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DEVELOPING TEACHING & LEARNING MATERIALS FOR 
MT-BASED MULTILINGUAL EDUCATION 

 
Susan Malone, Ph.D. 

2007 
 
This document  is meant to be a resource for developing educationally sound, learner-centered 
teaching and learning materials for MT-Based MLE programs.    This is a work-in-progress.  Please 
send your comments, criticisms and suggestions to Susan_Malone@SIL.Org.   
 
Following is a description of the main factors to consider and actions to take in developing 
teaching and learning materials for learner-centered MT-Based MLE programs established 
within the formal education system. 
 
 
1.  INFORMATION ABOUT THE STUDENTS, COMMUNITIES, 
LANGUAGES AND BE TEACHERS 

Purpose for this section:  Several feature of well-planned  MT-First MLE programs seem to 
account for their success in building successful learners:  
� The students use their home language for learning at the same time that they are 

learning the L2 
� The classes are “learner-centered” rather than “teacher-centered”. 
� Teaching and learning methods and materials are based on sound educational and 

language learning theories 
The purpose of this section is to learn about the students, their communities, teachers 
and language so that the curriculum plan, teaching methods, teaching-learning materials 
and activities are interesting to them, build on their knowledge and experience and affirm 
their heritage culture and language.  Another purpose is to ensure that the teachers will 
be able and willing to use the teaching methods and materials successfully.1 

Action:  Gather, record and keep the following information about the students (to be used in 
developing curriculum and later, to assess students’ educational progress): 
 
1.1  Who are the students?  

What is the students’ average 
age? 

 

Are the students female or male 
or both  

 

Do the students live in rural or 
urban areas?  If rural, do the 
students have access to towns or 
cities?  

 

What language(s) do the students 
speak in their homes? 

 

What languages are spoken in the 
community? 

 

How far do the students have to 
travel to get to school? 

 

What chores do the students do 
at home and in the community? 

 

What games do they play?  

                                                           
1 Ideas in this section are from © Susan Malone, 2006, Guide to Developing Curriculum in Ethnic 
Minority Languages. (In press).  
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What things are most interesting 
to the students? 

 

What do they usually eat every 
day? 

 

What is the students’ level of 
fluency in the school language? 1-
4   

1 (very fluent) 
_____________________________________ 
2 (not very fluent) 
__________________________________ 
3 (occasionally hear it but do not speak it) 
_______________ 
4 (no exposure to school language 
_____________________ 

What is the level of education of 
the students’ parents 

Most have finished high 
school________________________ 
Most have finished primary 
school_____________________ 
Most have no 
education______________________________ 
 

How well do the parents 
speak/understand the school 
language (average)? 

1 (very fluent) 
_____________________________________ 
2 (not very fluent) 
__________________________________ 
3 (occasionally hear it but do not speak it) 
_______________ 
4 (no exposure to school language 
_____________________ 

What work do the students’ 
mothers do? 

 

What work do the students’ 
fathers do? 

 

  

 
1.2 What are the social, cultural and spiritual values of the community?   

Is there a strong value placed on 
the family? 

 

What qualities or  characteristics 
do people use to describe a 
“good person” 

 

How do adult describe a “good 
child” 

 

How important is it for children 
to share their parent’s religious 
values? 

Very important 
_____________________________________ 
Important 
_________________________________________ 
Not very important 
__________________________________ 

How important is it for children 
to share their parent’s social 
values? 

Very important 
_____________________________________ 
Important 
_________________________________________ 
Not very important 
__________________________________ 

How important is it for children 
to keep their heritage cultural 
identify? 

Very important 
_____________________________________ 
Important 
_________________________________________ 
Not very important 
__________________________________ 
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1.3  What is the status of the students’ language? 
Has the language been put into 
written form? 

 

If so, is the alphabet accepted? By people in the community? 
_________________________ 
By the government? 
________________________________ 

Are there any written materials 
that could be used in the MLE 
program? If so, list them. (primer, 
alphabet chart, stories, etc.) 

 

Are their fluent speakers of the 
language that could write graded 
reading materials for the students 
to use in school? 

 

 
1.4  Who are the teachers? 

Are the teachers from the 
students’ own community? Do 
they understand and appreciate 
the students’ heritage culture? 

 

Do the teachers speak the 
students’ language fluently? 

 

Do they speak the school 
language fluently? 

 

What is the teachers/ educational 
background? 

 

What kind of teacher training 
have they had?  Where were they 
trained? 

Trained in government teacher training institutions____________ 
Trained by NGOs (how long?) __________________________ 

What teaching experience have 
they had? 

 

Do the teachers have regular 
supervision and in-service 
training? 

 

 
 

II.  PLANNING THE CURRICULUM 
 

2.1   Establish program goals  

Purpose of this section:  The program goals are the foundation on which the program is 
planned, implemented, and evaluated.  Here is where parents, teachers and others 
who know the students share their vision for what they hope the students will be like 
when they have completed the MLE program.   

