 SR gl e
3 09 A2

4. Do children in your village speak another language better than your language?

8. S9N AT el 6 AT ORI BIRTSS & (FIN Ol (3 ©IF FH IO AN

5. When the children in this village grow up and have children of their own, what language do you think those
children will speak?

¢. 92 QIR e 9T T 34 Forel-arel T@, W9 [ 0 F0EW O (- (F1 O e
1 A2

6. In each of the following places and activities, what language do you use most of the time?

v, fity e 3 i TR, @Fet TR TATRI (I S R W

6a. At home

Vg, 4 @ (©

6h. At areligious festival

A, G S

6¢. With neighbors

oI, oI elferaig A

7a. Other than your M T, what languages do you speak?

9%, 9 TGS RIG! (I (I ST A<M 51 A2
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7b. At what age did you begin to learn each?

93, (S T WA R ST PTLTEe?

8. What language do you speak best?

Y, (@ S A TR STl 60 Ty

9. What language do you speak second best?

5. (@7 o e ToR St e Aa?

10. Can you always say what you want to say in your second-best language?

Yo, T faely (@ Sl it 990 A (12 TS & TN T I60S 5 ©13 IA( A2

11. What language should a mother in your language group speak to her children?

33, TN SIS M ©A e e (@ ST 59 36 T 90 e i iy

12. Do you think it's okay if your children speak other languages better than your MT?

3, 9 S % GBI ©F Mol 3w 1o Pt oiia Te il 7Yl O SR e o
©[(d 09 AME?

13. What is the most useful language to know in your village?

>0, S QI (1A S T (78 I A2

14.What language should be used as the medium of education in primary school?

38, TR 4 TR Q1 Je (I OrIfD 379219 41 Ubw?

15. Can you read and write letters and messagesin your MT?

3¢, W= f ST Ager 15 @3k TSR ere ¢ fHHTe A2

16. Can you read and write letters and messages in Bangla?

S, oM f qteatrerara 516 «ae refz e ¢ s Ay

17a. If your community leaders set up a class to teach young children how to read and write in your M T, would you
send your children?

39, 30 SR TR (TR e St Nrgerl i e % efon S, s f
SR T BT AT

17b. Why or why not?
Y4, (39 9 (e 12

17c. Would you pay alittle for such classes?

3971, 2 3N FIOR & 4 s g 43 a0
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18a. If your community leaders set up a class to teach adults how to read and writein your M T, would you go?

3o, 30 WA TN (TR e wiefa Mg i e 3 effedl e, wietf
A

18b. Why or why not?
S, (9 [ (e 2

18c. Would you pay alittle for such classes?

Sb, O3 T P &) A T g <5 e

C.2. Post-HTT questionnaire

1. Where do you think the person who told this story is from?
2. Isthe speech good? If not, what is not good about it?

3. Isthisthe way people in your village speak?

4. Did you hear any mixing with another language? If yes, which one(s)?

C.3. Subject biodata questionnaire

Number of interview:

AFISHIEE GRS 7

Date of interview:

AT Ol

Location of interview:

AFFICPICH FI:

1. What is your name?

S, SIS N 2

2. How old are you?

R, TP T F9?

3. Sex of interviewee:

o, TEITeR foret ARy

4. Up to what standard have you studied?

8. S (@I N = AT FLATA?

5. What is the name of the village you are now living in?

¢, 9 (T QTN I FEA ©F AN 52



6. What do you call your mother language?

Y, T TGS X 2

7a. What is your mother’s mother tongue?

4%, PRI e TS 2

7b. What is your father’ s mother tongue?

43, W Forer Trgerat fo?

8. Where else have you lived and for how long?

b, 3 A A O (FIUT TR FIARA? FOMON G ?

C.4. Community Information Questionnaire

Name of village:

L[ ERIR

Transportation to village:

RIS RIASE R LR

1. What is the location of your village by thana and district?

Y. SRR QT T AR S T (R ORI © 2

2. How many people and families live in this village?

2,93 QB3 GFeeTl O (1S 6 Fofb a7 T F37

3. What religions are followed here?

o, G2ITR (@9 O (711F 5 ¢ A 02

4. Which languages are spoken as mother tongues in your village?

8. A9 fREACT (1 S WA QT THIRer <91 1?2

5. What jobs do people in your village do?

€. SIS QAT TAIFE AL (FT LA PG 2

6. Where is the nearest post office?

b, TR0 I (A5 SRH (FIUR HFo?

7a. Can you make TNT calls from your village?

9%, TR AW (A7F & e s @ FrS AN

7b. Can you make mobile calls from your village?

¢, AR QN (A3 [ AR (RIS (T F0S 9?2
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7c. If not, whereis the nearest place you can make phone calls?

qF, W A SITE, A FR (T TR (A0S S (T F00 a2

8a. Where is the nearest hospital ?

b, T I TS (I

8b. Where is the nearest clinic?

b3, TR I Fe (3 Heedt @) @iam?

9a. Are there government schools in your village?

5%, I ATt 6 Fidl T4 wirR?

9b. If yes, what kinds?

54, IM AT @I [ @2

10. Arethere any other types of schools or non-formal educational institutionsin your village?

So. T & Oy (I 407 T 9 Botrpifeie A afed amme

11. How many children in your village go to school? (all, most, half, few)

3. ST AT TS FeF PG B0 AR (2, (IR, AT, AT

12. How many girlsin your village go to school? (all, most, half, few)

3. SRR &I F© TN (R T A2 (FRIR, (@1, ST, THT)

13. At which standard do most children in your village stop going to school ?

30, SR AT (@7 il 48 TGSt (T8 (@@t Med 0 A6 IF 7 (R

14. In your village, how many students who begin school end up finishing 5" standard? (all, most, half, few)

38. S ST I41 F1 7 04 O3 W04 Fou] % (8 749 Fa2 (R, (¥R, odame
e, TERIT)

15. In your village, how many students who begin school end up finishing 10" standard? (all, most, half, few)

3. S ST I91 F 95 I0F O] W04 Foe i (il T4 a7 (IR, (e, erdene
UF, TFRIT)

16. How many peoplein your village have completed BA or higher?

MY, TR AT F© 2SN 9.9, 91 O (577 Thbest et e Fa0R?

17. Do you have electricity in your village?

39, ST QI 8 fagye witg?
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18. What is your water source?

S, SI9ITIR QTTH A1 €< T2

19a. Do you listen to radio programs?

0%, T & @fee e

19b. In what language(s)?

354, (T (S ©[R?

20a. Do you watch TV programs?

0%, Ot & e (am?

20b. In what language(s)?

0%, (I (FI4 C[FR?

D. SOCIOLINGUISTIC QUESTIONNAIRE RESPONSES

The following tables display subjects’ responses to the sociolinguistic questionnaire. The
guestionnaire itself isin appendix C.1, and the question numbers correspond with the numbers
given at the top of each table in this appendix. Subject biodatais given in appendix G.3, and the
subject numbers given in the biodata correspond to those in this appendix.

The following abbreviations are used in these tables:

L anguages.

B = Bangla

B.M. = Bishnupriya Manipuri
E = English

H = Hindi

M = Meitel

Other:

DK = does not know
Lg = language

MT = mother tongue
NA = not applicable
ND = no data



D.1. Language use responses and language attitudes towards

language use and other languages responses

Subj.| 6a.Lg. | 6b.Lg. |[6C.Lg.use| 11. Mom |[12. Other| 13. Most | 14. Primary
No. | useat | useat with with kids | Ig. better | useful school
home | religious | neighbors lg. OK? |villagelg.| medium
festival
T1 B.M. [BM.&B B.M. B.M. no B.M. B.M.
T2 | BM. Irir:t(I)ZgJ\E/;I’. B.M. B.M. yes | BM. B,E
T3 B.M. B B.M. B.M. yes B.M. B
T4 B.M. B.M. B.M. B.M. yes B.M. B
T5 B.M. B.M. B.M. B.M. yes B.M. B
T6 B.M. B.M. B.M. B.M. yes B.M. B.M.
T7 B.M. B.M. BM.&B B.M. no B.M. B.M.
T8 B.M. B.M. B.M. B.M. no B.M. B.M.
T9 B.M. [BM.&B B.M. B.M. no B.M. B.M.
T10 | B.M. B.M. B.M. B.M. no B.M. B.M.
S1 B.M. ganBsk'\r/:t B.M. B.M. yes B.M. B,E
S2 B.M. B.M. B.M. B.M. yes B.M. B
S3 B.M. B.M. B.M. B.M. no B.M. B.M.
A B.M. B.M. B.M. B.M. no B.M. B
S5 B.M. B.M. B.M. B.M. no B.M. B
S6 B.M. B.M. B.M. B.M. no B.M. B
S7 B.M. B.M. B.M. B.M. no B.M. B.M.
S8 B.M. B.M. B.M. B.M. no B.M. B.M.
S9 B.M. B.M. B.M. B.M. no B.M. B
S10 | B.M. B.M. B.M. B.M. yes B.M. B
S11 | B.M. B.M. B.M. B.M. no B.M. B.M.
S12 | B.M. B.M. B.M. B.M. no B.M. B.M.
S13 | B.M. B.M. B.M. B.M. no B.M. B.M.
Gl B.M. B.M. B.M. B.M. no B.M. B.M.
G2 | B.M. B.M. B.M. B.M. no B.M. B
G3 | B.M. B.M. B.M. B.M. yes B.M. BM.&B
G4 | BM. [BM.&B B.M. B.M. no B.M. B.M.
G5 | B.M. B.M. B.M. B.M. no B.M. ND
G6 | B.M. B.M. B.M. B.M. yes B BM.& B
G7 | B.M. B.M. B.M. B.M. no B.M. B.M.
G8 B.M. B.M. B.M. B.M. no B.M. B.M.
G9 | B.M. B.M. B.M. B.M. no B.M. B.M.
G10 | B.M. B.M. B.M. B.M. no B.M. B.M.
Gll1| B.M. B.M. B.M. B.M. yes B.M. B
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Subj.| 6a.Lg. | 6b.Lg. [6¢c. Lg. use| 11. Mom |12. Other | 13. Most | 14. Primary

No. | useat | useat with with kids |lg. better | useful school

home | religious | neighbors lg. OK? |villagelg.] medium
festival

M1 | BM. |[BM.&B| B.M. B.M. yes B.M. B

M2 | B.M. B B.M. BM.&B yes B.M. BM.&B

M3 | B.M. B.M. B.M. BM.&B no B.M. B

M4 | BM. |[BM.&B| B.M. BM.&B no B.M. B

M5 | B.M. B.M. B.M. B.M. no B.M. B.M.

M6 | B.M. B.M. B.M. B.M. no BM.&B| B&B.M.

M7 | B.M. B.M. B.M. B.M. no B.M. B.M.

M8 | B.M. B.M. B.M. B.M. yes B.M. B.M.

M9 | B.M. B.M. B.M. B.M. no B.M. B.M.

M11l| B.M. B.M. B.M. B.M. no B.M. B.M.

D1 | BM. |BM.&B| B.M. B.M. no B.M. B.M.

D2 | BM. |[BM.&B| B.M. B.M. no B.M. B.M.

D3 | BM. |BM.&B| B.M. B.M. no B.M. B.M.

D4 M B.M. B.M. B.M. no B.M. B.M.

D5 | B.M. |BM.&B| B.M. B.M. no B.M. BM.&B

D6 | BM. |BM.&B|{BM.&B B.M. yes B.M. B.M.

D7 | B.M. B.M. B.M. B.M. no B.M. B.M.

D8 | B.M. B.M. B.M. B.M. no B.M. B.M.

D9 | B.M. B.M. B.M. B.M. yes B.M. B.M.

D10 | B.M. B.M. B.M. B.M. no B.M. B.M.

D11 | B.M. B.M. B.M. B.M. no B.M. B

D12 | B.M. B.M. B.M. B.M. no B.M. B.M.

D13 | B.M. B.M. B.M. B.M. no B.M. B.M.

D14 | B.M. B.M. B.M. B.M. no B.M. B.M.
D.2. Language attitudes towards literacy classes responses
Subj.| 17a. 17b. Why 17c. | 18a. 18b. Why 18c.
No. | Kidsto Pay? | Goto Pay?

MT MT
class? class?
. . To bewith everyone & to
T1 yes |Toexpress hisfeelings yes | yes | hisMTwéI/I yes
T2 yes |Tofurther their MT education | yes | yes For t_he o!evelopment of the yes
Manipuri people
73 | yes |TOmakeher MT more if able| yes [Tolearn her MT if able
prevelant
T4 yes |Tolearntheir MT yes no |[He'stoo old. NA
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Subj.| 17a. 17b. Why 17c. | 18a. 18b. Why 18c.
No. | Kidsto Pay? | Goto Pay?
MT MT
class? class?
T5 yes ;;hey heed to learn their own yes no |(Shealready knowsB.M. NA
T6 yes |Tolearntheir MT if able| no [It'snot important. NA
T7 yes |Tobeableto speak MT better | yes no |lt'snot important. NA
T8 yes |Todevelop B.M. yes | yes |Tolearnher MT well yes
T9 yes |To excite them about their MT | yes | yes |TolearnhisMT yes
T10 | yes [TobeabletounderstandB.M. | yes no She is busy with her family NA
and house.
. : Everybody should learn
S1 yes |Toretaintheir MT yes | Y& | MT. yes
S2 yes \-/erIE)e ableto understand B.M. yes no |(Shealready knowsB.M. NA
S3 yes |Tolearntheir MT yes | yes |To meet others yes
A4 yes |Tolearn their MT yes | yes |Tolearn yes
S5 yes |(Tolearn yes | yes |Tolearn yes
S6 yes [lt'simportant. yes | yes |Tolearn MT better yes
S7 yes |Todevelop B.M. if able| yes |Todevelop B.M. yes
S8 yes [Todevelop B.M. yes | yes |To meet new people if able
S9 yes |Tolearntheir MT yes | yes |Tounderstand & tolearn yes
S10 | yes |Tolearntheir MT yes | yes (Itwouldbegoodtolearn yes
S11 yes |(Tolearn yes no |ND NA
S12 yes |Tolearntheir MT well yes | yes |Tolearn yes
S13 | yes |Tolearn yes | yes |Tolearn yes
Gl yes [Toincrease knowledgeof MT | yes | yes [It would begoodtolearn yes
G2 yes |[Tolearn yes | yes [Toknow B.M. wel yes
To know and to understand
G3 Y& |iheir MT yes | yes |TokeepB.M. forever yes
: . For the future of
G4 yes |Toretaintheir MT yes | yes Bangladesh yes
G5 yes |Thisistheir right. yes no |ND NA
G6 yes |Toknow alot yes | yes |Tolearn B.M. better yes
G7 yes |[Tolearntoreadthe MT yes | yes |Tolearn B.M. well yes
To help their MT be better
G8 Y& | nown yes | yes |Tolearn B.M. fully yes
G9 yes |Toeasily learn their MT yes | yes |Toretaintheir MT yes
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Subj.| 17a. 17b. Why 17c. | 18a. 18b. Why 18c.
No. | Kidsto Pay? | Goto Pay?
MT MT
class? class?
G10 s Learning MT is best for s s It would be fun & it would s
y education y y help her learn MT better. y
Gl1| vyes |Toretaintheir MT yes | yes [Toknow B.M. better yes
They definitely need to learn , .
M1 YES  |ihair MT. yes no |Hedoesn't need this. NA
M3 yes |Tolearntheir MT well yes | yes |Tolearn more yes
It would be good for the group
M4 yes |[if the children knew thelg. yes no Hed ready knows how to NA
read & write B.M.
better.
M5 yes |Tolearnwell yes no |Shedoesn't wish to go. NA
M6 yes [To keep their group'straditions| yes no ggs dcla% would not be NA
M7 yes |Tolearnwell yes no |It'snot important. NA
M8 s To establish agood foundation s s To learn more about her s
y for learning MT y y group y
Learning MT will increase
M9 Y& lineir abili ty. yes | yes |Toencourage others yes
To learn their MT well & for
M11| vyes devel opment yes | yes |Tolearnpure B.M. yes
D1 yes |[Toretaintheir MT yes | yes For t_he d_evel opment of the yes
Manipuri people
D2 yes |Tolearntheir MT yes | yes |TolearnhisMT better yes
D3 s It would be good for them to s s For the betterment of the s
y be literatein their MT. y y Manipuri society y
D4 os For the development of the os s He needs to keep learning s
y Manipuri people y y until the time of his death. y
D5 yes |Tolearntheir MT yes | yes (TotrulylearnhisMT yes
D6 yes |[To establishtheir MT better yes | yes |[ToestablishhisMT better yes
D7 s To be ableto usetheir MT s s Tolearn MT well with os
y better y y people her age y
To retain their MT through
D8 yes |Todevelop B.M. YES | V€S o ext generation yes
D9 yes For B.M. to become more up- yes | yes |Tolearn MT better yes
to-date
D10 | yes |Toretaintheir MT yes | yes |Toincreasehisknowledge | yes
D11 | yes |TolearnMT well yes | yes |To meet others yes
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Subj.| 17a. 17b. Why 17c. | 18a. 18b. Why 18c.
No. | Kidsto Pay? | Goto Pay?
MT MT
class? class?
D12 | yes |Toretaintheir MT & culture yes | yes |[To savetheir traditions yes
D13 | vyes ;%:gzrg}gige'\g-r & 10 become yes | yes |For development yes
To learn to read & write their To learnto read & write her
D14 | vyes yes | yes yes
MT MT
D.3. Language vitality responses
Subj.| 2a. Other 2b. 3.Kids | 4.Kids 5.Lg.use 15.MT 16.
No. | Ig. before | Which?| speak speak | next generation literate? Bangla
school? MT Bangla literate?
well? | better?
T1 yes little B yes no B.M. yes yes
T2 yes B yes no B.M. no yes
T3 no NA yes no B.M. no yes
T4 yes B yes no B.M. little yes
T5 no NA yes no B.M. yes yes
T6 yes ND yes no B.M. canread; can't write|  yes
T7 yes B yes no B.M. yes yes
T8 yes B yes no B.M. yes y€s
T9 no NA yes no B.M. some yes
T10 no NA no no B.M. no yes
S1 yes B yes yes mostly B.M. & yes yes
some B
S2 yes little B yes no B.M.&B yes yes
S3 yes B yes yes B.M. no no
A4 yes ND yes no B.M. yes yes
S5 no NA yes no B.M. no yes
S6 yes B yes no B.M. & B mixed yes yes
S7 no NA yes no B.M. yes yes
S8 yes B yes no B.M. yes yes
9 no NA yes no B.M. yes yes
S10 yes B yes yes B.M. yes yes
S11 yes ND yes no B.M no no
S12 yes little B yes no B.M. very little yes
S13 yes ND yes no B.M. yes yes
Gl no NA yes no B.M. yes yes
G2 no NA yes no B.M. yes yes
G3 yes B ND no mostly B.M. & yes yes
some B
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Subj.| 2a. Other 2b. | 3.Kids| 4.Kids 5.Lg use 15.MT 16.
No. | Ig. before | Which?| speak | speak |next generation literate? Bangla
school? MT Bangla literate?
well? | better?
G4 no NA yes no B.M. no no
G5 no NA yes no B.M. yes yes
G6 yes B yes no B.M. yes yes
G7 no NA yes no B.M. yes yes
G8 yes B no no B yes yes
G9 yes B no no B.M. yes yes
G10 yes little B yes no mostly B & little yes yes
B.M.
Gl1 yes B yes yes B canread; can't write|  yes
M1 yes ND yes no B.M. yes yes
M2 yes B yes no DK yes yes
M3 no NA yes no B.M. little yes
M4 yes B yes no B.M. canread; can't write|  yes
M5 yes B yes no B.M. y€es yes
M6 yes B no no BM.&B no yes
M7 yes B yes yes BM.&B no no
M8 yes B yes no B.M. little yes
M9 yes B yes no B.M. canread; can't write|  yes
M11 yes B yes no B.M. no yes
D1 no NA yes no B.M.&B yes yes
D2 no NA yes no B.M. yes yes
D3 no NA yes no B.M. yes yes
D4 yes B no no B.M.&B yes yes
D5 yes B no no BM.&B yes yes
D6 no NA yes no B.M. yes yes
D7 yes B yes no B yes yes
D8 no NA yes no B.M. yes yes
D9 yes ND yes yes B.M. yes yes
D10 no NA yes no B no yes
D11 no NA yes no B.M. no yes
D12 yes B no no B.M.& B y€es yes
D13 no NA yes no B.M. little yes
D14 no NA yes no B.M. no yes
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D.4. Dialect responses and bilingualism responses