Action:  Think about what you learned about things that are important to people in the 
EM communities (their values) and also about the things that are considered 
important to build good citizens, describe the educational, social and social goals for 
ethnic minority students in the BE program.  Focus on three general categories of 
goals: 1) educational goals (the knowledge that they will have attained); 2) language 
and cultural goals (their relationship to their heritage language and culture and to the 
language(s) and culture(s) of the wider society) and 3) social / economic goals (their 
relationships with people around them and their ability to find good employment). 

 

 



Resource for planning teaching /learning materials 4 Susan Malone, 2007 

Educational Goals Language & Culture 
Goals  

Social / Economic Goals 

   
   
   
   
   
   
   

 
 

Example of goals (from program in South Asia) 

Educational Goals Cultural Goals Social Goals 
� Have attained oral and 

written fluency in L1 
� Have begun to attain oral 

and written fluency in L2 
� Understand grade-level 

concepts in each subject 
area and so… 

� Have achieved all required 
competencies through 
Grade 3 and are prepared 
to go on to Grade 4 in 
mainstream schools 

� Consider themselves 
successful learners and want 
to continue learning 
throughout their lives.  

� Know and respect their 
own culture  

� Respect other people and 
cultures 

 
 

� Respect the social customs of 
their own and other societies 

� Able to integrate comfortably 
with outside society 

� Share the values of their own 
community (including moral 
values) 

� Value and promote social 
harmony 

� Value and promote social 
equality 

� Be aware of their own rights 
as citizens of Bangladesh 

 

2.2  Principles that will guide the development of curriculum and teaching 
materials  

Purpose of this section:  These are the principles or rules that should guide 
curriculum developers as they develop the teaching and learning materials. Principles 
can say something about the voice given to the ethnic minority communities in 
developing curriculum for their children; to the importance of affirming the students’  

Action:  Bring together stakeholders (especially including people from the language 
communities where the program will be implemented).  Discuss the principles that 
everyone agrees should guide curriculum development and then incorporate those 
principles into the final document. 

Example of guiding principles from an MLE program in South Asia 

� Ensure that planning is a cooperative process—community, NGOs, MOE, etc. 

� Promote interactive classrooms  

� Support learner-cantered teaching and learning; focus on relevance 

� Include dual focus—meaning and accuracy—in all subjects 

� Build fluency in everyday communication and academic learning in L1 and L2 
(bilingualism and bi-literacy) 

� Promote sustainable development 

� Promote multiculturalism: respect for people of other languages and cultures 

� Promote moral values 

� Promote good citizenship  
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2.3 Progression plan—languages  

Purpose of this section: The progression plan for language tells curriculum 
developers what should be included in each year of the program—both for 
teaching all languages as subjects (“Language Development”) and also for using 
languages for instruction (“Academic Development” planning the language 
component of the curriculum and also for developing range of teaching and 
learning materials for each grade. 

Suggested action:  

In the top portion of the table below, list the languages that will be taught as 
subjects each year.  Remember that children need about 12 years to build fluency and 
confidence in using their L1. So it is good to continue to include L1 development 
through Grade 6.  Then think about when you will introduce oral and then written L2 
(the official school language) and oral and written L3 (as required). 

In the lower portion of the table, list the languages that you will use for teaching.  
See other resources for recommendations but remember that children cannot learn a 
subject if they do not understand the teacher’s language. So plan to use the L1, along 
with the L2, for as long as possible. 

Language planning template 

 KG  Grade 
1 

Grade 
2 

Grade 
3 

Grade 
4 

Grade 
5 

Grade 
6 

Languages 
taught as 
subject 

 
 
 
 

      

Languages 
used for 
instruction 

 

 

      

 

Once you have planned (and received approval for) the progression for teaching L1 
and L2 (and other languages) as subjects and using both languages for teaching, you 
can think about the time frame or schedule for each grade. 

Example: Program with 2 languages 

K1 Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6 

Build oral 
fluency in 
MT 

Introduce 
MT literacy 

Introduce 
oral English 
(later in the 
year) 

Use only MT 
as LOI 

Build fluency 
in MT 
literacy 

Introduce 
reading & 
writing in 
English 

 

Use MT as 
LOI; 
introduce 
English 
terms 

Build fluency 
in MT 
literacy 

Build fluency 
in oral 
English 

 

 
Begin using 
English with 
MT as LOI 

Build fluency 
in MT 
literacy 

Build fluency 
in oral and 
written 
English 

 

Use both 
English and 
MT as LOI 

Continue 
using MT for 
creative 
expression / 
writing 

Build fluency 
in oral and 
written 
English 
 
Use English 
as LOI for 
some 
subjects; MT 
for some 
subjects 

Continue 
using MT for 
creative 
expression / 
writing 

Build fluency 
in oral and 
written 
English 
 
Use English 
as LOI for 
some 
subjects; MT 
for some 
subjects 

Continue 
using MT for 
creative 
expression / 
writing 

Build fluency 
in oral and 
written 
English 

Use English 
as LOI for 
some 
subjects; MT 
for some 
subjects 
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2.4 Class schedule—time frame for each subject   

Purpose of this section:  This information tells curriculum planners how much time 
will be given each day or each week for each subject. They need this information to 
help them plan the content for each lesson—enough to provide a good learning 
experience in the amount of time allocated for that lesson. 