Subj. la. WhereMT 1b.Lg. |7a&Db. Lgs speak (8. Bestlg.| 9.2nd | 10. Always
No. different? usethere & age best Ig. | say in 2nd
best?
T1 no place NA |B:6; M:20 B.M. B yes
T2 no place NA |B:6 B.M. B yes
T3 no place NA |B:6 B.M. B yes
T4 no place NA |B:15; M:15 B.M. B yes
T5 no place NA |B:6 B.M. B yes
T6 no place NA [B:6 B.M. B no
T7 no place NA |B:6 B.M. B no
T8 no place NA [B:8 B.M. B no
T9 no place NA |B:6; E:17 B.M. B yes
T10 no place NA [B:6 B.M. B no
S1 no place NA |B:7 B B.M. yes
S2 no place NA |B:6; H:15 B.M. B yes
S3 no place NA |B:10 B.M. B yes
A no place NA |B:7 B.M. B yes
S5 no place NA |M:3; B:6 B.M. B yes
S6 no place NA |B:2 B.M. B yes
S7 no place NA |B:6; E:16; H:25 B.M. B yes
S8 no place NA |B:6; H:18; E:18 B.M. B yes
9 no place NA |B:6; H:17; E:17 B.M. B yes
S10 no place NA |B:5 B.M. B yes
S11 no place NA  |none B.M. NA NA
S12 no place NA |B:8 B.M. B yes
S13 no place NA |B:6 B.M. B yes
Gl no place NA |B:5; H:15 B.M. B yes
G2 no place NA |B:6 B.M. B yes
G3 no place NA |B:3 B.M. B yes
G4 no place NA |B:7; M:15 B.M. B yes
G5 no place NA |B:5; M:15 B.M. B yes
G6 no place NA B:4;: H:15; E:18 B.M. B yes
G7 no place NA |B:6; H:18 B.M. B yes
G8 no place NA B:10; M:20; E:25 B.M. B yes
G9 no place NA [B:6; H:15 B.M. B yes
G10 no place NA |B:10; H:15 B.M. B yes
Gl1 no place NA |B:16 B.M. B no
M1 no place NA B:6; E:30; H:30 B.M. B yes
M2 no place NA |B:5; H:10 B.M. B yes
M3 no place NA |B:3; H:12 B.M. B yes
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Subj. la. Where MT 1b.Lg. [7a&b. Lgs. speak |8.BestIg.| 9.2nd | 10. Always
No. different? usethere & age bestlg. | sayin2nd
best?
M4 no place NA |B:3; H:3 B.M. B yes
M5 no place NA |B:3; H:25 B.M. B no
M6 no place NA |B:6; E:10 B B.M. no
M7 no place NA |B:6; M:20 B.M. B no
M8 no place NA |B:6 B.M. B yes
M9 no place NA |B:12 B.M. B yes
M1l no place NA |B:10 B.M. B yes
D1 no place NA |B:7;E:7; H:8 B.M. B no
D2 no place NA |M:5; B:7 B.M. B yes
D3 no place NA [B:6 B.M. B no
D4 no place NA |B:6; M:25; B.M. B yes
Assamese:45
D5 | exists, but DK where ND |B:6 B.M. B no
D6 no place NA |B:7:E:16 B.M. B yes
D7 no place NA |B:6 B.M. B yes
D8 no place NA |B:6 B.M. B yes
D9 no place NA |B:6 B.M. B yes
D10 no place NA B:6; H:18; B.M. B yes
Assamese: 18
D11 no place NA |B:6 B.M. B yes
D12 no place NA |B:6; E:6; H:11 B.M. B no
D13 no place NA |B:6 B.M. B no
D14 no place NA |B:6 B.M. B no

E. BANGLA SENTENCE REPETITION TEST

E.1. Standard Sentence Repetition Test procedures?®

A sentence repetition test (SRT) is based on the premise that peopl€e's ability to repeat
sentences in a second language is limited by the level of their mastery of the morphology and
syntax of that second language. The greater proficiency they have in that language, the better
able they are to repeat sentences of increasing length and complexity. A SRT is developed
separately for each language to be tested. Detailed procedures for developing and calibrating a
SRT are presented in Radloff (1991). The sentences selected are calibrated against an evaluative
instrument called the Reported Proficiency Evaluation (RPE), where mother-tongue raters are
provided with a detailed framework of proficiency descriptions against which to evaluate the

! The description of procedures for sentence repetition testing is quoted from appendix A of O'Leary (ed. 1992); it
was authored by CarlaF. Radloff. It isused by permission of the author.
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proficiency of their second language speaking acquaintances.” The half-levels of the RPE
describe increasing levels of proficiency in a second language, as elaborated in figure E. 1.

Figure E.1: Descriptions of RPE proficiency levels

RPE proficiency level Brief description
o+ Very minimal proficiency
1 Minimal, limited proficiency
1+ Limited, basic proficiency
2 Adequate, basic proficiency
2+ Good, basic proficiency
3 Good, general proficiency
3+ Very good, general proficiency
4 Excellent proficiency
4+ Approaching native speaker proficiency

A SRT provides a rapid assessment of a person's second language proficiency, suited to
the purposes of abilingualism survey. It is often the goal of a bilingualism survey to obtain a
profile of the second language proficiencies in the community under investigation, that is, a
picture of what percentage of the population can be projected to be at each of the different levels
of proficiency. In order to do this, alarge and representative sample of the population must be
tested. This speaks to the need for an assessment instrument that is quick and easy to administer.

The short administration time, however, is offset by careful attention to the development
and calibration of a SRT. The SRT provides a general assessment; thus, the researcher must be
able to place full confidence in the results through strict attention to the quality of each
developmental step. A complete step-by-step methodology for developing and calibrating a SRT
isgiven in Radloff (1991).

The development and calibration of an SRT proceeds through several steps. A
preliminary form of the test is developed through the assistance of mother tongue speakers
of the test language. A large group of second language speaker s of the test language have
their proficiency assessed through a second, more descriptive proficiency standard
instrument, in this case the RPE. These people are then administered the preliminary form
of the test. Based on their performances, fifteen sentences are selected, which proveto be
the most discriminating of performance and also represent increasing complexity and
length. These fifteen sentences ar e calibrated against the proficiency assessments from the
RPE. Thisfifteen-sentence final form of the test isused in the bilingualism survey, and the
resulting test scores areinterpreted in terms of equivalent RPE proficiency levels.

The Bangla SRT was developed by Amy Kim (2003). The ranges of Bangla SRT scores
corresponding to RPE levels are presented in figure E.2.

2 RPE levels, as assigned by mother-tongue raters, show an internal consistency, but have not yet been correlated
with any other, more widely recognized, scale of second language proficiency. The rationale and methodology for
the Reported Proficiency Evaluation is also included in Radloff (1991).



Figure E.2: Bangla SRT scores and predicted RPE levels:

Bangla SRT Score Predicted RPE Level

0-2 1
3-8 1+
9-14 2

15-21 2+

22-27 3

28-33 3+

34-39 4

40-45 4+

E.2. Bangla SRT

In the following sentences, the following line codes are used:

\P1

\P5
\b

\p

\f

Code M eaning:
\# Sentence number
\b Bangla sentence
\p Phonetic transcription
\g Word-for-word English gloss of transcribed text
\f Free (natural) English tranglation of the text
\c Comment about scoring

ARIK Zi Rby™ b

adzke tar dzonmodin
today 3s-poss birthday
Today is his birthday.

Aigii eev  gQ  ati
amar baba  mad3z  d"ore

lsposs father fish catches
My father catches fish.

imbib  Zviv miw'h KR Kii
fekMane taro  faradin kadz  kore
there-in 3p al-day work  do
They work there al day long.

IKS  AMgrx  Kig GW A Jwie

kintu agami kal eta amar lagbe
but coming day this 1sposs  will-need
But tomorrow | will need this.

KitVi Ig X GKW bzb  Ribiju
kag"er mistri x&kto  notun dzanala
wood-poss craftsman one new window

The wood craftsman is making a new window.

eibit"Q

banatf"e
is-building
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I Kith  erfb aiibi i cvlgy  hig
dokane bib"in:o d™oroner mifti paowa  d3aj
store-at various type-poss sweet  getting  goes
Various types of sweets can be found in stores.
Ziiv vekigi  1Zgb  mihM cig by
taro  bisramer temon fudzog Paj na
3p rest-poss such opportunity get not
They don’t get much opportunity to rest.
AR  1eKvij ZiK dj KbiZ nte
ad3 bikale take ol  kinte hobe
today  afternoon-in 3sto  fruit to-buy will-have-to
He hasto buy fruit this afternoon.
Aug A tertbi KiQ t tK  Dcmi  fcig
ami  amar boner kats" theke upohar  pejetM
1s 1s-poss sister-poss nearness from gift have-received
| received a gift from my sister.
eloZ  tKib  fj\K  AQ et gib nq by
barite kono lok atf"e bole  mone hoj nA
home-in any person is says mind-in  becomes not
It doesn’t seem asif there's anyone home.
th chs e bi g tm chS Aigiv GLib  Ke
dze pordzonto briftic na  thame = fe pordzonto amra  ek"ane  t"akbo
when until ran not stops then  until 1p here-at will-stay
We will stay here until the rain stops.
GKU  AiM eRim 1K GKW Bijk gQ Kib GibiQ
ekfu age bad3zar t"eke  @xkta ilif matf®  kine enetfi
alittle  ago market from one ilish fish having-bought have-brought

Having bought a hilsafish at the market alittle while ago, | brought it.

im Rwbizv  ebiitv Le  AbKiY Icq nq
fe  dzanto banorera k"ub  onukoron prijo hoj
3s did-know monkeys very imitation favorite  becomes

He knew monkeys redly like to imitate.



\9
\bl

\pl
\gl
\b2

\11
\bl
\pl
\gl
\b2
\p2
\g2
\f

\12
\bl
\pl
\gl
\b2
\p2
\g2
\f

\13
\bl
\pl
\gl
\b2
\p2
\g2
\f

\14
\b
\p

\g
\f
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i Awcib gbliK  Hfj b edmb gbll AichiK ]

dzodi  apni manufke b"alo na bafen  manufo apnake b"alo
if 2s people-to well not deem people-also 2sto well
eimie by

bafbe nA

will-deem not

If you don't treat people well, they won't treat you well either.

Ges  Rueth memgg  1KQ lbqg  igib Pjiz nie
ebon dzibone fobfomoj kitf"u nijom mene tfolte hobe
and life-in al-time some rules having-followed to-move will-have-to

Andinlife, at al times, one must follow some rules.

mZivs b At i AfbK DcKui Kii  Ges  giS-giS

futoran nodi  amader onek  upokar kore ebon  madz"e-mads"e
therefore river  1p-to much benevolence do and sometimes

AcKiil  Kii

opokaro kore

harm-also do

Therefore, rivers benefit us alot and sometimes a'so harm us.

cUj  Dbigi tKib  meR elRit1 clgy  hg 2Zv  AuM
potol namer kono sobdszi badzare paowa d3aj ta age
patol name-poss any vegetable market-in getting goes that  before
Ang RbzZig by

ami  dzantam na

1s did-know not
| didn’t know before that there is such a vegetable as“ patol” available in the market.

b x Agi'i Rb LeB cigiRbiq KilY  bx ¢t
nodi  amader dzon:o k"ubi projodzonijo karon nodi  pot'e
river  1p-poss for very-emph important because  river  route-on

Aigiv  e’emi KifZ cum

amra babfa korte pari
1p business to-do are-able
Rivers are very important for us because we are able to do business along river routes.

Zel QiS-gitS ietkl  mgiq  Zviv 1KQ  Ab-diZ Kfi
tobuo madz"e-mad3"e bifef fomoje  taro  kiff"'u  anondo-¢urti kore
nevertheless sometimes special  time-in 3p some joy-delight do

Nevertheless, sometimes on special occasions they have some fun.



\15
\bl

\pl
\gl
\b2
\p2

\g2
\f

by cub  MFi  nlqo AibK LiRI

nodir pani gob®ir  hoowaj onek  k"lidzeo

river-poss water deep happening-because much having-searched-although
tm - Zvi Kwilv  fcj by

fe tar kut"arta  pelo na

3s 3sposs axe did-find  not

Although he searched alot, he didn’t find his axe because the river was deep.
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E.3. SRT scores

The following table displays SRT scores for all thirty-eight Bishnupriya subjects. The subject numbersin

the far-left column correspond with the subject numbers given with the biodatain appendix G.4. For each of the

twenty sentences (five practice sentences and fifteen test sentences), each subject’ s score is given. Thisisbased on a

four-point scale (0-3) for each sentence. The total score at the far right is a summation of the subject’s scores on the

fifteen test sentences. That is, the total score does not include the subject’ s scores on the five practice sentences.

Total

36

40
40
18
32

28
28
22
33
32

33

20
32

17
26
30

27
18
10
28
35

25
35

21

41

34

30
12

45

33
34

36

11
36

21

18
24
26

Bangla SRT sentence number

2

2
1

0

3|0

o(0foO

1

o(0foO

060|000

3|0
0foO

060|000

313130

3

o(fof0|0]O0
3(]0(0]0]O0

oO(0foO

1

2
1

0|j0(0|0]O

3|3

0|00

3(3(3
31360

0j|0|jO0O|O0Of|O
0/j]0|j0|0O|O

3100

3
3

3
3

0jo0(0|0]0|0O

3
2
3

3
2

1
1
1

2

3

0OfoO0
2
3

1

1

3
2

3
3

1

2

ofofojojo)jo|ofoO

2

ofojfojojojo|ofo0

2

3|3
3|3

3|0

3|0

1

3|3

3|/10|0

3133

313|133

3|3

3(3[(3]60

2

3130

2

3|3

ofofojojojo|jfofojojo

3133

313|133

3|3
1

3(3(3

1

3|3

3|3

0(3[3]0

3|/0(10](3

3
3

3
3

3
3

3

3

3

3

3

3

3

3
3

3
3
3

3

3
2

3

3

3

2

2

2
2

2[3]a]s5]6]7]8]9]10[11]12]13]14]15] Score

313|133

313|133

313|133
31360
3(3(3
3(3(3
3(3(3
3133
3|3

3133
3133

3|3

313|133

313|133

2

3133
3133
3133
3133

313|133

3|13|3]|3

313|133

3(3(3
3|3

3133

3133

313|133

3
3
3
3
3
3
2
9
3
3

3
3
3

2

3
3
2
3

0|3(3]|3

3
3
3

3
3

0O(3(3

2

3

3

3
3
3
2
2
3
3
2
2

0|0|3[3|0/|3

0O

3
3

1
3

3
3
3
3

2

2

1

3|3

3|3

3

2
3

3|3

P1[P2[P3[P4[P5[ 1

3|13|3]|3

3|13|3]|3

313|133

1

3(3(3
3(3(3
3(3(3
3133

2

3133
3133
3133

313|133

3

313130

2

0

3(3[3]60

3133
3133
3133
3133

313|133

3|13|3]|3

313|133

313|133
3(3(3
3(3(3
3(3(3

2

3133
3133

3133
3133

3133

3|13|3]|3
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F. BISHNUPRIYA COMMUNITY INFORMATION

F.1. Tilakpur

Date: 17 March 2003

Location: A 30-minute rickshaw ride south from Bhanugach to Ranir Bazar; then a 10-minute
walk east along a dirt path; also lies along main road just north of Ranir Bazar.

la. Thana: Kamalgan;

1b. District: Moulvibazar

2. Population: 300 families; 1500 people (all Bishnupriya)
3. Religions: “own religion”

4. Mother tongues. Bishnupriya

5. Work: farming, weaving, afew salaried jobs

6. Nearest post office: Kamalgan;

7a. NT:no

7b. Mobile: yes

8a. Nearest hospital: Gopahagar (near Kamalganj)

8b. Nearest clinic: Bhanugach

9. Government schools: noneright in village but in Ranir Bazar (very close by); thru class 10
10. Non-government education: none

11. Children who attend school: all

12. Girlswho attend school: all

13. Most students complete: 9th

14. Children who finish 5™: all

15. Children who finish 10™: most

16. Number who have completed BA: 20

17. Electricity: yes

18. Water source: tubewell and afew ponds

19a. Radio: no (not anymore because they watch TV instead)
19b.Language: NA

20a. Television: yes

20b.L anguages. Bangla, Hindi

F.2. Soi Sri

Date: 18 March 2003

Location: A 1-hour express busride from Srimangal to Chunarughat; then a 20-minute tempo ride
south to Amrut; then a 15-minute rickshaw ride, roughly south to Soi Sri, mainly along adirt road.

la. Thana: Chunarughat

1b. District: Habiganj

2. Population: 200 familiesin the area (Bijgao); 50 familiesin Soisri “proper”
3. Réligions: Hindu

4. Mother tongues: Bishnupriya

5. Work: farming, weaving, afew salaried jobs, defense

6. Nearest post office: Guchapara (2 km)

7a. TNT: no
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Moabile: yes

Near est hospital: Razar Bazar (3 km)

Nearest clinic: BRAC clinic in Amrut (2.5 km)
Government schools: thru class 5

Non-gover nment education: BRAC schooal thru class 2
Children who attend school: al

Girlswho attend school: all

Most students complete: 10th

Children who finish 5™ all

Children who finish 10™: almost all

Number who have completed BA: 20-25
Electricity: yes

Water sour ce: tubewell and well

19a.Radio: no
19b.Language: NA

20a. Television: yes

20b.L anguages. Bangla, Hindi

F.3. Gulerhaor
Date: 19 March 2003
Location: A 1-hour bus ride south from Bhanugach; a ong the main road; near the Indian border.

la.
1b.

2.
3.
4,
5.
6.

7a.
7b.
8a.
8b.

0.

10.
11.
12.
13.
14.
15.
16.
17.

18.

Thana: Kamalganj

District: Moulvibazar

Population: 53 families; about 300 people (all Bishnupriya)
Religions: Hindu

Mother tongues: Bishnupriya

Work: farming, school teachers

Nearest post office: Islampur

TNT: yes

Moabile: yes

Near est hospital: Bhanugach

Nearest clinic: family-planning clinic in Gularhaor
Government schools: thru class 5

Non-gover nment education: private school thru class 10
Children who attend school: all

Girlswho attend school: all

Most students complete: 10th

Children who finish 5™: all

Children who finish 10™: most

Number who have completed BA: 8

Electricity: yes

Water source: one tubewell for every two houses and afew ponds

19a. Radio: no (not anymore because they watch TV instead)
19b.Language: NA

20a. Television: yes

20b.L anguages. Bangla, Hindi
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F.4. Machimpur
Date: 21 March 2003
Location: A 20-minute rickshaw ride from the Sylhet bus station, across the main bridge.

la. Thana: Putoal

1b. District: Sylhet

2. Population: 70 families, 800-850 people (al Bishnupriya)
3. Réligions: Hindu

4. Mother tongues: Bishnupriya

5. Work: salaried jobs, running businesses, loom weaving
6. Nearest post office: Sylhet 3100

7a. TNT: yes

7b. Mobile: yes

8a. Nearest hospital: government hospital close by

8b. Nearest clinic: none closer than the government hospital
9. Government schools: thru class 5 in village; thru class 10 just outside village
10. Non-government education: none

11. Children who attend school: al

12. Girlswho attend school: all

13. Most students complete: HSC

14. Children who finish 5™: all

15. Children who finish 10™: all

16. Number who have completed BA: 10

17. Electricity: yes

18. Water source: tubewell

19a.Radio: yes

19b.L anguage: Bangla

20a. Television: yes

20b.L anguages: Bangla, Hindi, English

F.5. Dhonitila

Date: 22 March 2003

L ocation: From Sylhet (Couki Dekhi) to Tuker Bajar; Sonbari; cross the bridge and walk to
Dhonitila.

la. Thana: Chattok

1b. District: Sunamgan;

2. Population: 23 families; more than 200 people (all Bishnupriya)
3. Religions: Hindu

4. Mother tongues: Bishnupriya

5. Work: farming, laborers, salaried jobs
6. Nearest post office: Chonbari Bazar
7a. TNT: no

7b. Mobile: yes

8a. Nearest hospital: Chattok

8b. Nearest clinic: Chonbari Bazar

9. Government schools: thru class5



10.
11.
12.
13.
14.
15.
16.
17.

18

19a.

Non-gover nment education: none
Children who attend school: al
Girlswho attend school: all
Most students complete: 8th
Children who finish 5™: all
Children who finish 10™: 1/3
Number who have completed BA: 1
Electricity: no; solar panels on few houses

Water source: deep wells
Radio: yes

19b.L anguage: Bangla, Bishnupriya
20a. Television: yes
20b.L anguages. Bangla, Hindi

G.1. Biodata notes

G. SUBJECT BIODATA

The following abbreviations are used in the biodata tables bel ow:

Education:
SSC = secondary school certificate
HSC = higher secondary certificate
10 = completed class 10 but did not pass SSC exam

Language:

B.M. = Bishnupriya Manipuri

G.2. Wordlist and CIQ informant biodata

C A|S \ ... | Other res.
VLV | | Date Name Place |g|e|Educ RC&l;irdr::cl;e MT M'? I\Ijl'ls' and length
Q e|x (inyears)
Chaliya . , . _
X |X{3/17/03 Singha Tilakpur |70|M| SSC | Tilakpur |B.M.|B.M.|B.M.|Srimangal:5
x|318/03] BUA° | ghigi |3olm| ssc| soisi |BM.BM.|BM.| none
Singha
Alpona .
X3/19/03 Sinha Gulerhaor [20(F| SSC | Gulerhaor |B.M.|B.M.|B.M.| Sylhet:3
Moturaj . : I
X | X]3/21/03 Singha Machimpur [45(M| SSC | Machimpur |B.M.|B.M.|B.M. | Dhonitila:8
X | X |3/21/03 '”dsﬁgﬁg"” Dhonitila |41|M| SSC | Dhonitila [B.M.|B.M.|B.M.| Sylhet:3
X| |3/18/03 KS‘I’L‘;T Soi Sri |55|F| 5 | Soisti |B.M.|BM.|BM.| none
x| |31903 '\gl?]k;ﬁ: Gulerheor |50|M| SSC | Gulerhaor |B.M [BM|BM | none
Suman
X 3/25/03 Singha Madhapur [21|M| HSC | Madhapur | B.M (B.M.|B.M. none
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G.3. Sociolinguistic questionnaire subject biodata