 
Example: KINDERGARTEN, semester 1 (6 year old children)   

 Monday Tuesday Wednesday Thursday Friday 

School opening 
activities 

20 20 20 20 20 

Oral L1  30 30 30 30 30 

Written L1  60 60 60 60 60 

Cultural Math   
OR Environment  

Cultural Math 
30 

Environment 
 30 

Cultural Math 
30 

Environment 
30 

Cultural Math 
30 

RECESS 30 30 30 30 30 

Health  OR  
Physical Education 

Physical 
Education 

20 

Health  

20 

Physical 
Education 

20 

Health  

20 

Physical 
Education 

20 

Heritage Culture 20 20 20 20 20 

Oral L2 20 20 20 20 20 

Singing 10 10 10 10 10 

  240 minutes  240 minutes 240 minutes 240 minutes 240 minutes 

 
2.5  Intended Learning Outcomes 2 established for mainstream students.  

Purpose of this section:   
Intended Learning Outcomes (ILOs) for mainstream schools answer this question: 
“What will the students know and be able to do at the end of this school year? 
 
If the MLE program is in the formal education system OR if the students want to  
move into the formal education system at the end of the  MT-First MLE program, you 
need to be sure that the students will have achieved the grade-level competencies that 
will enable them to move successfully into and through the mainstream system.   

Action:  Indentify mainstream outcomes and indicators for each subject, each grade that 
will be included in the MLE program. Adapt these to fit the MLE program. 

  
2.6  MLE-Specific Intended Learning Outcomes for non-language subjects 
(Math, Health, etc.)    

Purpose for this section: The main points of the mainstream competencies will be used 
to plan the MLE curriculum but some adaptations will be needed.   

Action: Go through the resource of MLE-specific Outcomes and Indicators..  TO HERE 

NOTE: Minority language students who complete a good MT-first MLE program 
usually do quite well in mainstream schools with respect to understanding academic 

                                                           
2 Some people call these “competencies” or “learning objectives” or “standards”.   
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concepts (Math, Health, Science, etc.) because they have learned the concepts in their 
L1 and using learner-centered activities.  The bigger challenge is to help them to 
achieve the language (L2) competence they need to do well in the mainstream 
education system.  For that reason, we deal with Non-Language subjects and Language 
subjects (L1 and L2) separately in this planning guide. 

 
2.7  MLE-Specific learning outcomes for language subjects (L1 and L2)  

Purpose for this section:  Most mainstream curricula do not recognize that some 
learners do not speak the official school language and, of course, they do not 
recognize the non-dominant languages at all.  It is usually necessary to develop new 
outcomes for both L1 and L2. With respect to L2, it is essential to that officials do not 
expect non-dominant language speakers to achieve the same l2 language competencies 
as MT speakers of the dominant language.  Once the “end competencies” (e.g., by the 
end of Grade 6) are identified, planners develop outcomes for each year so that 
students will achieve the end competencies on schedule. 

Action: FOR L1:  Identify end competencies and plan backward to identify competencies 
for each year.  Do the same for L2. 

 
2.8  Indicators for all Learning Outcomes—all subjects   

Purpose for this section:  Specific statements will be developed, relating to each 
outcome, that can be used 1) to develop lesson plans and 2) to plan regular 
assessments 

Action:  For each outcome (each subject), develop statements of what the students will 
be able to do when they have achieved each outcome.  Use two columns for 
indicators—one that focuses on meaning / application of concepts and one that 
focuses on accuracy.  If possible, have both meaning and accuracy indicators for each 
outcome. 

2.9  Learning activities to help students achieve Learning Outcomes   

Purpose for this section:  Provide teachers and others with examples of learner-centered 
activities that foster meaningful learning and creativity.  These will be used to develop 
lesson plans 

Action:   For each indicator, list at least 2-3 (ideally more) activities that will stimulate 
creativity for those responsible for developing lesson plans. 

2.10  Lesson Planning Guides for each grade   

Purpose for this section:  Provide day-to-day plan for teachers to follow that will help to 
ensure that students will achieve learning outcomes. 

Action:  Use a lesson planning template to develop lesson plans for each subject that 
follow a clear progression through the year and that ensure that children achieve 
learning outcomes for each subject. 