. A|S Other residences
Subj. Current M's| F's
No. Date Place g | e | Educ Residence MT MT | MT a1_1d length
e x (in years)
T1 |(3/17/03| Tilakpur | 70| M | SSC | Tilakpur [B.M.|B.M.|B.M. Srimangal:5
Dhaka:11;
Chittagong:3;
T2 |[3/17/03| Tilakpur |[44|M | SSC | Tilakpur |B.M.|B.M.|B.M. Khulna5;
Bandarban: 1;
Dinagjpur:3
T3 |3/17/03| Tilakpur |32| F Tilakpur |B.M.|B.M.|B.M. Goramara: 17
T4 |3/17/03| Tilakpur |84 | M Tilakpur |B.M.|B.M.| B.M. none
5 |3/17/03| Tilakpur |30| F | HSC | Tilakpur |B.M.|BM.|BM.| Adampur2
Sylhet:2
T6 |[3/17/03| Tilakpur |44| F| 10 Tilakpur |B.M.|B.M.|B.M. Choygori:15
T7 |3/17/03| Tilakpur |[20|M | SSC | Tilakpur |B.M.|B.M.[B.M.| Moulvi Bazar:2
T8 |3/17/03| Tilakpur |18| F | 10 Tilakpur |B.M.|B.M.| B.M. none
T9 |3/17/03| Tilakpur |47|M | SSC | Tilakpur |B.M.|B.M.|B.M Dingjpur: 15,
T T |[Rangpur:1; Khulnacs
T10 |3/17/03| Tilakpur (28| F 7 Tilakpur |B.M.|B.M.|B.M. Bhanubil:23
S1 |3/18/03| Soi Sri |35|M 8 |South Soi Sri|B.M.|B.M.|B.M. Kortoli:20
S2 |3/18/03| Soi Sri [23| M| SSC [South Soi Sri|B.M.|B.M.| B.M. Chittagong:3
S3 |3/18/03| Soi Sri |55| F 5 Soi Sri |B.M.|B.M.|B.M. none
st |31803| Soisi |45\ F| 10 | Soisi |BM.|B.M.| B, |Komiapurs; Moulvi
Bazar:12
S5 |3/18/03| SoiSri |35 F 5 Soi Sri |B.M.|B.M.|B.M. Garer Gao:25
s6 |31803| Soisi |17|M| ssc | soisi |BM.|BM.[BM.| etz
Banugach:2
S7 |3/18/03| Soi Sri |32|M | SSC Soi Sri |B.M.|B.M.| B.M. none
S8 |3/18/03| Soi Sri |29 F | SSC Soi Sri |B.M.|B.M.|B.M. none
SO |3/18/03| SoiSri |[21| M| SSC Soi Sri |B.M.|B.M.| B.M. none
S10 [3/18/03] Soi Sri |50 M 7 Soi Sri |B.M.|B.M.| B.M. none
S11 [3/18/03| Soi Sri |60 F 0 Soi Sri |B.M.|B.M.|B.M. none
S12 (3/18/03] Soi Sri |75 M 8 |North Soi Sri|B.M.|B.M.|B.M. none
S13 |3/18/03| Soi Sri 25| M | HSC |North Soi Sri{B.M.|B.M. | B.M. none
Gl [3/19/03| Gulerhaor |21| F | SSC | Gulerhaor |B.M.|B.M.|B.M. none
G2 |3/19/03| Gulerhaor |42| F| 8 Sipur e v 1B ML BM. Baligao:20
(Gulerhaor)
G3 [3/19/03| Gulerhaor (48| F | 10 Gulerhaor |B.M.|B.M.|B.M. none
Agortola:7;
G4 |3/19/03| Gulerhaor |80 | M 0 Gulerhaor |B.M.|B.M.| B.M. e
Manipur:2
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Other residences

Subj. b Current M's| F's
Nof Date Place g )? Educ Residence MT MT | MT zz?r(]j;;g;)h
G5 (3/19/03| Gulerhaor |78 | M 5 Gulerhaor |B.M.|B.M.|B.M. none
G6 |3/19/03| Gulerhaor |21| M | SSC | Gulerhaor |B.M.|B.M.| B.M. Sylhet:4
G7 [3/19/03| Gulerhaor 20| F | SSC | Gulerhaor |B.M.|B.M.|B.M. Sylhet:3
G8 |3/19/03| Gulerhaor |43|M | BA | Gulerhaor |B.M.|B.M.| B.M. | Slyhet:3; Comilla:1
G9 (3/19/03| Gulerhaor |19| F | SSC | Gulerhaor |B.M.|B.M.|B.M. none
G10 (3/19/03| Gulerhaor | 18| F | 11 Gulerhaor |B.M.|B.M.|B.M. none
G11 |3/19/03| Gulerhaor | 60| M 5 Gulerhaor |B.M.|B.M.| B.M. none
M1 |3/21/03| Machimpur |{45| M | SSC | Machimpur |B.M.|B.M. | B.M. Dhonitila:8
M2 |3/22/03| Machimpur | 25| M (B Com| Machimpur |B.M.|B.M. | B.M. none
M3 |3/22/03| Machimpur | 23| F | HSC | Machimpur [B.M.|B.M.| B.M. none
M4 |3/22/03| Machimpur | 19| M | SSC | Machimpur |B.M.|B.M. | B.M. none
M5 |3/22/03| Machimpur |42| F | 10 | Machimpur [B.M.|B.M.|B.M. Selong:15
M6 |3/22/03| Machimpur |{35| M | BA | Machimpur |B.M.|B.M.|B.M. none
M7 |3/22/03|Machimpur| 45| E| 5 | Machimpur |B.M.|BM.|BM,| — Dhawa2o,
Ghuramara:3
M8 |3/22/03| Machimpur | 28| F | BA | Machimpur |B.M.|B.M.|B.M. Baligao:27
M9 |3/22/03| Machimpur | 38 | M 8 | Machimpur [B.M.|B.M.| B.M. Ghuramara: 18
M11 |3/22/03| Machimpur (41| F 7 | Machimpur [B.M.|B.M.| B.M. Hiramati:29
D1 |3/21/03| Dhonitila {41|M | SSC | Dhonitila |B.M.|B.M.|B.M. Sylhet:3
D2 |3/21/03| Dhonitila |55 M 10 Dhonitila |B.M.|B.M.| B.M. Balibor:20
D3 [3/21/03| Dhonitila |31|M | 10 Dhonitila |B.M.|B.M.| B.M. none
D4 |3/21/03| Dhonitila |57| M | 10 Dhonitila |B.M.|B.M.| B.M. Chondipur:32
D5 [3/21/03| Dhonitila |39|M | 10 Dhonitila |B.M.|B.M.| B.M. Chondipur:17
D6 |3/22/03| Dhonitila {22 M | HSC | Dhonitila |{B.M.|B.M. | B.M. none
D7 |3/22/03 %ﬂgﬂﬁ%‘j 37| F| 10 %ﬂgmﬂ‘i B.M.|B.M.|B.M. none
D8 |3/22/03| "M | 33| 1 | ssc | REMOX gy g M| Chatok7
D9 |3/22/03 %ﬂgﬂﬂﬂz 39| F| 10 %ﬂgzﬁﬂz B.M.[BM.|BM.|  Madhapur:2
D10 |3/22/03 %ﬂgzﬁ?g 33|M| 10 %ﬂggﬁﬂj B.M.|B.M.|B.M. none
D11 |3/22/03 %ﬂgzﬁ?g 2%6|F| 2 %ﬂggﬁﬂj BM.|BM.|BM.| Madhapur:23
Ramnagar Ramnagar | het:5;
D12 |3/22/03 Dhonﬁ?la 45| M | HSC Dhonﬂ%a B.M.|B.M.|B.M. Ka?’ndganjzs
D13 |3/22/03| RAMNAGA | o7 | £ | g | RAMNAGAN gy 1g \ B M| Bhanubil:s
Dhonitila Dhonitila
D14 |3/22/03 %T:ggﬂ?g 24| F| 10 %ﬂgﬂﬁﬂz B.M.|B.M.|B.M. none
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G.4. Bangla SRT subject biodata
Subj. A Current Other residences and length
Date Place g | e| Educ : MT .

No. e | x Residence (in years)

1T | 4/13/03| Tilakpur |22|M| HSC | Uttor Banabil | B.M. none

2T | 4/13/03| Tilakpur |23(M| BS Sylhet B.M. Tilakpur:13

3T | 4/13/03| Tilakpur |28|M| MA Tilakpur |B.M.| Sylhet:12(p-t); Habiganj:5

4T | 4/13/03| Tilakpur |45|F| 3 Tilakpur |B.M.| /Adampur:20; Habigan):3;
Kulaura:3

5T |4/13/03| Tilakpur [62|M| HSC | Tilakpur |B.M. Dhé%&fﬁ?ﬁ&%%ﬂ”a

6T | 4/13/03| Tilakpur |[40|F| 10 Tilakpur | B.M. none

7T | 4/13/03| Tilakpur |33|F| HSC Tilakpur | B.M. Madapur:16

8T | 4/13/03| Tilakpur |75|M| 10 Tilakpur | B.M. none

9T |4/13/03| Tilakpur |52(M| BEd Tilakpur | B.M. Comilla:5(p-t)

10T | 4/13/03| Tilakpur |15|F| SSC Tilakpur | B.M. none

11T | 4/13/03| Tilakpur |[18|F| HSC Tilakpur | B.M. none

Madapur:20; Dhaka 4;

12T | 4/13/03 | Tilakpur |50 F 5 Tilakpur B.M. Jessore:3; Comilla:2;
Chittagong:5

13T [ 4/13/03 | Tilakpur |24|({M| HSC Tilakpur | B.M. none

14T | 4/13/03 | Tilakpur |60(M 6 Tilakpur | B.M. none

15T | 4/13/03| Tilakpur |61|M| SSC Tilakpur | B.M. none

16T | 4/13/03| Tilakpur |[40|M 5 Tilakpur |B.M. none

17T | 4/13/03| Tilakpur |71|{M| HSC Tilakpur |B.M. none

18T | 4/13/03| Tilakpur |96 |M 6 Tilakpur | B.M. Silchar, India:1

19T | 4/13/03| Tilakpur |50|F 5 Tilakpur | B.M. Madapur:20

20T | 4/13/03 | Tilakpur |65|M 9 Tilakpur | B.M. none

21T | 4/13/03| Tilakpur |[21|F| 10 Tilakpur | B.M. none

22T | 4/13/03 | Tilakpur |30|F| 10 Tilakpur | B.M. Hiramoti:20

23T | 4/13/03 | Tilakpur [45|F| SSC Tilakpur | B.M. none

24T | 4/13/03 | Tilakpur |40|F| HSC Tilakpur | B.M. none

25T | 4/13/03| Tilakpur |[18|F| 10 Tilakpur | B.M. none

26T | 4/13/03 | Tilakpur |29|F| HSC Tilakpur | B.M. Sylhet:20

27T |4/13/03| Tilakpur (26|M| 10 Adampur | B.M. Tilakpur:25

28T | 4/13/03 | Tilakpur [20|F 9 Tilakpur | B.M. none

29T | 4/13/03 | Tilakpur [24|F| HSC Tilakpur | B.M. none

30T | 4/13/03 | Tilakpur |[50(F| SSC Tilakpur | B.M. Banubil:22; Sylhet:25

31T | 4/13/03| Tilakpur |70|{M| BA Tilakpur | B.M. Sylhet:32

32T | 4/13/03 | Tilakpur (17 (M| HSC Tilakpur | B.M. Sylhet:13

33T | 4/13/03| Tilakpur |48|F 5 Tilakpur | B.M. none

34T | 4/13/03| Tilakpur |20|F| 10 Tilakpur | B.M. none
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35T | 4/13/03| Tilakpur [45|M| HSC Tilakpur |B.M. none
36T | 4/13/03| Tilakpur |[34|M 7 Tilakpur |B.M. none
37T [ 4/13/03 | Tilakpur |[27|M 8 Tilakpur | B.M. none
38T [ 4/13/03| Tilakpur |[27|M 7 Tilakpur | B.M. none

H. RECORDED TEXT TESTS

H.1. Purpose and procedures

The purpose of the Recorded Text Test (RTT) isto determine the level of inherent
intelligibility between speech varieties—that is, speakers of one speech variety understand
another variety not through exposure and learning, but because the other variety has inherent
similarities to their own speech variety. To test this, astory is recorded in one speech variety and
comprehension questions are formulated. Then the story is validated among mother-tongue
speakers of that speech variety; thisis called the hometown test (HTT) validation step. Later, the
story is played to speakers of a second variety, and the comprehension questions, which have
been now translated into the second variety, are asked to assess how much and how well the
story was understood.

For the Bishnupriya survey, two such stories were developed—one in Madoi Gang and
another in Rajar Gang; these two stories are respectively called the Madoi Gang and the Rgjar
Gang hometown tests. Even though they were validated, the two HTTs were not used as a part of
an RTT because the wordlists showed a high enough level of lexical similarity so asto make the
RTT redundant. However, as a matter of record, we present the two stories here in case it might
be useful in the future as aresearch tool for other linguists.

H.2. Codes used in the transcription of text

In the following texts, the following line codes are used:

Code: M eaning:

\n# Line number

\p Phonetic transcription

\b Bishnupriya transcription

\g Word-by-word English gloss of transcribed text
\f Free (natural) English trandation of the text

\Question # Question number
\Q Free (natural) English trand ation of the question
\A Expected answer for the question
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H.3. Bishnupriya Rajar Gang hometown test (HTT)

Below isthe text of the story used as the Rajar Gang hometown test. It was recorded at
Gulerhaor on 23 March, 2003, from a 20-year old male who had lived there his entire life. The
story was later transcribed in Bangla script by Rabi Singha, who aso gave the Bangla gloss for
each Bishnupriyaword or phrase. The English gloss was then translated from that Bangla gloss
by Seung Kim.

H.3.1 Text of the story

\nl
\p madane ami  nikka k"eliar ~ amar  mat"got
\b gvub Aung  1b®y tLigoui Aigii gvMz

\g inafternoon WE every day play our at field
\f  We played every afternoon in our field.

\Question 1
\Q: Every day, when did they play in the field?
\A: Afternoon

\n2

\p morta baro k"elar proti tanhani nijam
\b  gizy vty fLjvi ciZ Urbnuib tbavg
\g My but playing toward attraction much

\f  When | reached theriver, | met my friends. There were three of us.

\n3

\V mi nikka k"ani  na k"ele rati gum  naher

\b g by Lub b tLjij inz Ng bvtni

\g | everyday some NOT ifplay anight sleep  not come

\f  If | didn't play everyday, then | couldn’t sleep at night.

\Question 2
\Q: What happened if hedidn’t play every day?
\A: Hecouldn’t sleep at night.

\n 4

\P mor prijo k"elahan  oilta kriket

\b gi Icq fLjunvb ABjZy  wuikU

\g My favorite  sport was cricket

\f My favorite sport was cricket.

\n5

\p  akdm madang ami  hobbrije tilija k"eliar
\b  AKIb grvib Aug  nieltq Zigqy fLigqui

\g Oneday inafternoon we EVERYONE together play
\f  Oneday, all of us were playing together in the afternoon.

\n 6
\P  oupeit more  k"anda  korra mor logor  otagoi
\b JfcBZ ghi Lis™v Kiigp  gi JMi AZ\MB

\g thattime tome suddenly my pal one person



\p  dzobor akore balgolo garigot dija d"elli
\b Rei AIKI ey MwiMZ (NVRETT
\g very hard with ball to body threw

\f  That time, one of my pals suddenly threw a ball very hard at my body.

\n7

\p oupoka mor bojof nijam  natf’e  baro botf"or

\b  JcKi gi eqm 1bayvg bifQ ety eQi

\g thattime my age much  not twelve  year

\f  Atthattime, | wasn't very old, just 12 years.

\Question 3
\Q: How old was he at that time?
\A: 12,
\n8
P mi baro kanti tf"olia tempakgono
\b g ediv  Kus Qi 1ZguKMb
\g | but angry became  stone

\p ougor murgor bidia murgor fatade bellu

\b  IMi giMi lergqr giMi ™ te]
\g HIS tohead  threw head cut
\f I got angry and threw a stone at his head, and his head cut open.
\Question 4
\Q: What did he useto hit hisfriend?
\A: A stone.
\n9
\p  pitf"ede  mor logor  otakitai d"orad"ori korija tace  gore nilaga
\b yciQf gi JMi AZuKZuq aivari Kiiqy Zti Nt o § My
\g then my pal with them insisted him tohome take
\f  Then my friends said that they must take him home.
\n 10
\P mite kita nahe  bulija  g"umdgziluga karon
\b igiZz  IKZy bifn enjau NgIRJ My Kiib
\g | some not said goto sleep because
\P morta oupoka ganirgot k"ub duhatf"ilu ohane
\b gizy JcKy M iMr Le “niQj Anitb
\g my time body very hurting that’s why
\f I didn't say anything and went to bed because my body was hurting a lot.
\n 11
\P mor logor ugor bapke ahija mor bapkoran bitfar detf"ega
\b gi JMi DMi eictK Amngr  gi eicKivs 1ePvi 17 1QMy

\g my pal his father came my  withfather complaint gave
\f My pal’sfather came and complained to my father.
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\n 12
\P  babai ahija more bifarraga
\b e Aungy  gti Nemi iy

\g father came tome look for
\f My dad cameto look for me.

\n 13

\p oupet imaj matlo g"ore g"umdsija ase
\b  Jicz Bgiq gvZj Nii NgiRgy ArQ

\g thattime mother sad in room was sleeping

\f  Then my mother said | was sleeping in the room.

\n 14

\p imai baro mor g"fona ahan  hannapase
\b  Bgig ety gi NUbv Ainb  nibicitQ

\g mother  but my  event that did not know

\f My mother did not know what | had done.

\n 15

\D  babate bedan  foua more  galat lagese
\b ewenz teWwb milqr  gti MijvZ JuMIQ
\g father much  anger tome rebuke  struck
\f  Father was very angry and rebuked me.

\n 16

\p  imai apkoreri  kita  off"et"an

\b Bgyg AusKiiix IKZy  AQ s

\g mother  asked what  happened

\f  Mother asked what happened.

\n 17

\P  imare babaj  habbiga k"ulija  bageilo
\b  Boui eleiB nie My Lijay eriMBj

\g tomom father everything openly  explained
\f  Father told mother everything.

\n 18

\p oupet imaj more  galagali  korija matlo

\b Jicz BgiB gt My Kiigy 9Zj

\g thattime mother tome vyelling doing said

Pt arta krikef kita kela nartej
\b iZ Az KU IKZy fLjv bviizB
\g you anymore cricket what play can not

\f  Then mother yelled at me and said | could not play cricket anymore.
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\Question 5
\Q: What did his mother say to him?
\A: Hecouldn’t play cricket anymore.

nageluga
bviMj My
didn't go

badze
eiiR
o' clock

\n 19

0 ou kot"a hanor pore  mi bakka koto dmn  nahelija  k"elat

\b J K nibi cti g ey KZ 1”b bvtnij qv fLjiZ

\g that word hearing after | amost some days notplay play

\f  After hearing that, | didn’t go to play for a number of days.

\n 20

\P pore akdn  potpode  dzaoriga  fomb"obot opaga  madanhan farta

\b cti AKrrb  c Mt® hv My moeZ AcMy g ibnib PiizZy

\g later one at path wasgoing probably that afternoon four
day time

\f Later, oneday, | waswalking on a road around 4 o' clock in the afternoon.

\n21

\P mor uddeffohan  oilta mat®got  gija  kPelani

\b gi DETK nib ABjZy  gWmZ Mgy 1L b

\g my god was field go to play

\f My goal wasto go to the field to play.

\n 22

\p  kPanda kore pihonkor putok mrinale  ahija materga

\b LTy Kii IcnbKi cZK ghtj Auingy giZiM

\g suddenly having done uncle's son Mrinal came said

\f  Suddenly, my uncle€'s son Mrinal came saying....

\Question 6
\Q: Whose son came?
\A: Uncle’'s son.

\n 23
\P more mor bapke  bifarar bulija
\b gti gi eictK Nemvivi enjqy

\g forme my father lookfor said
\f My father told meto look for you.

\n 24

\V mi tar kot"ahan  hunja  g"ore angflja  ahilu
\b g 2 Kunb by Nii AsiQj-Agy  Aunj
\g | his  words hearing tohome  return came

\f  Hearing what he said, | returned home.

\n 25

\p ghore ahilu-or babaj mater ima nuara ase
\b Nti Aunj Ai evevq giZi Bgy baviv Avm
\g tohome  whencame father said mother  wassick

\f  When | came home, father said mother is sick.




\Question 7
\Q: Who wassick?
\A: Mother.
\n 26
\p  tor imarer daktar  gorag dzana  laktoj
\b  Zi Bovfii Wi Mivs hiby JIKZB
\g your mother doctor to go need
\f  Your mother needsto go to the doctor.
\n 27
\P oupoka prejo  morta  imar loge dek"a  natf"e
\b Jcki tea gizy Bovi M L bviQ
\g thattime  until my mother  with  see not

\f | still hadn’t seen my mother yet.

\n 28

\P  imare  natfejai mi  mrinalre matlu  gagihan  anga
\b  Bgii bitPqig 19 ghvjii 9'Zj Mwonib AlbMy
\g mom not seeing I to Mrinal said one car bring

\f  Not seeing her, | told Mrinal to bring a car.

\n 29
\P  baro babar agkorlu  rupa kita kisade ja aff"eta
\b ediv e AisKi j i‘cy IKZy  iKmid® Aqr AQZi
\g ad tofather  ask money what amount had
\f  And | asked father how much money he had.
\n 30
\P babaj matlo morante  temon rupa nej
\b elenq 9Zj gistZ 1Zgh i‘cy thB
\g father said onme that much money  not have
\P  jank“ijan  ahar tfua atf"e
\b  qwsiLgis Ainvi Pqy AQ
\g 50 having almost have
\f  Father said he didn’t have much money, at most around 50 Taka.
\Question 8

\Q: How much money did Father have?

\A: 50 Taka.
\n 31
\p opoka mi  babare matlu  dzaga ti funil  dare
\b  AcKy g evedi gZj hiy 1Z mbxj "t
\g thattime | tofather  said go you Sunil  tobrother
\p mi matlu bulija rupa k"ani anija ohega
\b g QZj enjq i‘cl Lwib Auibgy AfnMy
\g | said saying money some bring come

\f I told father to go to brother Sunil and tell him to bring some money.
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\n 32

\P  mrinale mije baro babai imare tulija  gagi hanat kakorlan
\b  gbij Igtg  edtiv evevq Bovti Ziq Muo nibiZ KIKi jis
\g Mrina I and father  mom lift toacar took up
\P  amartao dzana laktoi silete

\b  Agiizil hvby JKZB mijiu

\g weaso go start to Sylhet

\f  Mrinal, father, and | lifted mother into the car; we started for Sylhet.

\n 33

\p ami rati duita gode gija foilonga

\b Aug inZ “BUCME Mgy dlggsh

\g we night 2o0'clock went  reached

\f  Wegot there at night, at 2a.m.

\n 34

\p  rati nijjam  diloil  hante fohorgot  manu kita nej

\b 1wz 1havg 1"jBj  nbiz kniMZ g 1KZy tbB

\g night much late because  at city people much wasnot

\f Becauseit was so late, there weren’'t many peoplein the city.

\Question 9
\Q: Why weren’t there many peoplein the city?
\A: It waslate.

\n 35

\P  hadi hadit ago dugo pear
\b iz AM “My JquVi
\g Onceinawhile one two  found

\f  Wewould see one or two people now and then.

\n 36

\P ami baro daktargor  {"ikanago  kita  hannapasi

\b Awg edflv  WSiMi WKbM 1IKZv  nvbbicuQ

\g we but doctor’s address even  did not know

\f  But wedidn't even know the doctor’ s address.

\n 37

\P  nijam  bifara bisiri pore  fohorgor  tfokidar  agore peja
\b 1bavg Nemvy iemii cti kniMi PUK vi AWM tcqu
\g much  searching after  city’s guard one person found

\f  After alot of searching, we found and asked a guard in the city.

angkorloy
AsKijs
asked

\n 38

\P ou {fokidar amare daktargor t"ikanago dilo
\b J PIK Vi Augiti Wi3viMi IVKvbiM (]
\g that guard tous doctor’s address gave

\f  That guard gave us the doctor’ s home address.
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\n 39

P ou {'kana  mote ami gija  tfejargat"ante
\b J VKb giz Ang Mgy tPquiMy_istZ
\g that address accordingto we went saw

\p  daktargor g"orgo tilargor godze dola

\b  WSiMi NiM WjviMi MR N1

\g doctor's house small hill on white

\f  Wewent to that address and saw the doctor’s house, a white, five-story building.

\Question 10
\Q: What color wasthe doctor’s building?
\A: White.

H.3.2. Questions and answers for the story

The following questions were recorded by a 20-year old female native resident of
Gulerhaor. They were transcribed and translated into Bangla by Rabi Singha, and then translated

into English by Seung Kim.

Question 1.
\P  nikka kompaka  tanu mat"got  kPeltarata
\b 1b®y KgMiKv Zib gWwMz tLJ ZvivZy

\g everyday whattime they atfield played
\f  Everyday, when did they play in the field?

Answer 1:

\P  madane

\b @b

\g inafternoon

\f  Inthe afternoon.

Question 2
P ta nikka na helle kita  ort"ap
\b Zv by b injtj  KzZv Al

\g that everyday not play what happened
\f  What happened if he didn’t play everyday?

Answer 2:

\p g'um naher

\b Ng bvtni

\g dleep could not

\f  Hecouldn't sleep at night.

Question 3:

\p tar bojof oupaka koti asilta
\b Zvi egm JMiKy KiZ AuQj 2y

\g his age thattime  how much had
\f How old was he at the time?

Answer 3:

\p  baro

\b ey

\g twelve

\f - Twelve.



Question 4:

\p  kigol tar  logorugore bideilta
\b  IKMj Zii  jMiDMii et BjZv
\g withwhat his tofriend hit

\f  What did he use to hit his friend?
Answer 4:

\p  tempakgon
\b  tZguKMb

\g stone

\f  Astone.

Question 5:

\p  imai tare kita  matesilta
\b BgB A | 1IKZy QiZI0§ 2

\g mother tohim what said
\f  What did his mother say to him?

Answer 5:

\p kela nartej

\b Ly biiiZB

\g play cannot

\f Hecan't play cricket anymore.

Question 6:

\P  kungor putoke ahija  matlogata
\b  KsMi cZiK Aungr - giZjMiZy
\g whose son came sad

\f  Whose son came and said (that)?
Answer 6:

\p  pihonkor  putok

\b icnbKi cZK

\g uncle's son

\f  Uncle’'sson.

Question 7:
\P  kungo nuara asilta
\b  KsM baviv AuQjZy

\g whose sickness had
\f  Who wassick?

Answer 7:

\p  ima

\b Boy

\g mother

\f  Mother.

Question 8:

\P  babaran  koti rupa asilta
\b  eveviws Kiz i‘cy AnQj Zv
\g father's how much money  had

\f  How much money did father have?
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Answer 8:

\p  jankPijan
\b  quiLais
\g fifty

\f o Fifty.

Question 9:

\P  kija  fohore  manu nijam  nejsilata
\b IKagy knti g 1bavg thaiQgvzy
\g why atcity people  many was hot
\f  Why weren’t there many people in the city?
Answer 9:

\p  dilija

\b 1" jBq

\g waslate

\f  Itwaslate

Question 10:
\p  daktargor  bildmgor ronhan  kihan asilta
\b  We3viMi 1ers sMi isnib IKnvb AnQj Zv

\g doctor's building’'s  color what had
\f  What color was the doctor’ s building?

Answer 10:

P dola

\b Ty

\g white

\f  White.

H.4. Bishnupriya Madoi Gang hometown test (HTT)

Below isthe text of the story developed as the Madoi Gang HTT. It was recorded at
Shivbazar, near Madhapur, on 25 March, 2003, from a 23-year old male who had lived there his
entire life. The story was later transcribed by Suman Singha, who also gave the Bangla gloss for
each Bishnupriyaword or phrase. The English gloss was then translated from that Bangla gloss
by Seung Kim.

H.4.1 Text of the story

\nl

\P mor nigpa ahan afilta kukurfou ago  palani
\b fgii  1bOcy Anb  Amjzv  KKitkS A cijub
\g my hobby  one was puppies one rase

\f My hobby was to raise puppies.
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\Question 1
\Q: What was his hobby?
\A: Raising puppies.

\n2
\p gap tfarihan  biforija mi kukurfou ago  peilu
\b MO Pwinb Temiiqy g KKitkS AiiMv - 1cBj
\g village four searched I puppy one  got
\f | looked in four villages and found a puppy.
\Question 2
\Q: How many villages did he search?
\A: Four.
\n3
\P  dzegor garigor rophan  kala baro  dzaphanir rophan  d"ola
\b fhMi MwiMi isnib Kijv etiv - Rwsnubi isnib ajy
\g its body’s color black and paw’s color white

\f  Thecolor of the body was black, and its paws were white.

\n4

\p gore anlu aro mor  dada baro k"i  bonok dzobor  harouila

\b M Aibj Adiv - fgi vy etiv j ebK Rei nitisBju

\g to brought  after my older and little sister very happy were

home brother
\f  When | brought it home, my older brother and younger sister were very happy.

\n5

\p  imai dehija  kukurota g"or pahata  ditara  bulija radszili
\b BgB ingy KKizy Ni ciniov (AT enjau inRij
\g mother  seeing  dogs home  guard give saying  agreed

\f  Seeing it, mother agreed to keep him saying that dogs can guard houses.

\n 6
\P  amar bejbuni  habije  banapeja  tfu tfu korija
\b A feBeib nietq eibv feqy PP Kiig

\g our siblings  al pet kiss

\p  d"ahoran ohat ta dzobor harojja  ledzgo larat

\b anio AnZ 21 Rei niiqu tJRIW jiiiz

\g cdl time he vey happily  tail wag

\f  When all we siblingswould pet, kiss, and call it, it was happy and wagged its tail.
\n7

\p poila mi  kukurfou  ogore  d™la  tfmi  k"awailu

\b cqjy iy KKitkS AMEI ajy 1Pib LilqBj

\g Atfirst | puppy tohim white sugar fed

\f  Atfirst, | gave the puppy white sugar to eat.




\Question 3
\Q: What did he feed the puppy at first?
\A: White sugar or sugar.

\n8

\p emta amar bejbunie  tar nap ahen  t"ona
\b  GgzZy Agi  teBeibiq Zii  ho Avnb v

\g Onetime we siblings his name one make

\f My siblings decided that it needed a name.

lepkorlany
tjcKijus
decided

\n9

\P mor dadai moter naphan  bolfu  t"oik  k"uli
\b fgii Vg giZi biOnib eé _BK Lij
\g my older said name Boltu  will little

brother be

\V mi maturi pmgu  thoik
\b g g2 IcU _BK

bonke matiri mmtu
ebtK guZui 1goU
Sister said Mintu

\g | said Pintu  will be

\f My brother said it should be called Boltu, my little sister said Mintu, and | said Pintu.
\n 10

\P  nant"ona nja  kuli ahan  logoborlanga

\b  b0_bv ihay Kij Amb  JMei jvOMy

\g name-making with  argument one started
\f  Therewas an argument because of making a name.

\Question 4
\Q: About what did they argue?
\A: Coming up with a name.

\n 11

\p ohan dehija  imaj matlo egor naghan  pmfu
\b Anb  tTingy BgiB gvZj GMi  bOnib iU
\g tha seeing Mother  said its name Pintu

\f  Seeing this, mother said that its name would be Pintu.

t"oik
BK
will be

\n 12
\P  amio ohan  okorlay
\b Augl Anb  AKij0

\g weaso that accepted
\f  We accepted this, too.

\n 13
\p  fendahar  ohat baba gore ahil
\b i AnZ e M1 Auinj

\g evening time Father tohome came
\f  Father came home in the evening.
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\Question 5
\Q: When did Father come home?
\A: In the evening.

\n 14

\p  baba dzobore  kukur mekur dehe noharer

\b  evev Reti KKi tgKi In bndii

\g Father strongly  dog cat see unable

\f  Father couldn’t stand cats and dogs.

\n 15

\P  babai mater eta dzobore moila 1ja  tMaitara tahe

\b eweB giZi GW  Reti gqju Bar  vqzviv Zun

\g Father sad it very dirty as lives

\f  Father said that they are very dirty.

\n 16

\p  imai babare budz"anie  babao  pmtur t"ona ikorlo
\b BgB evevti eSubiq everl 1oUti _h BKitjv

\g Mother toFather  explaining Father  Pintu keep  agreed
\f  After mother explained to father, he agreed to keep Pintu.

\n 17

\P  poilakar  rati tmhan  pmgur dzobore  hm korlo
\b  cqjiKii inz iZbnb ot Refi inb Kitjy
\g First night three Pintu very trouble  made

\f  Thefirst three nights, Pintu was a lot of trouble.

\Question 6
\Q: At first, how many nightsdid Pintu causetrouble?
\A: Three.
\n 18
\p hudda  ku-u-u-u korrja ruher parrona g"umar
\b 0T K-D-D-D Kiigy i‘tni ciiby Ngvi
\g Only howling cadling couldnot  sleep
\f  Hewould only howl, so we could not sleep.
\n 19
\pite ite ta amar  goror manugo  para 1lo
\b BiZBiZ Zv o Agi o Mii gbiM civ  Bj
\g Littlebylittle he our house's  person like  became

\f  Over time, he became like a member of our family.

\n 20

\p ta matf® kPana dzobor  potffondo korer
\b Zv  gQ Lvby Rei cQ” Kiii

\g he fish et  vey liked

\f Hereallyliked to eat fish.




\n21

\p  kada barar manur mekurore  dek"le  lagane  {far
\b  Kiverivi gbi tgKitl 1°Lij JMith Pvi
\g nearby people's  cat seeing  fight like
\f  Hewould fight with the neighbors’ cats.

\n 22

\P  korer kamota  dehija  amrata  dzobor  harou lager
\b  Ktii KigZy 1 ingy Agiizi  Rei nitis JuiMi
\g doing action seeing  we very fun fed
\f  Wewould all have fun watching his actions.

\n 23

\p  dzemon madane lobukotto gorur  b"fukgo
\b thgb gV vib jekKz i FmKiMy

\g For example in afternoon from field cow's  stake

\P  kamarja  ifulija gorufane aner

\b  Kugwogy Bmwj o tMvi‘mi0 Autbi

\g hiting pulling  cowshed bring

\f  For example, in the afternoon, he would take the cow’ s stake in his mouth and
pull and lead it back to the cowshed from the field.

\n 24
\p goru fougor loge  dapda dapdi k"elar
\b Mtk Jm ety er tLjvi
\g caves with  runaround play
\f  Hewould run around with the calves.
\Question 7
\Q: With what did herun around and play?
\A: Calves.
\n 25
\p  cati g"eu g"eu korija tfor  pahaga  der
\b iwZ ND tND Kiigy Pi cinvov I
\g atnight barking thief  guard give
\f  Hewould bark at night to guard us from thieves.
\n 26
\p  akdm fendahar  fomoi mi gore ahilu
\b  AKrb v mgq ig M Aiinj
\g Oneday evening time I tohome came

\f Oneday, | came home at evening time.

\n 27

\p gore homary  bulte konhandet ahija  pmfure mor dzane
\b  Mti ngi0 ejiz  tKibnp~Z Amngr 1ol fgii Ru0
\g house enter do from somewhere came Pintu my leg

\f  When | was entering the house, Pintu came out of nowhere and bit my leg.

kamarlo
Kigvoijv
bit
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\Question 8

\Q: Wheredid Pintu bite?

\A: In theleg.
\n 28
\p  ehan dek"™ja mi baro mor goror manu habi afsanok ilap
\b Gnb  tTiLgy ig eyt Miid gb nie AmibK Bjvs
\g this seeing I and my house's people al shocked  became

\f | and my family were all shocked at this.

\n 29

\P  kada barar manue matlu pmfu kukur ogote  pagala 1ja porisega
\b  Kivevivi gibtq 9'Zj (&l KKi AIMEZ  ciijy Bqy critQMy
\g nearby people  said Pintu dog that crazy became

\f  All our neighbors said that Pintu had gone mad.

\n 30

\p ohan  hunija baba lat"igon pmnture  goretto talkorlo

\b Anb  Qiboy evey JuviMib 1oUti MiiZ ZijKitjy

\g tha hearing  Father  with stick Pintu from house chased away
\f  Hearing this, father used a stick to chase Pintu away from our house.

\Question 9

\Q: What did Father useto chase Pintu away?

\A: A stick.
\n 31
\p dujidin  pore hunlay kadahar  gagpor manue  pinfure
\b "BI'b cti abjvs Ky unvi MO gibig 1oUti
\g 2day later  heard nearby village's  man Pintu
\p  tird"onuk kapporija  maribelaff™
\b 1ZiabK Kiariq gwitejuQ
\g arow shooting killed

\f  Two dayslater, | heard that a man from a nearby village
killed Pintu by shooting it with an arrow.

\Question 10
\Q: How was Pintu killed?
\A: Shot by an arrow.

H.4.2. Questions and answers for the story

The following questions were recorded by a 28-year-old female native resident of
Shivbazar. They were transcribed and translated into Bangla by Suman Singha.

Question 1.

\P tar nmpahan  kihan  afilto
\b  Zvi 1hOcinvb 1Knvb AumjZ
\g his hobby what was

\f  What was his hobby?
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Answer 1:

\P  kukurfou  palani

\b  KKitkS cijib

\g  puppy raise

\f  Raising puppies.

Question 2:

\p  gap koihan bisarlota
\b MO Kgnib emii j Zv
\g Vvillage how many searched
\f  In how many villages did he search?
Answer 2:

\p  tfarihan

\b  Pwinib

\g four

\f  Four.

Question 3:

\p poilaka  tare kita  k"aoila
\b  cqjKy Ziti IKzZy  LvIBjv

\g first tohim what fed

\f  Atfirst, what did they feed him?
Answer 3:

\p d%la  {fmi

\b ajy 1Pib

\g white sugar

\f  White sugar.

Question 4.

\P  beibunir  mott’e  kidia kuli laglata
\b teqeibi gta’ 1K™ q Kij JMJiZy

\g siblings among  with what argument  started

\f  About what did they argue?

Answer 4:

\P  nap t"onarka
\b b _buiky

\g name making

\f  Coming up with a name.

Question 5:

\P  kompaga  bapok gPore  ahil

\b Ky eickK Nii Aiinj

\g when Father home came

\f  When did father come home?

Answer 5:

\P  fendahar

\b fm i

\g evening

\f  Evening.

Question 6:

\p  poilaka  rati kojhan ta  hmkorlo
\b  cqjvKy iz Kgnib Zy  inbKifjy
\g first night  how many he gavetrouble

\f At first how many nights did he cause trouble?
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Answer 6:
\p  tmhan
\b 1Zbnib
\g three
\f  Three

Question 7:

\p ta kar loge  dapda dapdi k"elar
\b 2 Kii jiM ety ver” TLjVi
\g he who with running played
\f  With what did he run around and play?
Answer 7:

\p  gorufougor loge

\b MK i

\g caf with

\f  Calves.

Question 8:

\p pmtu  koran  kamralo
\b oV fKiv0  Kigovijy
\g pintu where bit

\f  Wheredid Pintu bite?
Answer 8:

\p  dzane

\b Ri0

\g aleg

\f  Theleg.

Question 9:

\p  bapke kigono pinture talkorlo

\b eictK KMty 1coUti ZijKitjy

\g father  withwhat toPintu  chased away
\f  What did Father useto chase Pintu away?
Answer 9:

\p  lat"igon

\b  JuviMib

\g stick

\f  Adtick.

Question 10:

\p  kifare pmgu  morilta
\b IKmiti U giijzy
\g how Pintu  killed
\f  How was Pintu killed?

Answer 10:

\p  tird"onuk  kapporija
\b 1ZiabK Kvawiqu

\g arow shot

\f  Shot by an arrow.
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The following tables display the answers given by HTT subjects. They are displayed
according to subject location and text location. The following abbreviations and scoring codes
are used in the tablesin section 1.2:

* Subj. No. = Subject identification number.
* Al - A10= Answer given to questions 1-10 about the content of the text. Questions
and correct answers vary among tests. Actual questions and accepted answers are given

within the texts shown in appendices H.3.1 through H.4.2.
» Score = Total score for the given subject, based on 10 points per question.

Thetablesin section 1.3 display post-HTT questionnaire responses. The questionnaire is
given in appendix C.2. The following abbreviations are used in the questionnaire response tables:

e N=no Y= yes
[.2. Answers and scores
[.2.1. Rajar Gang HTT validation test
Subj.
No Al A2 A3 A4 A5 A6 A7 A8 A9 A10 Score
in couldn’t uncle’s it was late
. ) . o
1 afternoon slﬁiegp;] tat twelve stone | can't play son mother fifty at night white 100%
2 n couldn't twelve stone | can't play uncle’s mother fifty It was late white 100%
afternoon sleep son at night
in couldn't uncle’s
3 sleep at twelve stone | can't play mother fifty it was late| white 100%
afternoon h son
night
4 n couldn’t twelve stone | can't play uncle’s mother fifty it was late| white 100%
afternoon sleep son
5 n couldn’t twelve stone | can't play uncle’s mother fifty it was late| white 100%
afternoon | sleep son
6 n couldn’t twelve stone | can't play uncle’s mother fifty it was late| white 100%
afternoon | sleep son
7 n couldn't twelve stone | can't play uncle’s mother fifty it was late| white 100%
afternoon sleep son
8 n couldn’t twelve stone | can't play uncle’s mother fifty it was late| white 100%
afternoon sleep son
9 n couldn’t twelve stone |[can'tplay| uncle's mother fifty itwas late| white 100%
afternoon | sleep
10 n couldn’t twelve stone | can't play uncle’s mother fifty it was late| white 100%
afternoon | sleep son

Average score = 100; Sample size =10




[.2.2. Madoi Gang HTT validation test
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S,\Ll’gl' Al A2 A3 A4 A5 A6 A7 A8 A9 A10 | Score
1 raising four white making a evenin three calf le stick arrow 100%
puppies | villages sugar name 9 nights 9 0
2 raising four white making a evening three with calf leg stick arrow 100%
puppies sugar name
3 raising _four white making a evening three with calf leg stick arrow 100%
puppies | villages sugar name nights
4 raising _four white making a evening three calf leg stick arrow 100%
puppies | villages sugar name nights
5 raising _four white making a evening three with calf leg stick shot by 100%
puppies | villages sugar name time arrow
6 raising _four white making a evening three calf leg stick arrow 100%
puppies | villages sugar name time
7 raising _four white making a evening three with calf leg stick shot by 100%
puppies | villages sugar name arrow
8 raising _four white making a evening three calf leg stick shot by 100%
puppies [ villages sugar name arrow
9 raising _four white making a evening three calf leg stick shot by 100%
puppies | villages sugar name arrow
10 raising _four white making a evening three calf leg stick shot by 100%
puppies | villages sugar name arrow
Average score = 100; Sample size= 10
|.3. Post-HTT responses
[.3.1. Rajar Gang HTT validation subjects
Subj. Where Speech L|!<e your Mixed?
No. from? good? village?
1 Gulerhaor Y Y N
2 Gulerhaor Y Y N
3 Gulerhaor Y Y N
4 Gulerhaor Y Y N
5 Gulerhaor Y Y Y, Bangla
6 Gulerhaor Y Y N
7 Gulerhaor Y Y N
8 Gulerhaor Y Y Y, Bangla
9 Gulerhaor Y Y N
10 Gulerhaor Y Y Y, Bangla




1.3.2. Madoi Gang HTT validation subjects

k| e | Sneech | Lkevort | oo
1 Madhapur Y Y Y, Bangla
2 Madhapur Y Y Y(,;Zijgar
3 Madhapur Y Y N
4 Madhapur Y Y N
5 Madhapur Y Y Y, Bangla
6 Madhapur Y Y N
7 Madhapur Y Y N
8 Madhapur Y Y N
9 Madhapur Y Y didn’t notice
10 Madhapur Y Y N
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